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ABSTRACT 
  
Yulia Vakusti Rahma. 123221325. The Implementation of Homechooling 
Curriculum in Learning English In Homeschooling Kak Seto for the Eleventh 
Grade Students in Academic Year 2016/2017. Thesis.  English Education Study 
Program, Islamic Education and Teacher Training Faculty. 
 
First Advisor : Rochmat Budi Santoso, M. Pd 
Keyword : Curriculum, Homeschooling, Descriptive Study, Learning  
  English. 
 
The objectives of this research are to describe the implementation of homeschooling 
curriculum in English teaching-learning process the eleventh grade students in 
community program and Distance Learning program, to know the basic curriculum 
used in Homeschooling Kak Seto Solo, and to know the strengths and the weakness 
of the implementation of homeschooling curriculum in English learning. 
The researcher uses the descriptive qualitative research design. The data is collected 
by using content analysis. The data are collected by process documentating from 
official website of HSKS, observing, interviewing the English learning process to 
know the implementing of homeschooling curriculum for eleventh grade students 
and the strengths and the weakness from implementing of homeschooling 
curriculum in eleventh grade students. After collecting the data, the researcher 
analyses the data by a qualitative method in the methodological triangulation. 
From the result of the research, the researcher finds the answer of the statements of 
research problem. The basic curriculum used in Homeschooling Kak Seto Solo are 
KTSP 2006 and the modified curriculum. The implementation of homeschooling 
curriculum in learning English base on SKKD was made by HSKS for their 
reference on teaching English. HSKS has more the strengths seen from facilities, 
the method used by teacher, and the supporting program in HSKS and the weakness 
are seen from the presence of students, the facilities, and parents participation. 
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CHAPTER I 
THE INTRODUCTION 
In this chapter, the researcher discussed about background of the study, 
limitation of the problems, problems formulation, objectives of the study, 
identification of problem, benefits of the study, and definition of key terms. 
A. The Background of the Study 
Education is one of the important parts of human life. By getting 
education, people can make or change their live to be better. Even more, the 
development of science and technology in the globalization era requires 
improving the quality of human resource. Education has an important role to 
ensure the survival of the states and nation, it is also a vehicle to improve the 
quality of human resources. Education is one of the most important things in a 
country can make its people have good future, and as a critical to reducing 
poverty and inequality (Mulyasa, 2010: 13). Education is more than reading, 
writing, and arithmetic. So many kinds of education forms is so varied, so 
people can choose the kind of school in accordance with their interest and 
needs.  
According UU Sisdiknas No.20 Tahun 2003, education is: 
“Usaha sadar dan terencana untuk mewujudkan suasana 
belajar dan proses pembelajaran agar peserta didik secara 
aktif mengembangkan potensi dirinya untuk memiliki kekuatan 
spiritual keagamaan, pengendalian diri, kepribadian, 
kecerdasan, akhlak mulia, serta keterampilan yang diperlukan 
dirinya, masyarakat, bangsa dan negara”.  
Based on the definition above, it means that the educational process 
should give priority to the active role of learners. The process of education 
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should make students as subjects of the curriculum, not just the object of the 
curriculum. Every learner must be given the opportunity to determine the best 
for themselves. It means that education should pay attention to their interests, 
talents and needs of students in choosing and determining the curriculum that 
will be achieved. 
On the one hand, students are the subjects of curriculum, but the reality 
in formal educational institutions they follow the curriculum as object. On the 
other hand, the talents, the interest and the abilities of the students are often 
overlooked in implementing of the curriculum. For example, in a classroom 
they are considered having the same talents, interests and capabilities which are 
required to use the same curriculum as well. In the fact they have different 
talents, interests and abilities. It means that in a classroom there are the 
students that understand well with the content that shared by the teachers, other 
students are less understand even do not understand at all because of the 
perception of teachers that they have the same ability to follow a lesson. 
Whereas basically the students' ability to understand is different. In addition, 
the educational institutions should give the atmosphere that can be 
comfortable, safety, and interesting in teaching and learning process. In this 
condition every learner will be able to grow up and develop their interest, 
necessary, and their characteristic of learning style by them. Every children has 
their own interest, necessary, and their characteristic that is different from 
another.  
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It related with Mulyadi (2007: 44), when the child learns he seems to be 
the object of the curriculum. In other words, teaching learning activities that 
have been organized not make the curriculum for children. But on the contrary, 
that make the child for curriculum. Consequently there was a teaching and 
learning activities that "forcing" children for curriculum. Ideally, the 
curriculum adjusts to the needs of each child. Children are given the right for 
choosing the curriculum that they want to follow.  
Curriculum is a part of the world of education that is used to achieve 
national education goals (UU SISDIKNAS No.20 Tahun 2003). This is the 
underlying changes in the curriculum to obtain the ideal curriculum and 
produce superior human resources. Curriculum in Indonesia has undergone 
many changes since 1947 until now; this is done to get a curriculum that is 
ideal in every education unit. They are: Curriculum; 1947, 1952, 1964, 1968, 
1975, 1984 (CBSA), 1994, 2004 (KBK), 2006 (KTSP), and 2013 (K13). The 
education system is now being implemented by the government is the 
educational values and attitudes, or called as character education. It is an effort 
to help the mental development of students from their nature towards the 
better. It agree with UU SISDIKNAS No. 20 Tahun 2003, pasal 3: 
“Pendidikan nasional berfungsi mengembangkan dan 
membentuk watak serta peradaban bangsa yang bermartabat 
dalam rangka mencerdaskan kehidupan bangsa, bertujuan untuk 
berkembangnya potensi peserta didik agar menjadi manusia 
yang beriman dan bertakwa kepada Tuhan Yang Maha Esa, 
berakhlak mulia, sehat, berilmu, cakap, kreatif, mandiri, dan 
menjadi warga negara yang demokratis serta bertanggung 
jawab”. 
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Mulyasa (2014: 3) stated that the educational of values and attitude are 
more important than Economic growth. The character education is effort to 
help development of children’s soul to the best human era. It means the 
important thing of educational is how to educate children to have good values 
and attitude to produce the best human resources. 
In Indonesia, education is divided into 3 path; Formal education, Non 
formal education and Informal education. According UU SISDIKNAS No.20 
Tahun 2003 pasal 1, formal education is a structured educational paths and 
tiered consisting of primary education, secondary education and higher 
education. Informal education is the path of family education and the 
environment. While, Non-formal education is the path of education outside 
formal education can be structured and tiered. It means that there is no 
restriction that the education process can only be done through one path. In the 
other words the three pathways are developed to enrich each other and 
complement each other, so the national education goals can be realized.  
However, non-formal education is often underestimated because the shape 
of education in Indonesia mostly in the form of formal education, but not a 
few parents who educate their children by homeschooling. It is because there 
are several factors for the reason they do not send their children to formal 
schools. Mulyadi (2007: 11) stated that he wanted homeschooling can 
conducted in Indonesia because there are people that unlucky to learn in 
formal education and homeschooling can patch up the formal education. It 
means not to judge if the formal education is failed, but to improve the 
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sucsessfull of the educational goals.  Even the shape of non-formal schools in 
Indonesia still has not received the recognition that is parallel to the formal 
school. With various limitations, both in terms of content, the means and 
resources of teaching non-formal schools are still considered second-class 
track in the world of education.  
Homeschooling is often called the home school or independent school, 
but there is no specific definition on homeschooling because models 
developed a very diverse and varied. According Sumardiono in Jamal (2012: 
46) explains that one definition of homeschooling is a family chooses to be 
fully responsible for the education of children with a home-based. 
Status of homeschooling in Indonesia is legal and regulated under the 
National Education System 2003 under the Education Division Informal, 
legally recognized same as formal education because it can take the exam 
organized by the Ministry of Education through the test of equality, in line 
with it Homeschooling Kak Seto (HSKS) is included in the informal 
education, that is recognized by the Ministry of National Education.  
Homeschooling gives freedom to the parents to provide a suitable 
learning patterns for children to develop their talents and creativity. 
Homeschooling that was established in 2010 has become the choice for many 
children to develop their talents and potential. As for the problem that needs to 
be focused on is how the implementation of the curriculum were conducted in 
Teaching English in Homeschooling Kak Seto Solo. Teaching is a complex 
event that involves a number of components that are strung systemically. 
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Therefore teaching requires systematic planning to implementation of teaching 
can take place properly and can achieve the expected goals. Homeschooling 
curriculum has characteristics that are different from formal education in 
general, certainly in terms of teaching also has its own peculiarities. The 
employing of homeschooling curriculum is appropriate to enhance the talent 
and creativity of the students, which is why students become comfortable 
while learning. 
Curriculum in Homeschooling Kak Seto (HSKS) Solo refers to the 
Minister of National Education No. 23 of 2006 on Graduates Competency 
Standards. Homeschooling Kak Seto Solo’s curriculum is a modification of 
the curriculum KTSP which is the current national curriculum and curriculum 
developed by Homeschooling Kak Seto Solo (HSKS) based on 
homeschooling students need in HSKS. The learning method in 
Homeschooling Kak Seto (HSKS) uses a thematic approach, active, 
constructive, and contexcltual and self-learning.  
In curriculum KTSP, English becomes one of the main subjects for 
junior high school that was tested in national final examination as a 
requirement to graduate senior high school. It learned by learner in 
Homeschooling Kak Seto (HSKS) Solo once every week. The English 
learning in HSKS Solo not only used traditional learning method with the 
teacher as the dominant speaker in class. But the learning is made interesting 
with games, project class, story and etc. The learner demand to be active in the 
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class because the learner not only as the object but also as the subject of 
learning activity.  
In the implementation of homeschooling curriculum in learning English 
would require some components of the curriculum for teaching-learning 
English, such as syllabus, methods, techniques, assessment, etc. the 
implementation of homeschooling curriculum in learn English it certainly 
interesting to learn because homeschooling has unique characteristic of the 
curriculum, it will examine by the researcher. Based on the phenomenon and 
the reasons above, the researcher determines the topic entitled: “THE 
IMPLEMENTATION OF HOMESCHOOLING CURRICULUM IN 
LEARNING ENGLISH IN KAK SETO HOMESCHOOLING SOLO 
FOR THE ELEVENTH GRADE STUDENTS IN ACADEMIC YEAR 
2015/2016” 
B. Identification of Problems 
Based on the explanation on the background of the study above, there are 
some problems which can be identified such as; 
1. The implementation of homeschooling curriculum in Homeschooling Kak 
Seto Solo. 
2. Whether the students of Homeschooling Kak Seto Solo follow the 
curriculum. 
3. The homeschooling curriculum set for the students in Homeschooling Kak 
Seto Solo. 
4. The students can reach the purpose of learning agree in the curriculum 
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C. Limitation of the Problems 
In order to focus on the topic, the researcher makes the limitation to both 
the object and the subject of the study. Through her research, the researcher 
focuses on the implementation of homeschooling curriculum on the study of 
the learning English process to students in Homeschooling Kak Seto (HSKS) 
Solo for the eleventh grade students in the academic year of 2016/2017. 
 
D. Problems Formulation 
Based on the background of the study above, the problems statement are 
designed as follows:  
1. How is the implementation of homeschooling curriculum in learning 
English in Homeschooling Kak Seto (HSKS) Solo for the eleventh Grade 
Students in the academic year of 2016/2017? 
2. What are the strengths and the weakness of Learning English in 
Homeschooling Kak Seto (HSKS) Solo for the eleventh Grade Students in 
the academic year of 2016/2017? 
 
E. The Objectives of the Study 
If there are problems, there must be solutions. After stating the research 
problem, the objective of study can now be determined. The objectives of the 
study which is expected to be achieved are: 
1. To describe the implementation of homeschooling curriculum in learning 
English in Homeschooling Kak Seto (HSKS) Solo for the eleventh Grade 
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Students is viewed from: (1) the teaching learning process, (2) the teaching 
materials and (3) the evaluation system used in the school. 
2. To find out the strength and the weakness of the implementation of 
homeschooling curriculum in learning English in Homeschooling Kak 
Seto (HSKS) Solo for the eleventh Grade Students. 
 
F. Benefits of the Study 
The research of “The Implementation of Homechooling Curriculum 
Learning English in Kak Seto Homeschooling Solo for the Eleventh Grade 
Students in the Academic Year 2016/2017” hopefully will give some 
contributions to the teachers, readers, other researcher, and the school of the 
study has been conducted.  
Theoretically, this study is expected to enrich the educational studies and 
improve knowledge of Education of English Department Students about the 
homechooling curriculum and the impacts on learning English for junior high 
school students. Perhaps, this research can stimulate others to conduct the 
almost similar study about approaches in learning English. It can be used as 
one of the references. 
Practically, the researcher hopes that this research can help readers: 
1. For the researcher 
Having finished the research, the researcher expects to get 
additional information about curriculum used in homeschooling 
Kak Seto Solo. It is hoped that the researcher has better 
understanding about implementing curriculum for teching learning 
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activity, thus the researcher can prepare to be more creativity in 
teaching. 
2. For the English Teachers 
The result of the study can be used as additional 
information dealing with the strengths and the weaknesses of 
homeschooling curriculum conducted in learning English. 
Furthermore, by knowing the result of the study, the teachers may 
maximize the strengths for teaching improvement and minimize 
the weakness for better teaching. And they are conscious that every 
child is special with their intelligence.. 
3. For the stakeholder of the school 
For stakeholder, the result of the study becomes a reference 
about how well homeschooling curriculum is implemented in the 
school, especially in homeschooling. Moreover, it can become a 
useful input to construct a further policy dealing with the learning 
English at the school. The policy may cover various aspects such 
as setting the objectives, the syllabuses, developing learning, 
teaching methodology and developing the procedure of evaluation 
4. For the Readers 
For readers, the result of the study becomes a reference 
about an alternative education that emphasizes the needs, talents, 
interests and abilities of children in the implementation of the 
learning process by making the child as a subject of the curriculum. 
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In addition, by studying in Homeschooling Kak Seto, parents may 
also have a role to provide education to their children with a 
curriculum that can be adapted to the needs of the family 
characteristics. 
G. Definition of Key Term 
The are some key terms which are very important to describe this 
research related to the title of the research that is “The Implementation Of 
Homeschooling Curriculum In Learning English In Kak Seto Homeschooling 
Solo For The Eleventh Grade Students In The Academic Year 2015/2016”. 
They are: Homeschooling, teaching, and curriculum.  
1. Homeschooling 
According to Olivia in the Holy Setyowati Sie, BBA (2010: 1), 
Homeschooling is a proactive action to intervene in our children's 
education and is responsible for delivering a love of learning. So that 
parents can participate to oversee, encourage, explore and develop the 
potential of their children directly. “ 
2. Learning 
Alan Pritchard (2008: 1) said that learning is something of which 
we all have an understanding and in which we have all participated. 
Learning is the process of gaining more knowledge, or of learning how to 
do something.  
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3. Curriculum 
Curriculum is a set of education and instruction materials given to 
the students which is appropriate with education goals that will be 
achieved. Unruh (1984) in Susila (2006:8) state that curriculum is 
defined as a plan for achieving intended learning outcomes: a plan 
concerned with purposes, with what is to be learned and with the result of 
instruction. 
13 
CHAPTER II 
THE LITERARY REVIEW 
 In chapter two, the researcher discuss about some theories, which 
underline the study. The theories that are discussed in this chapter are the theory 
of curriculum, the theory of English teaching and the theory of Homeschooling. 
A. The Nature of Curriculum 
1. Definition of Curriculum 
There are many point of views related to the definition of 
curriculum. In Oxford English Dictionary, the word “curriculum” began 
as a Latin word which means "a race" or "the course of a race" (which in 
turn derives from the verb curare meaning "to run/ to proceed"). 
According UU SISDIKNAS No. 20 Tahun 2003 stated that curriculum is a 
set of plans and regulation dealing with the goals, content, materials and 
ways used as direction of teaching activities process to reach the 
education goals including national education goals.  
Abdullah (2011: 12) states that curriculum is a set of education and 
instruction materials given to the students which is appropriate with 
education goals that will be achieved. J. Galen Saylor and William M. 
Alexander (1956) in Nasution (1982: 10) defines also that the curriculum 
is the sum total of school’s efforts to influence learning. Whether in the 
classroom, on playground, or out of school. 
Moreover, Oliva.F.Peter (1992: 5), he stated that the definitions 
made undergoes from some theories elaborated more than others do. By 
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blending of both curriculum and instruction, he taken up into the 
definitions of curriculum from three main points namely purpose, context 
and the strategies. One concept taken based on the blending of those three 
points that curriculum is a plan or program for all the experiences that the 
learner encounters under the direction of the school. Practically, the 
curriculum consists of the number of teaching plan in written form of 
varying scope that delineates the desired learning experiences. Therefore, 
the curriculum may be unit of teaching, a sequence of courses. The school 
entire program of studies and may take place outside of class or school 
when directed by the personnel of the school. 
After noticing the theories above, it can be concluded that 
curriculum is a set of plans and regulation dealing with the goals, content, 
materials and ways used as direction in teaching learning process to 
achieve the certain educational goal. 
2. The Components of Curriculum 
One function of the curriculum is as an instrument to achieve 
educational goals that basically curriculum has principal components and 
supporting components are interrelated and interact with each other in 
order to achieve that goal. Components is a system of various components 
interrelated and cannot be separated from each other, because if one 
component is missing or does not function properly. 
Nasution (1982: 222) suggests there are four components of the 
curriculum, namely : (1) Aim, (2) The content and structure of the 
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curriculum, (3) Implementation of teaching - learning  strategy, and (4) 
Evaluation. As a system, the four components are interconnected from 
one to another.  
a. Aim 
This relates to the direction or the expected results. In macro scale, 
formulation of curriculum objectives closely related to philosophy or 
system of society's values. In fact, the formulation of objectives that 
describe a society in ideals - aiming, say, philosophy or system of 
values shared by Indonesian society is Pancasila, the objectives 
expected to be achieved by a curriculum is the development of a 
community that Pancasila. On a micro level, the curriculum objectives 
related to the mission and vision of the school as well as a narrower 
goal, like that of every subject and purpose of the learning process. 
b. The content and structure of the curriculum 
Curriculum content is a component related to the learning 
experience students need to have. Content of the curriculum involves 
all aspects of related knowledge or the subject matter is usually 
portrayed on the content of any given subject matter or activities and 
student activities. Both material and activity is entirely geared to 
achieve predetermined objectives. 
c. Implementation of teaching - learning  strategy 
Strategies and methods are the third component in the development 
of the curriculum. This component is a component that has a very 
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important role, because it relates to the implementation of the 
curriculum. How good and the aim to be achieved without the right 
strategy to achieve them, then the purpose was not likely to be 
achieved. The strategy includes plans, methods and devices planned 
activities to achieve certain goals. In line with the above opinion, T. 
Rajakoni defines learning strategies as a common pattern and 
sequence of actions in realizing the teacher-student teaching and 
learning activities to achieve a predetermined goal. 
From the above understanding, there are two things that we should 
look at. The first, learning strategy is a plan of action (set of 
activities), including the use of methods and utilization of various 
resources / strengths in learning. This means that the preparation or a 
new strategy until the work plan development process, has not come 
to act. The second, the strategy designed to achieve certain goals. that 
is, the direction of all decisions preparation of the strategy is the 
achievement of objectives. Thus the preparation steps - steps of 
learning, the use of various facilities and learning resources are all 
directed towards the achievement of objectives. 
Efforts to implement the plan that has been prepared in concrete 
activities that goal has been achieved optimally prepared, called 
methods. This means that the method is used to realize the strategy 
that has been set. Thus, it could be a learning strategy used several 
methods. For example, to implement the strategy expository lecture 
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method can be used at once traditional questioning or even discussion 
with the utilization of available resources including the use of 
instructional media. Therefore, the strategy is different from the 
method. Strategy refers to a plan of operation Achieving something, 
while the method is a way in Achieving something. 
Another term that also bears a resemblance to the strategy is the 
approach (approach). Actually, a different approach to the strategies 
and methods. The approach can be interpreted as a point of departure 
or point of view to the learning process. Roy Killen (1998), for 
example, noted that there are two approaches to learning, the teacher-
centered approach (teacher centered approach) and a student-centered 
approach (student centered approach). Teacher-centered approach 
lowers the learning strategy directly (direct instruction), or expository 
deductive learning. While learning approach student-centered learning 
strategies lowers discovery and inquiry and inductive learning 
strategy. Thus, the term refers to the approach of the view of the 
process that are still very common. Therefore, strategies and learning 
methods used can be sourced or depended on the particular approach. 
d. Evaluation. 
Evaluation is an integral part of the curriculum. Through 
evaluation, we can determine the value and meaning of the curriculum 
so that it can be taken into consideration if a curriculum needs to be 
maintained or not, and part - which part should be enhanced. 
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Evaluation is a component to see the effectiveness of the achievement 
of objectives. In the context of the curriculum, evaluation can be used 
to determine whether the goals set have been achieved, or evaluations 
are used as feedback in the repair strategy set. Both of these functions 
by Scriven (1967) was evaluated as a function of summative and 
formative evaluation as a function. Evaluation as a tool to see the 
successful achievement of objectives can be classified into two types, 
namely tests and non test. 
3. Approaches in Curriculum Development  
Approaches in curriculum development mean many things. One of 
them is curriculum construction or the curriculum improvement. It is 
related to the arrangement of all curriculum dimensions, the structure of 
subject matter, scopes, sequences, and macro curriculum. According to 
Nana Syaodih (2012: 150) , there are some approaches in developing 
curriculum namely curriculum development approach based on the 
organizational system and curriculum development approach based on 
target focus which is also consisted of the curriculum development 
approach based on the competency approach. 
a. Curriculum Development Approach Based on the Organizational 
System  
Based on the organizational system, this approach more concern 
on the legitimacy of central rule. There is one kind of regulation rules 
in the nations. Based on this approach, it can be seen as the centralistic 
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regulation up to the democratic regulation in decentralist regulation. In 
centralization curriculum, it is just one curriculum in a kind of 
educational level in Indonesia. It is national curriculum, various, 
developed by the central government, the teachers just derivate 
annually planning and the unit of teaching etc. 
In contrast, the decentralization curriculum is the changing of the 
authority from the central government and providing more autonomy 
that is coupled with accountability to institutions. In the broader 
context, national level reflections were engaged for developing a new 
vision of education, as part of the reformations in Indonesia, which 
emphasizes on the implementation of the principles of democracy, 
autonomy, decentralization, and public accountability. 
b. Curriculum Development Approach Based on Target Focus.  
In this approach, curriculum development is concerned on some 
aspects that are:  
1) Knowledge mastery approach; it is a model of curriculum 
development which focuses on the content or materials in the 
form of knowledge, comprehension, application and analysis, 
synthesis of evaluation that are taken from science fields.  
2) Standard skill approach; it focuses on the mastering of student‘s 
potential skill in harmony with their developments stages. 
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3) Personal building approach; it focuses on the development or the 
establishment of personal aspects totally, knowledge, skill, value 
or attitude.  
4)  Problem solving approach; the curriculum development focuses 
on the development of solving urgent problems in society.  
5) Competency mastery approach is a model of curriculum, which 
focuses on certain comprehension, skill or competency in the 
school related to jobs that exist in society.  
c. Competency Approach  
It is an approach, which focuses on the mastery of certain 
competency based on the student‘s development stages. Each of stages 
has some potency but those very influences the environment and the 
chance they get. This approach emphasizes on the acquiring of the 
student‘s competency based on the student‘s phases development. 
Curriculum development model is concerned on the student‘s life 
skill, capability and competency for overcoming social problem in real 
daily life. 
In unit teaching, according to constructivism view, the students 
are educated to think creatively on their own knowledge. According to 
Martinis Yamin (2005: 88) the implication of this covers: 
1) students form their own knowledge  
2) students create the meaning nuance  
3) students search the information  
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4) students have critical attitude  
5) students make justification of the theory  
Therefore, the students should have some characteristics in learning. 
They are expected to be more active in searching and transferring the 
knowledge in their mind because the nature of learning is that the students are 
educated to think scientifically and purposely. 
B. Kurikulum Tingkat Satuan Pendidikan (KTSP) 
1. Definition of KTSP 
According to the education regulation number 20 years 2003 about 
National Education System, Kurikulum Tingkat Satuan Pendidikan 
(KTSP) is defined as an operational curriculum arranged and applied by 
each education unit. Furthermore, Badhowi (2004: 24) stated that KTSP is 
as an operational curriculum that is arranged, applied by the school and 
adapted to the characteristics, the conditions and the potency of regency 
had by the region, school and the students. KTSP itself refers to the 
content standard and the graduate competency standard licensed by the 
Education National Standard Committee. 
In line with that opinion, Mulyasa (2006: 33) defined KTSP 
Curriculum as a derivational model curriculum in a school level, which is 
developed and suited to the characteristics of the school, the region, the 
social characteristics of the surrounding and the characteristics of its 
pupils. 
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In addition, Kunandar (2007:103) argued that KTSP is an 
operational curriculum that is arranged and applied by each educational 
unit that reflects on knowledge, skills and attitude so that it can increase 
the whole student‘s potency.  
Based on the definition above, KTSP can be defined as the 
operational curriculum of the competency-based curriculum that is 
arranged and applied by each educational unit, which is suited and 
adapted to the characteristics of school, region and socials and pupils. 
2. Characteristic of KTSP 
Characteristic of KTSP can be seen through how schools and 
education unit can optimum work performance, learning, management, 
learning resources, professional staff as well as the assessment system. 
Mulyasa (2007: 179 – 180) said that there are four characteristics 
of the curriculum is as follows: 
a. Granting board autonomy to the schools and educational unit. 
KTSP give a board autonomy to school and educational 
units, accompanied by a set of responsibilities to develop curricula 
according to local to local conditions. Schools and educational 
units are also given the authority and powers to develop learning 
according to the needs of learners and the demands of society. 
b. The high participation from community and parents 
In the KTSP, implementation of curriculum supported by 
the high participation of the community and parents of the learners. 
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Parents of the learners and the community not only supports the 
school through financial aid, but through the school committee and 
the board of education to formulate and develop programs to 
improve the quality of learning. Parents and society may also 
participate in making school decision. Through the school council, 
parents and society are able to supervise and help the school in 
managing the school program. The participation can be taken 
directly and indirectly in school program and learning process.  
c.   The Democratic and Professional Leadership 
Principals and teacher as curriculum implementers are the 
people who have the ability and professional integrity. The school 
principal is manager of professional education in collaboration 
with the school committee to manage all school activities based on 
policies established.  
The existence of the headmaster as the person elected by 
the school committee and some school personnel‘s hold the 
responsibility for creating conducive atmosphere, which is suited 
to teaching learning process dealing with school decision. The 
headmaster has the high authority for making school decisions in 
line with the school committee agreement. 
Teachers are recruited by the school are professional 
educators in their respective fields. So that they work according to 
a pattern of professional performance which agreed to provide 
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convenience and support the successful education of the students. 
In the process decision taking, the school principal to implement 
the process of “bottom-up” democratically, so that all parties have 
a responsibility to the decisions taken and their implementation. 
d. The compact and transparent team working 
In the KTSP, the successful development of curriculum and 
learning supported by a compact team performance and 
transparency of the various parties involved in education. Thus, the 
success of the curriculum is the result of synergy (synergistic 
effect) of a compact team collaboration and transparent. 
In the concept of KTSP intent the power of the school and 
education units, mainly included decisions about curriculum 
development and learning, and assessment of learning outcomes of 
students. 
According to Ahiri (2007: 6), KTSP is the development model of 
the Competency Based Curriculum that has some characteristics: \ 
a. It is oriented to the learner outcomes and its effects.  
b. It is based on competency standard and basic competency that is 
spelt out into content standard  
c. It is based on the graduation competency standard.  
d. It is concerned more on the diversity of curriculum model  
e. It develops the whole and overall competencies  
f. It applies complete learning  
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Based on those characteristics, all school components are 
demanded to conduct and manage the coordination properly in order to 
achieve the certain purpose. Related to the KTSP concept, the intended 
goals have to deal with the mission and visions of the school. 
3. Principles in the Development of KTSP  
According to the education regulation number 20 year 2003, there 
are some operational references in arranging KTSP: 
a. Focused on learner's potentials, development, needs, and interest; 
and their environment.  
Curriculum is developed based on the principle that learners 
have their own unique potential to develop their competency to 
become religiously devoted, bright, competitive, and responsible 
citizens. It is, therefore, the development of this potential is done 
based on the learner’s potentials and develop mental needs. The 
learners are supposed to be the central attention of learning activities 
(learner’s oriented curriculum). 
b. Varied and integrated  
Curriculum is developed by keeping in mind the diversity of 
learners characteristic, geography condition, level and type of 
education, as well as appreciating differences in religion, ethnics, 
culture, tradition, socio-economics status, and gender. Curriculum 
must contain required subjects, local content, and integrated self-
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development and is developed in a meaningful and right inter 
subject’s integration. 
c. Responsive to the development of science, knowledge, technology, 
and art. 
Curriculum is developed based on awareness that science, 
knowledge, technology, and art developing dynamically. Therefore, 
the curriculum spirit and content are required to provide learners 
with learning experience that enable them to keep up with and utilize 
science, knowledge, technology, and art development. 
d. Relevant with the need of life  
Curriculum is developed by involving the stakeholders to ensure 
its relevance to the needs of life, which include social life, business, 
and employment. It is, therefore, educational institutions have to 
include the development of personal, thinking, social, academic, and 
vocational skills. 
e. Comprehensive and continued  
Curriculum content includes the whole dimensions of 
competencies and subjects that are planned and presented 
continuously through all educational level. It means, therefore, that 
the same subject may be presented at different level, but with diverse 
depth and scope.  
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f. Lifelong learning  
Curriculum is directed toward the process of learners’ 
development, acculturation, and empowerment in the frame of 
lifelong learning. The curriculum reflects the interrelation of formal, 
non-formal, and informal education by paying attention to the ever-
changing environment condition and demand.  
g. Balancing national and regional interests.  
Curriculum is developed by paying attention to the national and 
regional interest in order to develop a well-balanced life in 
community, nation, and state. National and regional interests must be 
kept in balance with the motto of the Unitary State of the Republic of 
Indonesia: unity through diversity.  
In line with that opinion, Ahiri (2007:6) stated that KTSP is an 
operational curriculum arranged and done by the educational units 
that consists of the goals at educational unit level, the structure and 
content of KTSP, education calendar and syllabuses. 
In harmony with this idea, Mulyasa (2006: 39) argued that there 
are six components of KTSP namely: 
a. Vision and mission of school  
A vision is a set of representative of belief as a view of 
customers, staff, stakeholders, and the manager. While mission is the 
step which is arranged in order to gain the vision. Related to 
education system, each school must have those components as the 
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representation of school belief as the references in conducting school 
operations. All school programs conducted should be matched to 
those components.  
b. Educational goal of school  
As a system, a school works together in achieving the education 
goal of the school. Each school also needs to write its own goals, 
objectives, and target as clear as possible for long and short period. It 
makes the school program conducted clearer, more understandable, 
and measurable.  
Dealing with this, school vision and mission usually spell out 
into the school education goal. All school programs taken should 
refer to this in order to achieve the intended school goal. 
c. Educational calendar  
The arrangement of education calendar in one period is used to 
know the plotting of schedule in conducting teaching learning 
process. It can be used as a reference to determine the efficiency, 
affectivity of the student‘s rights of the school program. The content 
of education calendar is time allotment in conducting the teaching 
learning process. It consisted of time allotment to face learning for 
structured task, unstructured independent activity and the time of 
holiday etc. Moreover, it can be used as reference for estimation of 
some competencies, which should be possessed by the students 
during the learning activity, the organization of materials, which 
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should be acquired by the students; the evaluation should be taken 
etc. 
d. Syllabuses 
In teaching process, it is known the term syllabuses. According 
to Widowson (1991), a syllabus is an idealized schematic construct, 
which serves as reference for teaching. The specification of 
syllabuses is concerned with both the selection and the ordering of 
what is to be taught (Halliday: 1965). Dealing with the content of 
syllabuses, that consist of standard competency, basic competency, 
materials, indicators, assessment, time allotment, and resources of 
teaching developed by each school (Mulyasa: 2006).  
In short, a syllabus can be interpreted as a set of teaching plan as 
the reference of particular subject matter conducted that consist of 
competency standard, basic competency, materials, indicators, 
assessment, time allotment, and some other of teaching developed by 
each school. 
e. Lesson Plan  
Generally, a lesson plan is a set of plan describing the procedure 
and learning management in conducting the learning process. The 
components of lesson plan are competency standard, basic 
competency, instructional objectives, teaching materials, methods, 
the steps of learning conducted, the sources of learning and the 
technique of evaluation. 
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f. Structure of Subject matter curriculum  
According to the Decree of National Education Minister number 
22 years 2006, it regulates about content standard. It can be defined 
as the boundaries of minimum materials and minimum grades 
competency, which should be possessed by the students in order to 
achieve minimum graduation competency standard. 
Furthermore, some components of the content standard are:  
a.  Subject Cluster and Scope  
The curriculum foundation is the collection of five subject 
matters, which are:  
1)  Religion and noble character;  
This subject is intended to develop learners to become 
religiously devoted individuals who possess noble character. The 
noble characters consist of ethics, good conduct in life, or 
morality as the realization of religious education.  
2) Citizenship and personality  
This subject is intended to develop the learners’ awareness 
and knowledge with regard to their status, rights, and obligations 
in community, state, and nation; as well as to improve their 
quality as human being. The awareness and knowledge include 
nationality, spirit and patriotism in defending their nation, 
appreciation of human rights, nation diversity, environment 
conservation, gender equality, democracy, social responsibility, as 
31 
 
well as the promotion of behaviors against corruption, collusion, 
and nepotism. 
3) Science and technology  
Science and technology at elementary school is intended to 
introduce, react, and appreciate science and technology, as well as 
to instill habits of critical, creative, and independent scientific 
thinking and behavior. Science and technology at junior high 
school is intended to develop basic competency in knowledge and 
science as well as to enhance the learners‘ habit of scientific 
thinking critically, creatively, and independently.  
4) Aesthetics  
This subject cluster is intended to develop learners‘ 
sensitivity as well as ability to express and appreciate beauty and 
harmony. The ability to appreciate and express beauty and 
harmony consists of appreciation and expression, both in 
individual life that enable the learners to enjoy and be grateful of 
life and in community that enable them to create togetherness and 
harmony. 
5) Physical, sport, and health  
This subject cluster at junior high school is intended to 
enhance the learners’ physical potential as well as to strengthen 
the habits of sportive and healthy life. 
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b. Curriculum Structure of Junior High School  
The arrangement of subject matter for students:  
1) The depth of curriculum contents spells out into some 
competencies that should be possessed by the students with the 
burden of study, which is stated on curriculum structure.  
2) It is a kind of patterns and structure of subject matter that should 
be taken up by the students in learning process.  
3)  It acquires the competency, which is consisted of competency 
standard and basic competency that are expanded based on 
graduate competency standard.  
4) The content of local subject matter and student self-development 
are integrated with the school curriculum structure.  
c. The content of study  
The content of study can be interpreted as the time plotting 
needed to follow the learning interactions. It consists of some parts 
that are:  
1) time allotment  
2) structured assignment  
3) unstructured- independent assignment  
d. Education calendar  
Education calendar is the plotting of teaching learning time 
allotments for students in a period. It covers the decision of the 
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beginning of year academics, effective learning time and the holiday 
for the students.  
e. Scholl based management  
The curriculum used in the school is the curriculum which 
derived from the KTSP that is arranged and applied by each 
educational unit which is suited and developed to the characteristics 
of school, region, pupils and socials.  
In addition, based on the regulation rule number 23 years 2006, 
graduates competency standard is the qualification of the students which 
covers the student’s knowledge, attitude and skills. Moreover, the 
graduate competency standards have some functions that are:  
a. It is used for the standard evaluation in determining student‘s 
graduation of education unit level.  
b. In junior high school level, it is used to put the basic intelligence, 
knowledge, noble character, good attitude and skill for independent 
supplies and to follow the next education stages.  
C. The Nature of Learning 
1. Theory of Learning 
The definition of Learning is something of which we all have an 
understanding and in which we have all participated (Alan Pritchard, 
2009: 1). There are many views presented in learning theory. The range of 
perspectives shows that the teachers have different ways and different 
context for making the students learnt. The different theoretical 
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perspectives on learning have little in common because they are 
underpinned by different assumptions. 
a. Behaviorism Perspectives on Learning  
B. F. Skinner popularly developed behaviorism as a theory. 
The underlying assumptions related to the process of learning in 
this theory can be seen from some views. The first, learning is 
manifested to change one behavior. The second, the environment 
shapes ones behavior. Finally, the principles of contiguity (how 
close in time, two events must be for a bond to be formed) and 
reinforcement (any means of increasing the likelihood that an event 
will be repeated) are central to explaining the learning process. For 
behaviorism, learning is about the acquisition of new behavior 
through conditioning. 
Alan Pritchard (2009: 5) Behaviorism is a theory of 
learning focusing on observable behaviors and discounting any 
mental activity. Learning is defined simply as the acquisition of 
new behavior. According to Gage (1983) in Martinis Yamin (2008: 
21), learning is a process in which the organism changes his or her 
behavior because of the experience. In line with the definition, 
Klein B, Stephen stated that learning is an experiential process that 
results in a relatively permanent change in behavior that cannot be 
explained by temporary states, maturity, or innate responses 
tendencies. Consequently, this definition has three effects that are: 
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6) Learning reflects a potential change for a behavior. The 
learners should translate learning into behavior first.  
7) Change in behavior due to learning is relatively permanent. 
Because of new experiences, previously learned behavior is 
no longer exhibit.  
8) Changes in behavior can be due to the process other than 
learn. The behavior can change as the result of motivation 
rather than leaning.  
9) Learning as the response of strengthening  
b. Cognitive Perspectives on Learning  
Cognitive learning theories evolved from a traditional 
psychological perspective in which the unit analysis or focus for 
learning is in mind of an individual. This theory is originated from the 
work of Jean Piaget (1950: 16), who believed that learning was a 
process of continually reworking an individual‘s knowledge based on 
personal experiences. He proposed the notion that thinking is about 
developing the cognitive schemas and mental models that exist within 
the individual minds. 
In cognitive theory, the individual schemata become more complex 
when the learning process moments happened. The process of 
connecting the new information to the relevant concept in individuals 
mind can be categorized into two parts namely assimilations and 
accommodations. Assimilation is individual‘s process cognitive by the 
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integrating of perception, concept, or new experience into the 
individual schemata. While accommodation is the process of 
adaptation ones past schemata to the recent schemata because of the 
entering of new information in the new context. 
c. Constructivist Perspectives on Learning  
In line with the cognitive theory, a key element of 
constructivist perspectives is that knowledge is actively stored in 
mind as the nature of knowledge. 
Constructivists view learning as the result of mental 
construction. That is, learning takes place when new information is 
built into and added onto an individual’s current structure of 
knowledge, understanding and skills. We learn best when we 
actively construct our own understanding..  These four areas for 
learning are: knowledge, concept, skill, and attitudes (Alan 
Pritchard, 2002: 17-18).  
In short, learning is a process of connecting new information into 
individual mind based on the relevant concept into ones cognitive 
domain. It is related to the assimilation between the new information and 
the later concept in one’s cognitive domain.   
2. Teacher’s Role 
Teachers play a central role in teaching learning process. To create 
an effective teaching, it requires individuals who can foster their student‘s 
academic achievement and guides them toward important social, moral 
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and ethical goals. Teaching is complex word and to be a teacher demand 
the attributes listed below:  
a. Effective teachers have personals qualities that allow them to 
develop authentic human relationship with their students.  
b. Effective teachers have positive disposition toward knowledge. 
They have command of the knowledge based on teaching and 
learning about the subject matter they taught, about human 
development and learning and about classroom instructor and 
management.  
c. Effective teachers command a repertoire of teaching practice 
known to stimulate the student‘s engagement and to enhance 
students learning.  
d. Effective teacher have attitude and skills that facilitate reflection 
and problem solving. They understand that learning to teach is a 
lifelong process that like other profession requires ongoing study 
and interaction with professional colleagues (Arends, 1997: 5)  
Moreover, Martinis Yamin (2008) argued that a teacher or 
instructor acts as a mediator and as a facilitator. Dealing with this 
definition, teacher‘s job descriptions are:  
a. Provide leaning experiences in order to be responsible in teaching 
activity for instance are planning, process and research.  
b. Provide or give the stimulus for student’s inquisition and help them 
to express and communicate their schemata (Watt & Pope; 1989). 
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The teachers become the facilitator when they provide problem 
experiences and motivation in conducting learning process.  
c. Evaluate monitorial and show student rational in problem solving.  
In conclusion, teachers extremely have essential and central roles 
in teaching learning process. The teacher‘s roles cover the role as the 
mediator, facilitator and monitor to make the student active in the 
classroom. 
3. Student’s Role 
In learning process, the learners have the significant role. 
Nowadays, students are demanded to be more active and innovative in 
learning process. According to Glasserfeld (1989), he argued that 
learner‘s role is to construct his or her own understanding in the 
transferring of new information. The learners should actively look for 
meaning and try to find regularity and order the events of the world in the 
absence of full or complete information. 
It can be seen from the theory above that learners play an important 
role in teaching and learning process. The learners are considered as the 
doer during learning process. They are actively inserting the knowledge, 
exploring the information and finding the problem solving. 
4. Teaching Materials  
a. The Definition of Teaching Materials 
Teaching materials can also define as the sources of learning. 
According to Mulyasa (2007: 48), the sources of learning means 
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anything that can give the students information, knowledge, 
experience and skills in teaching learning process.  
Furthermore, learning resources can be defined as the 
information that is presented and stored in a variety of media and 
formats, which assists the students learning as defined by provincial 
or local curricula. This includes but it is not limited to, materials in 
print, video, and software formats, as well as combinations of these 
formats intended for use by teachers and students  
In short, teaching materials are anything used by the teachers in 
learning process arranged systematically in order to give the students 
information during instructions covering to written materials and non-
written materials. 
b. The Kinds of Teaching Materials  
According to Mulyasa (2007: 52), there are some kinds of 
teaching materials. Those are:  
1) Human being; it is the persons delivering the massage directly in 
learning process. It can be the teachers, the counselors; the 
administrators who delivered the massage by design.  
2) Instructional media; it can be anything contained of education 
substance that assists learning process. Mostly, the teachers use 
printed materials such as book, which is licensed by central 
government, handout, module, brochure, leaflet, wall-chart etc. 
Besides completing the materials by printed materials, the 
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teachers can use another instructional media by using the 
educational film, map, etc.  
3) Environments; it is related to the setting for learning process 
happened. It can be classroom, library, laboratories, museums, 
etc.  
4) Tools and devices; it is the sources of learning for production or 
applying another tool for instance: camera for photograph, tape 
recorder, LCD projectors, television, radio, etc.  
5) Activity; it is the source of learning that consists of the 
combination of some teaching methods in learning process. It 
covers events or facts that happened.  
c. The Role of Teaching Materials  
The role of instructional materials within an individualized 
instruction system might include the following specifications that are:  
1) Materials will allow learners to progress at their own rates of 
learning.  
2) Materials will allow for different styles of learning.  
3) Materials will provide opportunities for independent study and 
use.  
4) Materials will provide opportunities for self- evaluation and 
progress in learning.  
Furthermore, Richard (1995: 30) state that a particular design 
for an instructional system may imply a particular set of roles for 
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materials in supporting the syllabuses, the teachers and the learners. 
They give example of role of instructional materials within a 
functional or communicative methodology;  
1) Materials will focus on the communicative abilities of 
interpretation, expression and negotiation.  
2) Materials will focus on understandable, relevant and 
interesting exchanges of information, rather than on the 
presentation of grammatical form.  
3) Materials will involve different kind of text.  
5. Evaluation System Used in the School  
a. The Definition of Evaluation  
The term evaluation in education system refers to the measurement 
of  the student‘s ability based on the standard licensed.  It is necessary 
to know the student‘s achievement so that the evaluation is held.  
Oemar Hamalik (1995: 159) in Paradigma Pendidikan 
kontruktivistik, argued that evaluation is all measurement activities 
(including the process of gathering data and information), 
management, interpretation, and estimation in order to make decisions 
in  students learning outcomes whether it had achieved the learning 
outcomes or not. 
In addition, evaluation also can be defined as the process of giving 
and determining the mark or value to certain object based on certain 
criteria (Sudjana, 1990:3). In this case, the point of evaluation is the 
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estimation of student‘s learning outcomes based on the certain 
measurement. Moreover, Djemari Mardapi (1999: 8) argued that the 
evaluation is an activity for interpreting and describing the result of 
measurement.   
In short, the evaluation is a systematic process of gathering data 
and information quantitatively and qualitatively for analyzing and 
interpreting students learning outcomes in order to make meaningful 
decisions.  
b. Aspects of Evaluation  
In some extent, the term evaluation and measurement are 
interchangeable. According to Benyamin S Bloom as quoted by 
Martinis Yamin (2008), measuring students learning outcomes covers 
three domains of learning that are:  
1) Cognitive Domain  
The major points of this aspect are the ability of individual 
thinking covering the domain of intelligence. It covers the process 
of memorizing, understanding, applying, analyzing evaluation and 
creation.  
2) Affective Domain  
It involves the domain of feeling, emotional, system values, 
and attitude that is expressed in accepting or refusing something. 
The process covers some stages namely receiving, responding, 
appreciating, organization, characterization.  
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3) Psychomotor Domain  
This domain is related to kinesthetic skills covering body 
movement and action. This aspect needs the coordination between 
muscle and neuron. This domain is consisted of gross body 
movement, coordination movement, non-verbal movement and 
speech behavior.  
In brief, in interpreting the student‘s learning outcomes, it 
involves the process of measuring competency whether the goal 
has been  achieved or not (after instruction) that covers three 
domains of learning namely cognitive, affective and psychomotor. 
c. Types of Evaluation 
According to Mulyasa in Martinis Yamin, there are many ways of 
evaluations in implementing the curriculum namely:  
1) Class-Based evaluation  
It is the evaluation, which is done by the teachers during 
learning process. This involves the collection of information and 
the students learning outcomes in order to determine the grades of 
achievement and mastering certain competencies based on 
standard competency and some indicators, which is stated in 
curriculum.   
2) Basic-competence test  
It is for measuring student‘s competency especially in 
reading, writing and accounting.  
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3) School-based evaluation  
It is used for describing the whole student‘s competency 
and activity during instruction. It is usually done at the end of 
school grade.   
4) Benchmarking  
It is a kind of work evaluation and process performance in order 
to determine the grades of superiority and the success of learning 
outcomes. It is done at the end of educational unit. This 
evaluation is used for giving students ranking not for giving 
students mark.   
5) Program evaluation  
It is used for measuring the implementation of the learning 
program in the school whether it is achieved well or not. 
According to Scriven in Tayibnapis, 2000:36). There are some 
differences between formative evaluation and summative 
evaluation. Formative evaluation is usually done during the 
program taken. It is used for giving the valuable information for 
the teachers in order to correct the program whether it runs well 
or not. While in summative evaluation, it is done in the end of the 
instructions. It is used to give potential information for consumer 
related to the benefit of the program 
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6) Porto folio assessment  
Porto folios mean the collective of student‘s assignment or 
worksheet intentionally and integrated that is selected based on 
the guidelines licensed. Moreover, porto folios assessment can 
also be regarded as the class based evaluation of collective 
student‘s assessment, which is arranged systematically and 
organizationally during learning at certain period by the teachers.    
Based on the theory above, the evaluation is used for 
measuring the student‘s achievement and learning outcomes. The 
uses of kind of evaluation depend on the instructional objectives 
stated by the teachers. 
D. The Nature of Homeschooling 
1. Definition of Homeschooling 
Homeschooling can simply define as school at home. The meaning 
of homeschooling is an alternative school that try to put the children as a 
subject of learning with at home educational approach. At home 
educational approach is a kinship approach that able to children can learn 
comfortable as they want and their learning style (Rohmadi 2011: 104) . 
According to Abdurrahman (2008) in Jamal Ma’mur A. (2012: 46), in 
addition to homeschooling there are some terms that have meaning other 
than an alternative model of learning in school, that home education or 
home-based learning. Olivia in the Holy Setyowati Sie, BBA (2010: 1) 
state that : 
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“Homeschooling is a proactive action to intervene in our 
children's education and is responsible for delivering a love 
of learning. So that parents can participate to oversee, 
encourage, explore and develop the potential of their 
children directly. “ 
Elements of the model homeschooling is an alternative to the 
model of learning in school, the parents take full responsibility, learning 
is not always the parents as a facilitator, an atmosphere conducive to 
learning and goal that each child develops unique potential maximum. In 
terms of positive, Homeschooling accommodate potential intelligence 
maximally child because every child has the diversity and uniqueness of 
interests, talents, and skills vary. In addition, it is able to avoid the 
negative effects that may be faced by public school children. From the 
negative side, it is feared the child would be isolated from their social 
environment, so that the potential social intelligence does not appear. 
Based on the definition above, it can be concluded that 
homeschooling is an alternative school that tried to put the children as a 
subject of learning with at home educational approach. It is able to 
children can learn comfortable as they want and their learning so that 
parents can participate to oversee, encourage, explore and develop the 
potential of their children directly. 
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2. The History of Homeschooling 
Simbolon (2007) in Jamal Ma'mur A. (2012: 53-54) state that the 
founding philosophy of the school house (homeschooling) is essentially 
human beings learn and enjoy learning; we do not need to be shown how 
to learn. Which kills the pleasure of learning are the ones who are trying 
interrupting, regulating or controlling.   
Indonesia is not yet known exactly homeschooling root 
development, because there is no specific research on development. 
However, when viewed from the concept of homeschooling that is 
learning does not take place in formal education, so many historical 
figures Indonesia that has been practiced homeschooling as KH. Agus 
Salim, Ki Hajar Dewantara, and Buya Hamka (Rohmadi, 2011: 118). 
There are several organizations in Indonesia are organizing 
homeschooling, such as Morning Star Academy and government agency, 
called the Teaching and Learning Center (TLC). Morning Star is a 
Christian educational institution that was established in 2002 with the aim 
of providing an international education and shapes the character of their 
students. TLC has a difference with the concept of homeschooling, 
namely the TLC organizes educational process for 3 days in school, the 
rest, the tutor come to the home of the student. While the homeschooling 
fully learning done at home with visits from tutors and entirely the 
responsibility of the student's parents. 
 
48 
 
3. The Purposes of Homeschooling 
According to Jamal Ma’mur A. (2012: 67) homeschooling has 
several objectives, namely: 
“Ensure the completion of primary and secondary 
education quality for students who come from the 
children and families who choose the path of 
homeschooling.” 
 
a. To guarantee equal and ease of access to education for every 
individual to academic learning process and life skills. 
b. Serve students who need academic education and life skills flexibly to 
improve the quality of education. 
According to Jamal Ma’mur A. (2012: 68-72) the reasons parents 
choose homeschooling as an education for their children is: 
a. Moral and Religious Reasons  
Most parents would like to have the opportunity to teach their 
children to choose the education that contains elements of religious 
values and moral standards are also characters in curriculum 
studies. 
b. Academic Reasons  
With homeschooling who have a tutorial learning system, which is 
a one-on-one, parents can better meet the needs of children by 
supporting the child's interest, curiosity and each child will be 
rewarded every individual.  
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a. Socialization  
Many people believe that children learn in homeschooling could 
not socialize. Keep in mind that the real socialization is a child 
interact with diverse groups and different ages (vertical 
socialization), an interactive children can not only be measured 
with a classmate or peer at school (horizontal socialization). In 
homeschooling children are often better at interacting with people 
of various ages. 
b. Family Unity  
Through homeschooling, parents and children together to learn, 
explore, and spend time together. This will further strengthen the 
relationship between children and parents or siblings. 
4. Curriculum of Homeschooling 
Character inherent in homeschooling is customized education, so 
that homeschooling has models that vary according to the condition of 
choice that will run homeschooling families. The choice is up to each 
family. Families can choose homeschooling which refers to the national 
curriculum or other curriculum, such as Cambridge IGCSE curriculum 
used by international schools in Indonesia. Some homeschooling in 
Indonesia already has a baseline curriculum they use in the learning 
process. 
Rohmadi (2011: 111) stated that curriculum of homeschooling 
developed flexibility as the children’s ability, need and interest. Every 
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homeschooling has the different curriculum emphasis, it is not structured 
in one kind. Based on the reference of the academicals curriculum that 
used generally is able to distinguish in two types, those are; national 
curriculum (Indonesian curriculum) and foreign curriculum. For the 
national curriculum, the homeschooling curriculum developed varied and 
still refers to the national curriculum from DEPDIKNAS. 
The curriculum of Homeschooling Kak Seto (HSKS) Solo refers to 
the regulation of the Minister of National Education Number 23 of 2006 
on Graduates Competency Standards. Although using the curriculum of 
the minister as in formal schools, creativity for homeschooling families 
remain open.  
Many aspects of the learning process in a fixed homeschooling can 
be modified according to the child's learning style in order to obtain 
maximum results. The learning method uses a more thematic approach, 
active, constructive, and contextual and self-learning. 
a. Thematic Learning 
Thematic learning is learning that uses the theme to link several 
subjects so as to provide a meaningful experience to the students. 
Student's material in school activities based on the theme developed 
by teachers, not based on the schedule of subjects. 
b. Active Learning 
Active learning is learning that requires teachers to create an 
atmosphere such that active student asked, build ideas, and engage in 
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activities that can provide direct experience, so that learning is an 
active process of students in building their own knowledge. 
c. Constructive Learning 
Constructive learning directed that the students need to be active 
in developing knowledge, not just waiting for direction and guidance 
of a teacher or a fellow student. With this study, expected to be more 
stimulating and provide opportunities for students to learn, 
innovative thinking, and develop their potential optimally. 
d. Contextual Learning 
Contextual learning is educational procedures aimed at helping 
students understand the significance of the material they are learning 
by plugging in the context of their own lives in a social environment 
and culture. 
e. Learning Self 
Independent learning can be defined as the eyes of the process, 
where individuals take the initiative with or without the help of 
others. The activities carried out by the individual is covering 
diagnosing learning needs, formulating learning goals, identifying 
learning resources, select and implement learning strategies and 
assess learning outcomes. 
5. Models of Homeschooling 
According to Jamal Ma’mur A. (2012: 79-82) there are some 
educational model approaches, including: 
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a. Unit Studies Approach  
Unit Studies Approach is a model of education based on the theme 
of the study unit. In this approach students do not learn a particular 
subject, but studying many subjects at once through a theme being 
studied. (Syamsul  Huda, 2011: 107) the method of unit studies 
approach is developed because the concept of learning  process 
should integrated not segmented. 
b. The Living Books Approach  
c. The Living Books Approach is a model of education through real-
world experience. It developed by Charlotte Mason. The approach 
is to teach good habits, basic skills (reading, writing, mathematics) 
and exposing the skills of children with real experience, like 
walking around and visiting the museum. 
d. The Classical Approach  
The Classical Approach is the education model that uses a 
structured curriculum is based on three stages of child development 
called "Trivium". The emphasis is the ability of verbal and written 
expression with text or literature approach (instead of pictures). 
e. The Woldorf Approach  
The Woldorf Approach the Woldorf Approach is the educational 
model developed by Rudolph Steiner School that is trying to create 
a setting similar to the state of the house, so the method is easily 
adapted to Homeschooling. 
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f. The Montessori Approach  
The Montessori Approach is the educational model developed by 
Dr. Maria Montessori environment which encourages the 
preparation of supporting a real and natural as a child interaction 
process so that children can develop their ability and their potential 
in physical, thinking and their spiritual (Syamsul Huda, 2011: 108). 
g. The Eclectic Approach  
The Eclectic Approach provides the opportunity to design their 
own families’ homeschooling program that corresponds to select or 
combine from existing systems. 
h. Unschooling Approach  
Unschooling Approach is a model that draws children to 
experience in the real world and do not depart from the text book. 
This stems from the belief that children have a desire for learning 
and if given adequate facilities and introduced to the real world, 
then they will learn more. 
6. Homeschooling Method 
Abdurrahman (2008) in Jamal Ma’mur A. (2012: 82-84) said that 
the method of homeschooling is divided into three, namely: 
a. Single Homeschooling 
It implemented by parents in a family, without joining the 
others because of certain things or remote locations. According 
Seto Mulyadi (2007: 36) single homeschooling is homeschooling is 
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done by parents in a family without joining another. This type of 
homeschooling usually applied for their purpose and specific 
reasons that cannot be known or compromised with other 
homeschooling community. Another reason for the location or 
residence homeschoolers who do not allow contact with other 
homeschooling community. 
b. Compound Homeschooling 
Implemented by two families or more for certain activities 
while the main activities carried out by parents’ remains 
respectively. Mulyadi (2007: 38) said that Compound 
homeschooling is homeschooling is carried out by two or more 
families to remain the main activities carried out by their respective 
parents. The reason there are needs that can be compromised by 
some families to do activities together. For example, the 
curriculum of the consortium, sports activities (e.g. family tennis 
athletes), the expertise of art music, social activities, religious 
activities. 
c. Community  Homeschooling  
A combination of several homeschooling compound which 
prepare and determine the syllabus, teaching materials, main 
activities, facilities / infrastructure, and learning schedule. There 
must be a commitment to the implementation of 50:50 between the 
parents and the community 
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According Mulyadi (2007 : 36 – 40), homeschooling 
community is a composite of several homeschooling pluralistic 
compiled and determine the syllabi, teaching materials, the main 
activities (sports, music / art, and language) infrastructure and 
learning schedule. Implementation of commitment between parents 
and the community of approximately 50: 50. The reason for 
choosing homeschooling community, as follows: 
1) Structured and better equipped to academic education, the 
development of noble character and achievement of 
learning outcomes. 
2) Provided a good learning facilities e.g. workshops, a 
natural laboratory, library, science laboratories, language 
laboratories and auditoriums, sports and arts facilities. 
3) The space for wider dissemination learners but can be 
controlled. 
4) Greater support because each is responsible for teaching 
each other according their respective expertise. 
5) Suitable for children aged over ten years. 
6) Combine family live far away through the internet and 
other information and communication tool for bench 
marking, including standardization. 
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7. Advantages and Disadvantages of Homeschooling 
According the Judy Amall on his article in APCA (Attachment 
Parenting Canada) tell about advantages and disadvantages of 
homeschooling they are: 
a. Advantages  
1) Your child’s needs and your family’s needs always come first.  
2) Parenting style can fit your teaching and child’s learning style.  
3) The curriculum can be tailored to the child’s current interest.  
4) Children who are interested in what they learn retain much 
more material.  
5) Self-esteem is protected if the child is late-reader or has a 
learning disability.  
6) Efficient use of time provides a balance between play, sports, 
downtime, activities and bookwork.  
7) Offers more choices in how the work gets done.  
8) The scope of topics can be customized. You can delve deeply 
or scratch the surface depending on interests.  
9) Parents know exactly what is in the curriculum and can apply 
concepts to daily activities in and out of home.  
10) Acceptable level of understanding material in schools is 
deemed 50%. Home-schooling can be 100% acceptable level 
of understanding as there are no time constrictions.  
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According Syamsul Huda Rohmadi (2011: 121) homeschooling have 
many advantages they are: 
1) The study feel fun to children because the lesson can 
acceptable with their curiosity. It different with formal 
education with more lesson and enough for burden the students. 
2) Give a freedom to children for increasing their talent, ability, 
their want. 
3) Increasing consciousness, autonomous, disciplinary and 
responsibility of the children about the learning needs all the 
time. 
4) Support toward the increasing communicative area in a family. 
5) Support the children to learn as cooperative learning. 
6) Challenge the children to learn in natural place. 
b. Disadvantages 
Judy Amall on his article in APCA (Attachment Parenting Canada) 
stated the disadvantages of homeschooling, they are: 
1) There will still be bad days – when the house is a mess, you’re all 
still in pajamas at 5 p.m. and the children have been bickering all 
day.  
2) Family, friends, neighbors and stranger give resistance on your 
methods, philosophy and lifestyle.  
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3) Confusion peaks in trying to navigate the “system” in terms of 
government requirements, regulations, and the myriad of choices 
to make in curriculum, philosophy and classes.  
4) Driving all over town to activities can be nerve jarring and 
expensive in fuel costs.  
5) Loss of full time income (although many families work part 
time).  
Hernowo in Seto Mulyadi (2007: 7-8) said that there are three benefits 
of homeschooling; The first, homeschooling aware the parents that 
education for children is not held fully by formal education. The Second, 
homeschooling can intercept children who have special reason can’t study 
in formal school. The third, homeschooling can be sparring partner for 
formal school and non-formal school in their efforts to increasing the 
quality of their education. 
Seto Mulyadi (2007:42-44) defines that several other benefits that can 
be learned by the homeschooler are; The first, children can really be used 
as a subject in the study; The second object being studied is extremely 
very spacious; The third; Parents can play an important role in instilling a 
love of learning in children from a very early; The fourth, and the fifth 
implementation is flexible, fits perfectly with the strategy of learning 
name as contextual teaching and learning. 
Based on the statement above, it can be defined that homeschooling 
has a lot of advantages than disadvantages. It means homeschooling can 
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be an alternative education in Indonesia to solve many problems in 
education. 
8. Regulation of Homeschooling 
Status of homeschooling in Indonesia is legal and regulated under 
the National Education System No. 20 Year 2003 section 27 point 1 and 2 
that legally recognized same as formal education because it can take the 
exam organized by the Ministry of Education through the test of equality,  
“Informal education activity that conducted by family 
and society with form autonomous learning activity (1), the 
educational result from the first point is avowed same as the 
formal education and non-formal education after the 
students  pass the examination agree with National 
Educational standard.” 
 
In line with it, Homeschooling Kak Seto (HSKS) is included in the 
informal education that is recognized by the Ministry of National 
Education. According to Anak Panah Cyber Homeschooling in their web 
page, homeschooling especially Homeschooling Kak Seto (HSKS) have a 
legal basis which is governed by the laws and regulations as follows: 
1. UUD Negara Republik Indonesia tahun 1945 dan perubahannya  
2. UU Sistem Pendidikan Nasional Nomor 20 tahun 2003  
3. UU Nomor 32 tahun 2003 tentang Desentralisasi dan Otonomi 
Daerah  
4. Peraturan Pemerintah Nomor 19 tahun 2005 tentang Standar 
Nasional Pendidikan  
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5. Peraturan Pemerintah Nomor 25 tahun 2000 tentang 
Kewenangan Pemerintah dan Kewenangan Propinsi sebagai 
Daerah Otonom  
6. Peraturan Pemerintah Nomor 73 tahun 1991 tentang 
Pendidikan Luar Sekolah  
7. Keputusan Menteri Pendidikan dan Kebudayaan nomor 
0131/U/1991 tentang Paket A dan Paket B  
8. Keputusan Menteri Pendidikan Nasional Nomor 132/U/2004 
tentang Paket C  
Homeschooling Kak Seto (HSKS) Solo especially, regulated under 
Education Division Non-formal of Surakarta Government. 
9. Homeschooling Evaluation 
Ella Yulaelawati in Seto Mulyadi (2007: 15) said that the result of 
learning process in homeschooling can be represented from rapport, Porto 
polio, CV, certification, and other achievement and or placement test. 
According to Syamsul Huda Rohmadi (2011: 114-117) stated that 
homeschooling with the unique concept make the several person 
confused, one of  them are there is no school report card (evaluation 
book) like in formal school. The school report card is used parents as 
parameter of the learning achievement students. Although, there is no 
school report card, in homeschooling use portfolio that same function 
with school report card.  Porto folio contains record of study course, 
strengths, weakness, intensity, mistakes, progress, and decline of 
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homeschooler. On the high school grade, the portfolio shape as 
curriculum vitae (CV) homeschooler.  
Homeschooler can follow the examination that conducted by 
examiner independent institution with have qualification. Homeschooler 
also can follow equality national examination that conducted by 
government called as ujian paket A (SD), paket B (SMP), paket C (SMA). 
The result of the standardization examination from independent institution 
is usually ask from university when homeschooler will continue their 
education into university. 
According the Maulina D. Kembara (2007: 89) in Syamsul Huda 
Rohmadi (2011: 105) the component of the content in porto folio are:  
1) Worksheet of homeschooler (some sample or all of it) 
2) Read book list 
3) Read magazine/ paper list in regularly 
4) List of Software/ CD/ DVD/ Video that have ever used to 
learning media. 
5) Hands on activity that ever done (documentation and 
report) 
6) Field Trip that have ever done (documentation and report) 
7) Book/ article/ essay/ poetry/ that have ever written. 
8) The product of art/  handicraft 
9) The audio or video record about their vocal ability, music 
performers, song that ever create, news anchor ability, 
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reading poetry, dubbing, as reporter, disk jockey, MC, 
telling story, act a drama, dancing and etc. 
10) Club that ever join: football club, dancing club, music 
club, and etc. 
11) Course that ever join: cooking course, sewing course, 
distance learning chemistry course, rainforest course, 
diving, etc. 
12) Achievement / appreciation that ever get. 
13) Organization that homeschooling ever join 
14) Practical working: name of business/ corporation, the 
duration of working, the description of working. 
15) Entrepreneurship, selling, babysitting, car wash, etc. 
16) Community service 
In the next step, the administration of porto folio can be conducted 
as follows: 
1) Made on every years 
2) Select according the unit of time like monthly or weekly. 
3) Select according the subject of materials or theme of 
subject. 
4) Arranged in file binder shape or sheets that bound into 
book. 
5) Porto folio can arrange into CD, DVD, flash disk, or 
webpage. 
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E. The Related Previous Study 
The researcher presents the previous study related to this research. The 
first previous study is an international Journal entitled Homeschooling : A 
Comprehensive Survey of the Research written by Robert Kunzman from 
Indiana University (USA) & Milton Gaither from Messiah College (USA) in 
2013.  
In this journal the researcher use a survey studies and case studies. This 
journal provides a comprehensive summary of the English-language research 
and scholarship in homeschooling, it is organized into the categories of 
demographics, curriculum, academic achievement, socialization, law, 
relationships with public schools, transition to college/adulthood, and 
international homeschooling. The researchers claim that they bit into trouble 
when researching homeschooling with the sheer variety of practices of 
homeschooling and the difficulty researchers have had in obtaining access to 
the homes of actual homeschooling families.  
The researcher collects various studies, journals, articles, dissertations, 
thesis, data and resources that had been reviewing previously about 
homeschooling and gathered back into a unified whole in the assessment 
practice of homeschooling and everything about homeschooling in America. 
The contrast with this study only examines the homeschooling curriculum in 
English language learning undertaken in homeschooling that have been 
coordinated into an institution that serves the classroom community, and 
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distance learning (homeschooler learning at home with family) were in fact 
different from concept to implementation of homeschooling America. 
The second previous study is conducted from a thesis entitled 
Implementasi Kurikulum Homeschooling Kak Seto (HSKS) Semarang pada 
Satuan SMA dan Kualitas Lulusannya written by Dwi Cahyo Kurniawan 
(1102408014) the researcher from The State of Semarang University – 
Semarang in 2013. 
In that research, that researcher used a qualitative study, specifically use 
descriptive qualitative. That researcher was clarifying about the curriculum 
that used in Homeschooling Kak Seto (HSKS) Semarang is KTSP as follow as 
with the provisions of the Minister of National Education and is done once 
every semester. The graduate of Homeschooling High School with a 
qualification that is recognized its legality and can be used to continue to 
pursue higher education. And that researcher defined the difference between 
homeschooling curriculum and national curriculum. That researcher also 
mentions the alumnus of Homeschooling Kak Seto Semarang and their 
education after graduate from HSKS Semarang. But the researcher didn’t 
discuss about how the teaching learning process in implementation of 
curriculum HSKS Semarang, and the success factors of the alumnus HSKS 
Semarang could study in a lot of Universities that have a good quality. 
Although the focus is the same, actually there is a difference. The previous 
study discuss about implementation of curriculum that used in Homeschooling 
Kak Seto Semarang and the quality of the graduate on Senior High School, 
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while in this research the researcher would like to discuss implementation of 
curriculum homeschooling in learning English in Kak Seto Homeschooling 
Solo for Junior High School . 
The third previous study is conducted to this research from a journal of 
theory and practically contemplation entitled Pendidikan dan Pembelajaran di 
Sekolah Rumah (Homeschooling) written by Ali Muhtadi. 
In that research, the researcher used Overview of Theoretical and 
Practical. The researcher discuss about the definition, characteristic, 
implementation homeschooling in Indonesia, the difference with formal 
school, the teaching and learning style, curriculum and learning method.  
Although the focus is the same, actually there is a difference. The 
previous study discuss about overview of theoretical and practical of 
homeschooling. While in this research the researcher would like to discuss 
implementation of curriculum KTSP that consist of curriculum KTSP and 
inclusive curriculum in teaching English in Kak Seto Homeschooling Solo for 
Junior High School used qualitative study. 
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CHAPTER III 
THE RESEARCH METHODOLOGY 
There are some parts of research methodology explained in this chapter. 
They are the research design, the data resources, the techniques of collecting 
data, the data analysis, and the trustworthiness of the data. 
A. The Research Design 
The research entitled “The Implementation Of Homeschooling 
Curriculum In Learning English In Kak Seto Homeschooling Solo For The 
Eleventh Grade Students In The Academic Year 2016/2017” used 
qualitative approach of research. This method is also called naturalistic 
inquiry (Sugiono, 2016: 14) because it studies a phenomenon in the natural 
way. This research paradigm is chosen because it is desired to make an 
interpretative and natural understanding about the subject of the study. As 
stated by Denzin and Lincoln (1994:2), qualitative research is “multi 
method in focus, involving and interpretative, naturalistic approach to its 
subject matter”. 
John W. Creswell (2007: 15-18) states that the research design 
process in qualitative research begins with philosophical assumption that 
the inquire make in deciding to undertake a qualitative study. 
B. Setting 
The researcher conducted this research in Homeschooling Kak 
Seto Solo was located on Jl. Cocak I No. 1 and 4 Sidorejo, Mangkubumen, 
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Surakarta. For the time of research the researcher did it on September 
2015 until Desember 2016.  
C. The Data Resource 
Data in this research are classified into two groups; they are the primary 
data and secondary data. 
1. The primary data is taken from Homeschooling Kak Seto Solo by 
using observation, interview and documentation. It include all the 
information about Modification Curriculum that implemented in 
homeschooling Kak Seto Solo. 
2. The secondary data is taken from the related literature which is 
important in analysing of curriculum used in homeschooling that 
related in teaching – learning English. 
3. The third data is taken from internet source which give the 
researcher information about homeschooling and especially 
Homeschooling Kak Seto Solo. 
D. The Technique of Collecting Data 
To get the data, the researcher used three techniques of collecting 
data. They were observation, interview and document analysis. 
1. Observation 
Observation is the act of noting a phenomenon, often with 
instrument, and recording it for scientific or other purposes” (Morris 
in Adler and Adler, 1994:378). It means that in order to understand 
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the phenomenon being observed, the researcher should prepare the 
instruments and records the phenomena. 
Observation is an activity of viewing the research subject in 
detail. Bangin (2012:118) stated that observation is a human daily 
activity that using eye senses as it is main tool in additional to 
another senses such as ears, smell, mouth and skin. The method of 
observation in this research is by observing directly the object of the 
research. 
In this study, the researcher observed teacher, students and vice 
headmaster of curriculum, about the process of the teaching learning 
process of seventh meeting in implementing homeschooling 
curriculum. The researcher focus in the eleventh grade students, 
there are 2 class (scientific and social class) with distance learning 
and community class. Researcher observes about: 
a. Implementing Homeschooling curriculum in learning English. 
b. The teacher’s ways when teaching the student using 
homeschooling curriculum. In this case, the researcher 
observes all of the process of the teaching-learning, starting 
from the opening class, the main teaching process, and also 
the closing.  
c. The problems found in the teaching-learning process. 
d. The students’ responses during the teaching-learning process. 
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Table 3.1 Observation Time 
NO HARI/ 
TANGGAL 
MINGGU 
HSKS 
KELAS SISWA TUTOR MATERI 
1. Selasa, 
8/11/2016 
Pekan 1 11 IPA Ariq  Kak Nindy Present Perfect 
Tense 
2.  Selasa, 
8/11/2016 
Pekan 1 DL11 
IPA 
Ida 
Ayu 
Kak Nindy Conjunction 
3. Senin, 
14/11/2016 
Pekan 2 11 IPA Kelvin, 
Malvin 
Kak Heru Analytical 
Exposition 
4. Selasa, 
15/11/2016 
Pekan 2 11 IPA Ariq, 
Malvin, 
Kelvin 
Kak Nindy Narative Text 
5. Rabu, 
16/11/2016 
Pekan 2 11 IPS Vina, 
Revo, 
Mirah 
Kak Heru Analitycal 
Exposition  
6. Kamis, 
17/11/2016 
Pekan 2 11 IPS Vina, 
Tomi 
Kak Nindy Narative Text 
7. Kamis, 
24/11/2016 
Pekan 3 DL11 
IPS 
Arung  Kak Nindy Narative Text 
 
2. Interview 
Moleong quoted that interview is a conversation with their certain 
purposes, which is done by the side as the interviewer and 
interviewer (2002: p.135). In line with this definition, Massom and 
Bramble in Research in Education and the Behavioral Science, 
interview defines as a verbal discussion conducted by one person 
with another for obtaining the information (1997: p. 314)  
In this study, the researcher will interview: 
a. Teacher, about the process of the teaching learning process in 
implementation homeschooling curriculum and the strengths 
and the weakness of implementation homeschooling 
curriculum in teaching English. 
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b. Students, about response about the teaching-learning process 
using homeschooling curriculum and the strengths and the 
weakness of implementation homeschooling curriculum in 
learning English. 
c. Vice headmaster of curriculum about the homeschooling 
curriculum. 
3. Documentation 
Written documents are one of the sources of research, which are 
often having important rule in qualitative research (Sutopo, 2002: p 
69). In the study, the writer used the second grade English subject 
matter syllabuses and some books as the guidelines followed. 
E. The Data Analysis 
The data analysis in qualitative research involves three things 
namely the data reduction, the data presentation/display and the conclusion 
drawing/verification (Sutopo, 2006: 113). In this study, the process of 
analysing the data is aimed to describe the quality of the implementation 
of Homeschooling Curriculum in teaching learning English. 
In the data analyse the researcher conducts some steps are: data 
reduction, data display, data serving, conclusion and verification. 
1. Data reduction 
Data reduction is the process of taking and selecting the 
right data that appear in written-up field note or transcriptions 
according to needed standard criteria. Data reduction occurs 
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continuously throughout the life of any qualitatively oriented 
project. 
In this case, the researcher must do the process of selecting, 
focusing, simplifying, abstracting and transforming. We can 
conclude that the data reduction element of data analysis which 
emphasized, makes the data shorter, make the theme focused, 
and arranges the data, so final conclusion can be drawn and 
verified well.  
2. Data display 
The next step of data analysis is data display. Data display 
is a part of analysis the data in narrative form. By displaying, 
we mean a spatial format that presents information 
systematically to the user. They present information in a 
compressed ordered form, so the user can draw valid 
conclusion and take a need action as Milles and Huberman in 
Siswantoro (2004:189). For qualitative research, data display 
has been narrative text to point on the information of the 
problem.   
3. Taking the conclusion and verification  
The researcher draws the data after describing and 
interpreting the data continuously and throughout in the course 
of the study as the outcome of interpretation. The researcher 
interprets the data have been taken and then makes conclusion. 
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The outcome of the study is description of implementing 
homeschooling curriculum in teaching and learning English in 
Homeschooling Kak Seto Solo. 
Conclusions are also identified as the analyst proceeds. The 
researcher tended to accumulate and formulate her opinion as 
she went along. She created a conclusion according to the data 
reduction and data display. The researcher had likely to write 
up both what she noticed every day and her opinion of those 
observation.  
F. The Trustworthiness of the Data 
Trustworthiness of data is needed to check the validity of data. The 
meanings emerge from the data have to be tested for their plausibility, 
their sturdiness, their conformability, that is validity as Miles and 
Huberman in Siswantoro (2004:68). Validation is important as research 
itself. In this research, the researcher would use to Triangulation technique 
to reach trustworthiness of data. This technique is used to check the 
validity of data as comparison or by using another source.  
Denzin (1970) extended the idea of triangulation beyond its 
conventional association with research methods and designs. He 
distinguished four forms of triangulation:  
1. Data triangulation, which entails gathering data through several 
sampling strategies, so that slices of data at different times and 
social situations, as well as on a variety of people, are gathered.  
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2. Investigator triangulation, which refers to the use of more than 
one researcher in the field to gather and interpret data.  
3. Theoretical triangulation, which refers to the use of more than 
one theoretical position in interpreting data.  
4. Methodological triangulation, which refers to the use of more 
than one method for gathering data. 
The triangulation used in this research is the methodological 
triangulation. In the validating the data, researcher compares the data she 
found from the teaching learning process and curriculum (syllabus, lesson 
plan) of curriculum homeschooling. After getting the data from the 
documentation of curriculum homeschooling, the researcher gathering the 
data by comparing it with the observation and interview.  
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
There are two things that are discussed in this chapter, namely the research 
findings and the discussion. In this chapter, the researcher presents the description 
of the background of the research object which is viewed from official website of 
HSKS. In the research findings, the researcher presents the description of the 
implementation of home schooling curriculum which is viewed from the teaching 
and learning process, the teaching materials, and the evaluation system used in the 
school. While in the discussion, the researcher discusses the finding of the 
research with supporting theories having been presented previously. The 
explanations are follows; 
A. Background of the Research Object 
1. The Description of Homeschooling Kak Seto (HSKS) Solo 
The researcher got the data about Homeschooling Kak Seto Solo 
from the official websites of Homeschooling Kak Seto and 
Homeschooling Kak Seto Solo with the website address are first, 
www.hsks.sch.id and the second, www.hskssolo.sch.id. And the result 
of the data was collected by the researcher from that official web as 
follows : 
a. Background of Homeschooling Kak Seto 
Every child has an equal right to education. And, wherever 
possible every child a proper education for himself. However, the 
experience shows that many children get less than pleasant 
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experience during their schooling. Call it the case of bullying, 
yelling and abuse of teachers even deprivation of children's 
creativity. The experiences that are less memorable raises a phobia 
against school (school phobia) for children and parents. 
Then, towards uniformity abilities and skills of children in 
all areas of co-lethal interests and talents of children are of course 
different, because every child is unique. Furthermore, the 
overcrowded curriculum and chores that accumulate makes 
learning become a burden for many children. Seeing this situation, 
it is necessary to find an alternative solution for children who are 
less suited to the formal education system, one of its forms is a 
homeschooling activities (school house). Based on these reasons, 
Kak Seto as educational leaders and their son team, building a 
school community house called Homeschooling Kak Seto (HSKS), 
which is an alternative educational institution that is constantly 
watching children's right to education. 
Qualification on Homeschooling Kak Seto ranging from 
elementary, junior high and high school. At the elementary level 
consists of class I to class VI, at the junior level consists of classes 
VII to IX grade, while at the high school level consists of a class X 
to class XII 
The Vision, Mission, Motto, Accreditation and Objectives 
of Homeschooling Kak Seto (HSKS) are: 
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1) Vision 
Making Homeschooling Kak Seto (HSKS) as one of the 
child's superior educational institutions and educational 
program for provides children in skills, life skills, and a strong 
character as future leaders in the future. 
2) Mission  
a) Creating a conducive learning environment and fun for 
students according to the needs, learning styles, strength 
and its limitations. 
b) Helping students find their interests and talents and develop 
their talents and interests of learners optimally. 
c) Establish a human learners become lifelong learners who 
have higher social awareness and a strong character. 
d) Facilitate learners to acquire the relationship of the lessons 
learned to real life. 
e) Overcoming the limitations, weaknesses of learners with a 
personal approach. 
3) Motto 
The Motto of Homeschooling Kak Seto Solo is 
“Belajar Lebih Cerdas, Kreatif dan Ceria”(Learn more 
intelligent, creative, and Cheerful). Learn More Intelligent, 
Creative and Cheerful is made as a motto in expanding and 
developing the knowledge that have learned and habituation in 
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the implementation of knowledge, talents and the expertise 
directly in the field. 
4) Accreditation  
a) PKBM Kak Seto (NSPN P2967069) Accredited A 2016 
b) Package B Program HSKS has been accredited by the 
Accreditation Certificate No. PKB 3674 00001 12 2013 
c) Package C Program HSKS been accredited by Decree No. 
009 / K.1 / SK / AKR / 2015) dated September 8, 2015 
b. Homeschooling Kak Seto (HSKS) Solo 
Homeschooling Kak Seto (HSKS) Solo inaugurated on 
May 15, 2010 by the Mayor of Solo, Mr Ir. H. Joko Widodo. 
Homeschooling Kak Seto Solo is a Non-Formal Education under 
the auspices of the Education Equality Directorate, Directorate 
General of School Education, and Ministry of National Education 
Operational Permit from the Head Department of Education and 
Sports city Surakarta Drs. Rachmat Sutomo, M.Pd No: 4311.34 / 
011 / PNF / 2010. Homeschooling Kak Seto Solo opens Tier Level 
Education for elementary, middle and high school. Each acquire 
learning material that refers to the KTSP 2006. Homeschoolers will 
get a diploma equivalence issued by Ministry of National 
Education and the certificate can be used to pass the Formal School 
Education higher even out of the country. 
78 
 
With the ambience of the place as well as learning facilities 
homey, homeschooler will feel comfortable learning in HSKS at 
home in accordance with our philosophy "Learning can be done 
anytime, anywhere and with anyone," Our presence in the area of 
Jl. Cocak 1 No: 3 & 4 Sidorejo, Village Mangkubumen, District 
Banjarsari Surakarta get a good reception from local residents due 
to a sense of solidarity and socialization we always keep. It is a 
learning for homeschoolers in planting values and social concerns. 
Expected after graduating from Solo Homeschooling Kak Seto, 
homeschoolers can be the smart kids in science and technology 
development, insightful and broad-minded and has advantages in 
the processing of their interest and proficiency life skill talent and 
character building. 
Picture 4.1 Location Maps of HSKS Solo 
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c. Legality of Homeschooling Kak Seto Solo 
UU No. 20 Year 2003 on National Education System 
accommodates homeschooling as an alternative learning that can 
be done by the community. In practice, Homeschooling is under 
the auspices of the Education Equality Directorate, Directorate 
General of School Education, Ministry of National Education. 
Students who choose homeschooling will obtain a diploma 
equivalence is issued by the National Ministry of Education at the 
primary package A, package B and package C equivalent to junior 
high to high school level. This diploma can be used to complete a 
formal school education to higher or even out of the country 
d. Curriculum of Homeschooling Kak Seto Solo 
The Curriculum of Homeschooling Kak Seto refers to the 
National Education Minister Regulation No. 23 of 2006 on 
Graduates Competency Standards (SKL). Besides the curriculum 
that is applied is the Education Unit Level Curriculum (SBC) made 
by Homeschooling Kak Seto. In the tutorial activity, the reference 
shall be prepared and submitted by the method of Homeschooling 
Kak Seto, so it feels different to the formal schools, so that 
participants can follow the process of learning with fun.   
e. Learning Program in Homeschooling Kak Seto Solo 
The concept study in HSKS not limited in class. The 
comfort and concentration can always be maintained by limiting 
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the number of students a maximum of 10 children in one group of 
Community Classes. Classroom Learning Community 3 times a 
week and each grade level from elementary, junior and senior high 
school has a schedule / time learning different. In Class Distance 
Learning, homeschoolers can learn at home with the assistance of 
parents. But for students who need material development, could 
invite Tutor Homeschooling Kak Seto Solo with the schedule that 
has been agreed between tutors, parents and homeschoolers 
themselves. Communication and evaluation of development of 
homeschoolers carried out directly or through the media of 
telephone and utilization Books Connector. Within 3 months or 
Parent Parenting held events for homeschoolers Class Meeting and 
Learning Communities and simultaneously used to Sharing 
Evaluation Study "My Report is the Best" as well as DL Gathering 
event. 
Learning Process that uses a blend of community systems 
and distance learning. Homeschoolers can learn at home or at a 
location other than HSKS Solo community. With the number of 
students a minimum of 2 and maximum of 10 people. Parents can 
add tutor of HSKS or other parties if needed. Parent meeting once 
every 3 months and Outing every month. Description: • Schedule 
learning and subjects 1 week 3 times • Specifications subject tutor 
to home: SD: Science, Social Studies, Mathematics, Indonesian, 
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English, Civic Education SMP: Science, Social Studies, 
Mathematics, Indonesian, English, Civic Education High School: 
Economics / Accounting, Geography, Sociology, Mathematics, 
Indonesian, English, Civic Education, Biology, Chemistry, Physics 
SMA IPS: Economics / Accounting, History, Geography, 
Sociology, Mathematics, Indonesian, English, Civic Education, 
High School science Biology, Chemistry, Physics, Mathematics, 
Indonesian, English, Civic Education, History 
2. The Output of Homeschooling Kak Seto Solo 
a. Community Builder which means graduates Homeschooling Kak 
Seto has the life skills that can sustain themselves and their 
environment and become effective leaders and reformers and think 
creatively, critically and innovatively. 
b. Good Character can be interpreted Graduates Homeschooling Kak 
Seto has noble values in building communities and nations in the 
future. 
B. Research Finding 
This section answer the problem statements (1) How is the 
implementation of curriculum homeschooling in learning English in 
Homeschooling Kak Seto (HSKS) Solo for the eleventh grade students in 
the academic year of 2016/2017 (a) the teaching learning activity (b) the 
teaching materials, and (c) the evaluation system of the school used and 
(2) what are the strengths and the weakness of learning English in 
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Homeschooling Kak Seto (HSKS) Solo for the Eleventh grade students 
in the academic year 2016/2017? 
1. The Implementation of Homeschooling Curriculum in Learning 
English at the eleventh grade in Homeschooling Kak Seto (HSKS) 
Solo. 
The Curriculum of Homeschooling Kak Seto refers to the National 
Education Minister Regulation No.23 of 2006 on Graduates 
Competency Standards (SKL). Here are the results interviews with 
Kak Evi, the supervisor of quality education about the curriculum used 
in HSKS Solo is : 
“Kurikulum yang digunakan di HSKS untuk program IPA 
dan IPS itu pada dasarnya kita pake KTSP 2006, kemudian 
untuk DL ada siswa yang berkebutuhan khusus yang 
bernama Arung hla di situ kita merumuskan kurikulum 
modifikasi atau modified curriculum yakni modifikasi dari 
kurikulum reguler itu sendiri.” 
 
From the quotation above, that the curriculum used in HSKS is 
KTSP 2006. It is related with the National regulation. And the 
adoption of children who have special needs in implementing modified 
curriculum. Modified curriculum is the result of the modification of 
the KTSP 2006. From then, in the implementation of the curriculum 
developed itself according to the needs of each student. Not all 
children can be generalized in the implementation of the curriculum. In 
the application of homeschooling curriculum that uses, the curriculum 
KTSP 2006 for each child usually distinguished in the use of learning 
methods, teaching techniques or treatment to each student. In class 
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community of more than one student, the tutor also required to be able 
to deliver the material according to the needs, talents and interests of 
students. In Homeschooling Kak Seto they have a curriculum for the 
special need children, it is modified curriculum. The According Kak 
Evy on the last interviewed with the researcher, she stated as follows : 
“Kalo kurikulum modifikasi di Homeschooling Kak Seto ini 
bedasar kebutuhan karena siswa kita di HSKS ini kan beraneka 
ragam,ya, unik – unik. Ada yang special need kategorinya apa.. 
nah itu sudah melalui assessment dari psikolog. Kemudian kita 
menyediakan kurikulum jenis yang tidak regular. Jadi, itu yang 
kita sebut kurikulum modifikasi.” 
 
From the statement above it means that the Homeschooling Kak 
Seto Solo was prepared the curriculum for every types of children with 
their own need and characteristic. Through the assessment from team 
psychologist of Homeschooling Kak Seto, they know the best curriculum 
to implementation in their learning to help learning activity. So, the 
curriculum should be flexible in implementing for each children because 
we can think they are equal in learning ability. In line with that Kak Nindy 
stated that the curriculum modification is for the children who with special 
need, and they cannot join in the final examination from the government. 
They only can join in school examination. And the material from modified 
curriculum is more simple than the regular curriculum. And more 
emphasizing on their talent. The modified curriculum used the method that 
so variation for developed their talent ability.  
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Kak Evi adding about why HSKS using Curriculum KTSP 2006 
are as follows: 
 “Kita pandang bahwasanya KTSP 2006 itu memang 
menyesuaikan dari kebutuhan penyelenggara kebutuhan atau 
inclusive pendidikan tersebut. Jadi dari HSKS Solo sendiri 
menganalisa dari kurikulum KTSP 2006 sendiri tidak ada 
permasalahan. Jadi untuk tujuan dan singkronisasi dengan 
visi misi HSKS sendiri sesuai. Dari acuan pembelajarannya, 
buku guide kita yaitu modul dari HSKS pusat pun sesuai, jadi 
kita pake KTSP 2006. Jadi standarnya dari pemerintah kan 
pake KTSP 2006.” 
 
The following information Kak Evi regarding when HSKS applied 
KTSP 2006 are as follows: 
“Kalo kita sejak awal berdiri tahun 2010 itu sudah 
menggunakan kurikulum KTSP 2006 dan kita juga pernah 
menggunakan K13 tapi digunakan di SD saja kalo kelas 11 
IPA dan IPS itu kita masih menggunakan KTSP 2006. Hanya 
butuh pengembangan – pengembangan tertentu.” 
From the result of the interviews with Kak Evi the 
researcher can conclude that Homeschooling Kak Seto Solo used 
KTSP 2006 since 2010 until now. The KTSP 2006 was used 
because the regular curriculum used KTSP 2006. The difference is 
on the implementation and the treatment. 
The implementation of homeschooling curriculum in learning 
English at the eleventh grade in HSKS Solo can be identified from the 
interviews from the the supervisor of quality education (Kak Evy) that 
held about curriculum and from the English Teachers (Kak Heru and 
Kak Nindy). And here the results of the interviews with Kak Evy as 
follows:  
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“Untuk kelas 11, kebetulan karena siswanya jenis 
kebutuhannya tidak berbeda jauh jadi untuk penggunaan 
masih bisa digunakan menyeluruh. Artinya KTSP 
regulernya terebut tidak  masalah yang membedakan 
adalah metode pembelajarannya saja dalam penerapan 
kurikulum terebut. Memang yang paling berbeda adalah 
di program distance learning (Arung) itu pake modifikasi 
kurikulum tadi.” 
 
Kak Nindy forward the following information as follows:  
“Pada umumnya kurikulum di homeschooling dengan 
kurikulum sekolah formal lainnya itu hampir sama 
walaupun berbeda acuan SKKD nya tapi itu hampir mirip 
untuk pengimplementasiannya, untuk penerapannya 
SKKD nya saya base ke formal , materi pun banyak acuan 
ke buku-buku formal.” 
 
In line with that, Kak Evy adding the information about 
implementation of Homeschooling curriculum as follows:  
“Kalo untuk implementasi sudah kita jabarkan di SKKD 
yang sudah ada kemudian kakak – kakak tutor sudah 
membuat RPP kemudian itu dilaksanakan di proses 
pembelajaran. Kemudian untuk pelaksanaannya saja 
dengan metode – metode tertentu kak, untuk implementasi 
di kelas khususnya di kelas 11 IPA dan IPS itu memang 
dengan banyak menggunakan presentasi, kemudian pake 
audio visual, audio lingual method, communicative 
language teaching, kemudian masih banyak lagi. Jadinya 
kalo di kelas Kak Nindi dan Kak Heru banyak 
menggunakan metode – metode tertentu untuk pendekatan 
di bahasa Inggris. Kemudian kalo di Arung sendiri 
memang implementasi dari kurikulum modifikasi itu pun 
dengan berbeda metode lagi.” 
 
Kak Evi also added her opinion about the base of curriculum as 
follows: 
“.. dan saya pernah ikut seminar mengatakan bahwa 
kurikulum itu seperti “Topi” yang menerima kurikulum 
tersebut yaitu siswa itu seperti kepala. Tidak bisa kepala 
menyesuaikan topi akan tetapi Topinya yang 
menyesuaikan kepala. Jadi sebagus – bagusnya 
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kurikulum, sebagus – bagusnya topi kalau tidak pas di 
pasang di kepala maka akan sakit. Itu yang menjadi acuan 
bagi kami dalam menjalankan kurikulum pendidikan di 
HSKS.”  
 
The implementation of the homeschooling curriculum was 
explained in SKKD. Moreover, the teacher made lesson plan directive 
from SKKD. The implementation in classroom based on the talents, 
interest and need of each students. So, they have to know the 
characteristic of each students. The delivery of the homeschooling 
curriculum has been formed with methods and techniques. 
a. The Planning of Curriculum 
Based on the result of the interview with Kak Evy as follows:  
“Untuk perencanaan kurikulum itu jelas yang 
merumuskan tim kursil HSKS pusat ya, untuk internal tim 
kursil HSKS Solo dari kurikulum development ada 
saya,dari PJ RPP ada kak Ririn dan kak Sulis sebagai staf 
pengembangan, inovasi dan kurikulum. Kalo kurikulum 
modifikasi di SMP dan SMA ada saya dan kak Nindy.” 
 
From the result of the interview above it can conclude to that the 
planning of the curriculum is arranged by team Curriculum in HSKS 
Jakarta, and the local HSKS Solo was arranged by PJ RPP, the division 
of development and innovation and curriculum of HSKS Solo, and for 
the modified curriculum in senior high school was arranged by Kak 
Nindy as the teacher and Kak Evy as the development of quality 
education. The development of homeschooling curriculum is based on 
the necesarry of curriculum in local HSKS.  
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Based on the result of the observation and compared with the  
lesson plan that the researcher found that planning of the learning was 
not fully conducted by the teacher. It is seen from the first meeting 
(Tuesday, 8th November 2016), the teacher (Kak Nindy) is not write the 
proses of checking the attendance of the students in lesson plan but she 
do that on the learning activity. And teacher is not write on the buku 
komunikasi as the information to the parents and as the communication 
tools with parents about the learning prosess today.  
At the second observation (Tuesday, 8th November 2016) on 
Distance Learning Program the Teacher is conducted all of the lesson 
plan to the learning activity. At the third observation (Monday, 14th 
November 2016) the teacher (Kak Heru) is not planned the teaching 
activity, the teacher gave the information of the meaning and the 
generic structure of the analytical exposition used main map are not 
planned in the lesson planed but conducted on the learning activity. 
And the teacher is not conducted to write the information for the 
parents in communication book on learning activity.  
Tuesday 15th November 2016 the teacher invited the students to 
pray together, the teacher gave the review question on the first meeting 
and the teacher gave the information of meaning, social function,and 
generic structure also the using of the tenses of the narative text write 
down on white board. The homeschoolers did presented the result of 
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their  film analysed. All of that are not planned by the teacher in lesson 
activity on communication book.  
Wednesday, 16th November 2016 the teacher (Kak Heru) did not 
plan the learning activity of giving information about the analytcal 
exposition used main map and did not conducted to write the 
information about learning activity in communication book. Thursday, 
17th November 2016 (Kak Nindy) the teacher did not plan the learning 
activity of giving the information of meaning, social function,and 
generic structure also the using of the tenses of the narative text write 
down on white board and the homeschooler rewatch film “miniscule of 
the valey” after that thehomeschooler analysed that. Like usual the 
tutor did not write the information about the  learning today on the 
communication book as they planned. 
Thursday, 24th Novemmber 2016 in Distance Learning program the 
teacher (Kak Nindy) did pray together with Arung, ask the 
homeschooler to identify and draw the characters on the presto short 
movie, the homeschooler translate the vocabulary and the sentence on 
the text “sleeping beauty” and “three little pigs”. That all activity are 
not planned by teacher on lesson plan. The teacher also did not write 
the information about learning oday on communication book. 
Based on the data above the researcher can conclude that the 
teachers are not planned well for the learning activity and did not 
conducted the activities that have planned by teacher before. 
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b. The Teaching Learning Activity  
Based on the data, the schedule of English teaching for the 
eleventh grade can be described as the table 1.1 below: 
Table 1.1. The Schedules of English for the Eleventh Grade  
Homeschooling Kak Seto Solo 
Day Time Tutor Competence 
Level  
Class  
Monday 09.30 – 10.15 Kak Heru Mahir 2 XI IPA 
10.15 – 11.00 
Tuesday 09.30 – 10.15 Kak Nindy Mahir 2 XI IPA 
Wednesday 07.30 – 08.15 Kak Heru Mahir 2 XI IPS 
Thursday 07.30 – 08.15 Kak Nindy Mahir 2 XI IPS 
08.15 – 09.00 
From the table above we can see that the English Learning 
activity in the eleventh grade of HSKS (Mahir 2) was conducted in 
3 learning hours for each class.  And the learning hours was divide 
into two times, that is the single hours and double hours with an 
hour was contains of 45 minutes. And the learning activity start 
from 07.30 until 11.00. The schedule days of the learning English 
is held on Monday until Thursday although the effective day 
happen from Monday until Friday. The eleventh grade students 
was teach by Kak Nindy and Kak Heru. They collaborated to teach 
XI IPA and XI IPS. 
In the class of English activity, based on the results of 
interview with Kak Evy, Kak Nindy and Kak Heru in different 
time and place, they explained that they have implemented the 
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homeschooling curriculum in English teaching. The steps which 
should be done before teaching English in the classroom is: the 
first, preparing the materials before teach and making the lesson 
plan based on the SKKD (Standar Kompetensi dan Kompetensi 
dasar). The lesson plan that made by teacher should be checked to 
PJ RPP, P.I KurSil and the advisor of quality education. It is 
related with the statement of Kak Evy, as follows: 
“Proses pembuatan RPP pun diawali dari kakak – kakak 
tutor membuat kemudian dimasukkan di PJ RPP, di PJ 
RPP akan di ceklist apakah pekan ini sudah buat untuk 
bahan ngajar besok, setelah itu di cek apakah SKKD, 
materi belajarnya sudah sesuai atau belum, proses ini juga 
dibantu oleh pengembangan kurikulum dan inovasi belajar 
lalu setelah itu baru masuk ke saya kak bagian kurikulum 
silabus lalu dicek penggunaan metodenya apakah sesuai, 
instrumentasi, lalu kita rekap metode apa sajakah yang 
dipakai oleh kakak – kakak tutor.” 
 
In this Lesson Plan arranging, teacher formulates the learning 
goals, SK-KD, the basic material, students‘character that should be 
expected, the learning source that taken for the learning, the 
learning media that used, the method and technique that used for 
the learning activity, plans the steps or systematic strategies in 
classroom teaching and to determines the teaching evaluation. The 
evaluation determines into the techniques that used, 
instrumentation form, score rubric, and the appendices of the 
instrumentation. All aspects are modified to the competency 
standards and basic competency (SK-KD). Bellows are the 
statements which said by the three teachers about the research: 
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“Proses pembuatan RPP pun diawali dari kakak – kakak 
tutor membuat kemudian dimasukkan di PJ RPP, di PJ 
RPP akan di ceklist apakah pekan ini sudah buat untuk 
bahan ngajar besok, setelah itu di cek apakah SKKD, 
materi belajarnya sudah sesuai atau belum, proses ini 
juga dibantu oleh pengembangan kurikulum dan inovasi 
belajar lalu setelah itu baru masuk ke saya kak bagian 
kurikulum silabus lalu dicek penggunaan metodenya 
apakah sesuai, instrumentasi, lalu kita rekap metode apa 
sajakah yang dipakai oleh kakak – kakak tutor. Seperti itu 
juga untuk bahasa Inggris, akan ada rekapan metode apa 
saja yang sering digunakan oleh kakak tutor dalam 
mengajar, nanti kita evaluasi apakah sesuai, atau hanya 
monoton saja nanti bikin mereka  juga bosan.“ 
 
In line with that, Kak Nindy as the English teacher in HSKS 
state as follows: 
“Kalo persiapan seperti biasa ada RPP, ada bahan 
evaluasi, ada materi, ada komponen penilaiannya juga, 
lalu ada evaluasi seperti yang saya kasihkan kemarin itu 
ya. Jadi setiap habis mengajar selalu ada evaluasi 
langsung per kelas per anak itu juga sudah saya buat 
sekalian, saya siapkan RPP, materi, presensi.” 
 
From the quotation above, it can be defined that the teacher did 
preparation before doing teaching process, the arranging of lesson 
plans doing by teachers always checked by PJ RPP, P.I KurSil and 
the supervisor of quality education. The arranging of lesson plans 
doing by teacher was made before the learning activities in every 
weeks. And the used of method and the techniques of teaching 
English is made so varied because to get the interest from students. 
The teacher doing the evaluation after the learning activity with 
giving feedback to the students. So, the students can be 
understanding with the material that they learned at that time. And 
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to know and measure the understanding of the students toward the 
learning materials one by one. The teacher also prepared the 
material that should be learn by students taken from various source 
not only from the module of homeschooling but also from the 
others source like internet, the formal modules, and the another 
materials from the valid source and the teacher also checked the 
presents of the students, not only from the attendance but also 
about the development of the learning ability of the each students.  
The second steps was namely: carry out the instruction in 
accordance with that has been formulated. In the implementation of 
Homeschooling Curriculum in learning English, teachers conduct 
activities as follows: 
1) The Initial / introduction activity  
In this activity, the teachers say Hello or Salam (greeting) 
to open the lesson it dependent of the religion of the students. 
Because in HSKS Solo the students was heterogenic, not only a 
Moslem but there are other religion like a Christian, a Buddhist, 
a protestant, a Hindu. So, the teacher adjust the background of 
the students. And the students answer the greeting as the 
response of the teachers’ greeting.  After that the teacher accost 
the students, it is aim to get their interest and the closeness so 
they comfortable to learn. And then the teacher checked the 
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presence, if there are students absent, the teacher asked the 
students who present that day.  
Although the students are not homogeny but the teacher 
never forget to ask the students to pray together according their 
own religion. And the teacher ask how the that is one then do 
apperception and brainstorming ideas, and provide motivation 
that explains the importance of the material to be learned 
following student competencies to be mastered. Initial activity 
of this kind carry out for all aspects or skills to be achieved 
either listening skills, speaking, reading or writing. 
2) The main activity 
The main activities include the activities of exploration, 
elaboration, and confirmation. Exploration carried out by 
exposing the material in advance with clear to students with a 
media that has been prepared. Further elaboration is done by 
giving the task to explore the material. As an example for 
understanding aspects of grammar, the teacher can ask students 
to do the work in the students’ worksheet or in textbooks or in 
material that has been prepared by teacher. Then the 
confirmation is done by teacher through providing feedback to 
the students in the form of asking a direct response to the 
teacher question or asking students to fill in or to complete the 
question which are provided by teacher. 
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3) The end / closing activity 
In the closing activity, the teachers make conclusion or a 
summary of what has been learned. Conduct an assessment of to 
what has been learned. Teacher informs the next material to the 
students which will be learned. In this final activity teacher 
usually assigned tasks to the students both direct assignment to 
find something and working on Students Worksheet or 
textbooks. The teacher closes the lesson by pray together.  
From the explanation above, it can be concluded that the activity of 
teaching learning process consists of the introduction activity, the main 
activity and the closing activity. Thus the activities run systematically. 
c. The Method Used 
Based on the results of the interviews with Kak Evy, Kak 
Nindy and Kak Heru, they explained that teacher used various 
methods in teaching English in each meetings. The method used 
was always combining for several existing methods such as the 
method of extensive reading; audio lingual  method; think, pair and  
share; grammar translation method, communicative language 
teaching, TPR, role play, presentation, etc. It was depended on the 
statement as follow: 
“.. untuk implementasi di kelas khususnya di kelas 11 
IPA dan IPS itu memang dengan banyak menggunakan 
presentasi, kemudian pake audio visual, audio lingual 
method, communicative language teaching, kemudian 
masih banyak lagi. Jadinya kalo di kelas Kak Nindi dan 
95 
 
Kak Heru banyak menggunakan metode – metode 
tertentu untuk pendekatan di bahasa Inggris.” (Kak Evy) 
 
“Kalo saya lebih ke metode audio lingual kemudian 
communicative language teaching, community language 
learning, active learning, students project. Dan 
penerapanya berbeda antara DL dengan komunitas atau 
bahkan berbeda setiap anaknya. Kalo Arung mungkin 
tehniknya yang berbeda, kalo metodenya mungkin audio 
lingual tapi tehniknya berbeda.da untuk beberapa teknik 
seperti Think, Pair, Share juga tidak mungkin diterapkan 
pada DL tapi kalo di komunitas itu mungkin saja.” (Kak 
Nindy) 
Based on the statement above, it can be understood that the teacher 
used various method that selected from the more effective method to teach 
English and base on the need of the students in HSKS. The teacher also 
care about the talent, need and the interest of the students. In HSKS 
emphasize that educational base on the students need. It means that all of 
the curriculum is set for the students need. Every lesson plan designed 
consider with the need and the characteristic of the students. In one 
materials it make possible if the teacher used one method but on the 
practically the treatment and the techniques delivering the material will 
different in one to others students. For example: the English learning 
process about Arung, Arung has the special need because he was autism. 
But he has a wonderful talents in arts. According the result of the 
interview the researcher with Kak Nindy and Kak Evi as follows: 
“...Kemudian kalo di Arung sendiri memang implementasi dari 
kurikulum modifikasi itu pun dengan berbeda metode lagi.” 
 
“Jadi kalo penerapan di Arung itu modifikasinya yang lain jadi 
karena kita modifikasi dari kurikulum reguler, KTSP 2006 tadi 
kemudian penyampaiannya pun harus lebih dari yang komunitas 
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11 IPA dan IPS tadi. Kemudian lebih privat dan pake teknik – 
teknik tertentu dan media games yang membutuhkan 
konsentrasi. Jadi tehnik yang diilih tidak begitu padat dan untuk 
instrumen – instrumennya itu harus kita modifikasi dari yang 
reguler karena kan kebutuhannya lain.” 
 
“Terkait bakatnya Arung, karena Arung sudah bersekolah di 
HSKS sejak kelas 5 SD dan bakatnya itu memang terlihat di 
seni, di art sangat bagus kemudian juga melukis, itu hasil 
karyanya ada di luar. Jadi Arung suka melukis dan 
menggambar terus juga hasil karyanya sangat bagus daripada 
siswa – siswa di sini. Kemudian dia juga pernah bermain piano 
tapi akhir-akhir ini dia tidak bermain piano karena 
emosionalnya baru tidak stabil. Dan Arung suka dengan hal – 
hal yang berbau seni. Bahasa Inggris-nya pun juga tidak 
ketinggalan dan bagus.”(Kak Evy) 
 
“Kalo Arung itu kan bakatnya menggambar, jadi saya banyak 
menuangkan materi dalam bentuk gambar.” (Kak Nindy) 
  
Based on the result of the interviews above, we got some information 
about the learning activities that conducted special for Arung. Arung used 
the modified curriculum, it is the modification from the regular 
curriculum, it means modified of KTSP 2006. The implementation of the 
modified curriculum is also with the different method, technique, 
treatments and the delivering materials.   
The delivering materials of the implementation modified curriculum 
toward Arung is more than regular curriculum used in 11 IPA and IPS 
community class. And the treatment also more than private studies, used 
the special techniques and used media games that need more 
concentration. So, the techniques that used is not too much and the 
instrument should be modified from the regular curriculum because he has 
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the different need. Arung also has the special talents in arts, his creation on 
arts like paintings is on wall in HSKS Solo.  
Arung also join the art class with his brother and sister in one studio. 
All materials that learned by Arung is shaped in drawing shape, and Arung 
must describe into drawing shape too. The learning target of Arung with 
his other friends is different. Arung is planned to not joining the final 
examination from the government, and just joining the last of school 
examination. And his diploma is get only from HSKS Solo. About the 
evaluation or study report, Arung get 2 types of study report, the first is 
report based on numbering and the second is descriptive report. 
d. The Teaching Materials 
Based on the results of the documentation, observation and 
interviews with Kak Evy, Kak Nindy and Kak Heru, the learning 
source in Homeschooling is taken from the module of HSKS that 
given to the students in each semester, the textbook that related 
with SKKD,the internet source, and hand-out from other source. 
The English materials taken based on the SKKD, the arranged of 
the SKKD is from the regular curriculum (KTSP 2006) with the 
modification and agree with the vision mission of homeschooling 
to fulfil the need of students in HSKS. The materials can be define 
such as: the first, teaching the expression in such a short 
conversation: asking, giving opinion; expressing of satisfaction and 
dissatisfaction and expressing relief, pain, and pleasure. The  
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second, teaching some grammatical such as compound nouns; 
passive voice;  and presents perfect tense . The last, teaching the 
short text such as: report, recount, analitycal exposition, spoof, 
hortatory exposition, narative. (documentation: Acuan 
Pembelajaran dan SK-KD) 
The subject material that learn in Homeschooling divide into 
twice; the first is main subject, the main subject are the subjects 
that would be examination by government. It is the national 
subjects standard. For XI IPA the main subjects are Indonesian, 
Math, English, Biology, Physic, and Chemistry. Furthermore, for 
XI IPS the main subjects are Indonesian, Math, English, 
Geography, Economic and Sosiology. And the second are side 
subject are sport, religion, noble character, and etc. 
e. The Evaluation System Used in HSKS Solo 
To be able to describe the evaluation in implementation of 
Homeschooling curriculum, the researcher have done some ways or 
techniques as appropriate as what has been planned in the chapter 
three. In this case, researcher asked the permission to the headmaster 
or to the school by delivering the letter from the campus by doing 
research and then explaining the researcher aim clearly. After that, the 
researcher met to the research informants/ respondents that has listed 
to do interview, to do observation and to take some documentation or 
achieves school that relates with the research. It means that existence 
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of researcher in the Homeschooling Kak Seto have been known by the 
informant. 
Based on interviews that is done by researcher to Kak Evy  
(Evy Febri Artanti, S.Pd) as the supervisor of educational quality of 
HSKS Solo on January 6th 2017, the researcher got information that the 
curriculum implemented in HSKS are KTSP 2006 and modified 
curriculum. And the evaluation used in HSKS Solo are divide into 2 
types are the evaluation for regular curriculum and modified 
curriculum. The subject that will be evaluated in HSKS Solo are 
different of someone to others based on their interest, need and talent. 
In XI IPS the evaluation include some subject are religious education, 
civic education, Indonesian, English, mathematics, economics, 
geography, sociology, and history. And for XI IPA are religious 
education, civic education, Indonesian, English, mathematics, physics, 
chemistry, biology, and history. In addition to general subjects, 
students also provided some additional lessons on softskill and life 
skill like intra curricular (theme: personal skills), personal 
improvement, life skill sewing, life skill PMR, life skill cooking class, 
the Java language, art and culture, physical education and health, 
information technology and communication. Moreover, there is some 
support activity in the value of the report include a class outing, study 
refresh, students of the month, an afternoon of art, and talent class 
(extracurricular choices: swimming, futsal, drawing, dance, video 
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photography). And for the children who seen the talents there are one 
part to evaluated name is interest talent. And for the children who used 
modified curriculum added the evaluation on descriptive text. 
“Kita ada evaluasi dalam bentuk raport ya, dan ada 
clossing “my report is the best” ini adalah acara atau 
program dari kegiatan HSKS dalam penerimaan hasil atau 
evaluasi belajar yang dilakukan setiap 3 bulan sekali, kak.” 
 
“Di HSKS tidak di perkenankan ada rangking karena setiap 
anak punya peringkat dan kemampuan yang lain – lain. 
Kita ada KKM nya kita ada nilainya, kriterianya juga ada. 
Karena tidak dibenarkan menurut Kak Seto seperti itu 
sudah melabeling setiap anak. Anak belajar itu secara 
individual tidak boleh di sama ratakan, penerimaan 
evaluasi belajar adalah secara individual. Evaluasi belajar 
HSKS kita tuangkan dalam bentuk angka dan juga ada yang 
bentuk deskripsi. Kalau secara angka atau secara statistik 
ada indeks yang dapat dipertanggung jawabkan sedangkan 
secara deskripsi adalah isi narasinya. “ 
 
From the result of the interviews above we get information that 
HSKS not be permitted at no ranking because every child has the 
ability to rank and others - others. In the description there are votes 
KKM, values and criteria. Because it is not justified by Kak Seto to 
labelling same in every child. Kids learn individually so it should not 
be in the same smooth, acceptance of the evaluation study are 
individually too. HSKS learning evaluation contained in the form of 
numbers and there is also a form of description. If both numerically 
and statistically there is an index that can be justified, while in the 
description is the content of the narrative. 
 
101 
 
2. Strengths and the Weakness of learning English in Homeschooling 
Kak Seto (HSKS) Solo 
From the research conducted by the researcher, there are some 
strengths and the weakness in the implementation of the curriculum 
Homescooling in Learning English in Homeschooling Kak Seto 
(HSKS) Solo that can be analysed as follows:  
a. The Strengths 
The strengths of curriculum of homeschooling curriculum can be 
analysed as follows: 
1) The Curriculum 
The researcher found that in homeschooling the implementation 
of curriculum is emphasized on the learner’s need because 
every children is not equal. And the method used by tutor is so 
variation and emphasized on the learner’s need. In 
homeschooling Kak Seto Solo more attention on the learner’s 
need. It was support by tutor that used learning techniques 
focus on students talent. 
2) The Facility 
To fulfilment the supporting facilities in teaching and learning 
process in HSKS is divided into 2 parts, they are physical and 
non-physical facilities. 
a) The physical facilities 
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The equipping facilities is one of supporting the success of 
achieving the vision and mission of HSKS Solo. The 
physical facilities are provided HSKS include tutors 
(teachers), classroom environment, and creating a learning 
atmosphere that is comfortable and conducive. 
1) Tutors (teachers) 
Apart from the input tutor is selective in HSKS tutor 
also provided some additional knowledge and training 
which aims to improve the quality of teaching in HSKS.  
“Kalo dari faktor pendukungnya ya, kak. Kita 
dari segi tutornya dari SDM yang qualified 
kemudian dari proses penerimaan saja kita 
seleksinya ketat, kita sangat yakin bahwa kakak – 
kakak tutor yang di garda depan itu sudah kita 
bekali dengan baik, secara akademik mereka 
punya dan secara non akademik yaitu pendekatan 
ke siswa itu juga kita bekali..” 
 
“Kemudian kita juga ada training, untuk kakak 
kakak tutor kita ada training khusus seperti in 
home pembekalan pendidikan non formal, dan 
mendatangkan pakar – pakar dari diknas 
kemudian kita juga ada training pusat jadi untuk 
internal sendiri kita sangat mengupayakan. 
Bahkan dalam pembuatan RPP yang harus kita 
pantau, kita punya rotasi ya dalam pembuatan 
RPP, kita punya minggu RPP yaitu membuat 
RPP bersama – sama di setiap pekan ganjil di 
hari Rabu, kemudian kita juga mengevaluasi 
pencapaian perkembangan siswa.” 
 
From the result above we can conclude that tutor was a 
qualified person, tutor is given by HSKS to join the 
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trainings, it is tutors not only have a good basic 
academic but also have good basic skills anyway. 
2) Classroom 
The Classrooms in HSKS divided into three, namely the 
Home 1, Home 2, and Home 3. The home used for 
learning activity for the eleventh grade students was 
located in the 3rd house on Jl. Cocak 1 Mangkubumen 
Banjarsari, Manahan, and Surakarta. In that house there 
are 6 classrooms and one office and cafeteria. The 
students of the eleventh Grade of science and social are 
also occupying this home for teaching and learning. 
Classrooms are used measuring approximately 4 x 3 
meters, occupied by around 4-5 students. The classroom 
is conducive enough for the number of students who are 
not much. Each classroom is equipped with AC (air 
conditioner), remote air conditioning, white boards, 
desks, chairs, removal and storage boxes, glass 
windows, lamps. All facilities provided by HSKS in 
good condition and well maintained. Thus, the 
information was a quotation below:  
“Kalo fasilitas kan dalam artian lingkungan 
fisik dan non fisik ya, kalo dari fisik kita ada 
seperti tutor, kalo tutor jelas ya. Trus kita juga 
ada itu, lingkungan kelas yang juga ber- AC, 
dan kita tidak lebih dari 10 siswa itu juga 
termasuk juga fasilitas karena sangat fokus 
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pada anak dan kelas agar bisa kondusif. 
Misalkan satu kelas ada 5 anak di rasa kurang 
sekali bisa fokus pelajaran maka satu kelas 
tidak sampai di isi 10 anak, karena 
mengutamakan pada keadaan fokus belajar 
siswa dan menciptakan belajar yang kondusif. 
Karena diitu masuk di misi homeschooling 
untuk mencapai visi.” 
 
From the quotation above. It shows that the 
classroom is occupied by a maximum of 10 children for 
at HSKS learning activities with more emphasis on 
children, the classroom made comfortable and 
conducive as possible for learning activities. Suppose 
one class there are 5 children once it is less able to focus 
then one classroom will only be occupied for less than 
10 children since HSKS emphasis on the state of the 
focus of student learning and create a conducive 
learning. 
3) The supporting facilities in learning activities (LCD 
projector, speakers, air conditioning, blackboard) 
“Kemudian juga media belajar, kita ada modul 
khusus homeschooling dari pihak kita sendiri 
dari HSKS pusat yang membuat, lalu kita ada 
LCD proyektor, ada fasilitas speaker di kelas 
itu sangat membantu sekali dalam 
pembelajaran Bahasa Inggris,kemudian kita 
juga fasilitasi dengan wifi bisa digunakan untuk 
cari referensi.” 
 
From the above we can take the information that the 
facility, learning media, special module homeschooling 
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made by HSKS centre, LCD projector, speakers in the 
class were very helpful in learning English, then there is 
also facilitated with Wi-Fi could be used to find the 
reference. It was all prepared to support teaching and 
learning activities in the classroom.  
b) Nonphysical facilities 
According the results of the interviews with Kak Evy from 
the division on the supervisor of the quality of education in 
HSKS Solo, as follows:  
“Kita ada kegiatan – kegiatan ekstra dan intra ada 
juga kegiatan outing class setiap dua bulan, ada 
kegiatan MRITB (My Report is the Best), trus ada 
parents meeting, ada juga Minggu praktek jadi di 
Minggu tertentu semua pelajaran harus semuanya 
praktek. Walaupun setiap harinya ada materi yang 
ada prakteknya. Tapi di minggu ini semua 
pelajaran harus praktek. Dan mata pelajaran 
apapun bisa dipraktekkan. Study refresh, jadi ini 
kegiatan kayak nonton bareng gitu bisa nonton 
bareng di bioskop atau nonton bareng di gedung, 
nonton film tertentu yang sudah disiapkan oleh tim 
pengembangan udah punya filmnya apa dan lagi 
programnya apa aja ya? Soalnya banyak banget 
nanti coba kakak liat juga di album kegiatan.” 
 
From the results of the interview above, so it can be 
conclude that except there are activity in the class, in 
homeschooling also there are outing class activities and 
some activities that can be support the successful of the 
implementation of homeschooling curriculum. And this 
activity also not only the students invited to learn in the 
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outside of class but also  the students was invited to learn 
with cheerful and joyful, it is related with the motto of the 
institution of HSKS is “learn more intelligent, creative, and 
Cheerful”. There are several activity that deliberate 
arranged for being the evaluation of learning activity 
together not only the teacher with the other teacher but also 
the teacher with the students and their parents in the special 
activities conduct by HSKS Solo.   
3) The material 
The material in Homeschooling is not only taken from the 
module Homeschooling but also the teacher also developed it 
from the material in other textbooks, the other source and make 
so varied materials with the different technique evaluation in 
some lesson. Sometimes the teacher download or asking the 
students to open their gadget because they are addict with that 
so the teacher used it for  lesson material and searching some 
material or some task from their own gadget. Or the teacher 
prepared some film, videos, or some song in the laptop and ask 
the students to analyse that. 
4) The method 
The method that used in HSKS is so varied because the teacher 
is prosecuted to use the interactive method or create the new 
method. And the teacher must implement the method based on 
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the need of every students. The teacher forbidden to bring the 
method is same on implemented in each students because the 
students have their self-need. It is very good because the 
learning activity based on the students need. 
b. The Weakness 
In development HSKS does have many strengths but HSKS 
Solo also still has a lot of weakness. Meanwhile, from time to time 
HSKS Solo also aims to increase the quality and quantity for the 
achievement of the vision, mission HSKS Solo. After the 
researcher doing research in HSKS Solo then can the results of 
observations and interviews as well as data taken from the official 
website HSKS Solo. The weakness of curriculum of 
homeschooling curriculum can be analysed as follows: 
“Untuk laboratorium, memiliki hambatan dalam 
penyediaan laboratorium. Tapi kita berupaya sebisa 
mungkin untuk menyediakan alat – alat sederhana 
misalkan mungkin lup, tabung reaksi dan lain – lain 
untuk kebutuhan eksperimen – eksperimen sederhana. 
Kalo untuk mikroskop itu kita belum ada, tapi kita 
berusaha dengan menggantinya menjadi video tutorial 
di youtube. Jadi anak – anak belum bisa langsung 
implementasi tapi sudah belajar secara visual, atau 
mereka punya gambaran. Tapi kita pernah punya 
rencana untuk bekerja sama dengan suatu instansi 
untuk praktikum di lab akan tetapi belum terealisasikan 
sampai sekarang.” 
 
“Kemudian dari keterbatasan lingkungan pendukung 
adalah terkadang ada juga orang tua yang pasrah 
bongkok ke kita. Jadi, saat siswa dimasukkan ke 
Homeschooling, uda deh pasrah aja, nanti mau seperti 
apa uda pasrah aja. Jadi untuk komunikasi aja kurang, 
support dalam perkembangan siswa juga kurang, itu 
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yang terkadang menghambat tersampainya kurikulum 
menjadi tidak lancar, kerja sama kedua belah pihak 
kurang. Nanti baru kalo ada sesuatu baru complain 
terhadap perkembangan si siswa itu tadi. Jadi itu 
menjadi PR kita bersama untuk mengatasi itu tadi, kak.  
Adapun juga misalkan dalam pelajaran etika etiket 
kalo dari orang tua terkadang kurang dan juga 
terkadang tidak ada pembiasaan dari orang tua. Ini 
menjadi alah satu penghambat dari penerapan 
kurikulum itu sendiri, jadi semuanya terlibat kurikulum 
tercapai.” 
 
From the result of the interview above with Kak Evi we get 
some information about the weakness in HSKS are the fulfillers of 
the facility in HSKS Solo of laboratory of science, social and 
Language to support the teaching learning activities based on 
practically lesson is not yet available as specially. So the students 
only can observe from tutorials in YouTube or only can observe 
the basic concept with the simple tools like loop, reaction tube and 
etc. And it is also happen for the learning English, because the 
HSKS isn’t have the language laboratory, the teacher often search 
the another alternative facilities for teaching learning activity to 
substitute the fungsional of language laboratory. Through their 
own laptop or their on gadget. 
The other facilities like LCD projector and speaker is so 
limited quantity. There are 2 LCD that available in HSKS and the 
teacher must prepare their own facilities because the speaker was 
limited that is just LCD projector. It uses one by one with another 
teacher’s schedules which from the first grade of elementary 
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school until the twelve grade of senior high school’s schedule and 
all of class is not available. Moreover, parents’ awareness for the 
basic concept of learning of homescooling which is learning base 
on in home is less. Some parents give all of student learning right 
to teacher.  Sometimes parents’ participation on student learning 
development is les, whereas role of parents on homeschooling 
learning should be high. They have roles to educate, control, 
remind and direct, but in fact, in the learning activity on 
community program of HSKS is so less of parents’s participation. 
The parents sometimes only remind their child to go to the school 
without monitor their child totally. The parents sometimes is less 
communication about the development of their children to the 
teacher that teach them. 
C. Discussion  
In research findings, some theories concerning with the 
implementation of homeschooling curriculum had been discussed by the 
researcher. Those theories were discussed as the result of data analysis. 
The researcher tried to discuss the result of data analysis with the other 
relevant data in order to justify the research findings.  
Firstly, the researcher found that the teacher had a good perception 
about the curriculum used. Before doing the learning process, the teacher 
was required to make a lesson plan based on the available SK-KD. The 
lesson plan made consisted of learning goals, the materials, teaching 
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methods, learning sources and evaluation system. As stated in Mulyasa 
(2007), teaching preparation included the syllabuses and the lesson plan 
that covered some components such as learning goals, teaching materials, 
teaching methods, learning sources and evaluation system. This perception 
was appropriate with KTSP implementation that the teacher had to make 
the teaching preparation before conducting teaching learning process.   
Related to the teaching and learning activities, the teacher had done 
well the step of the teaching. Before teaching, she sometimes reviewed the 
last material before continuing the next material. Before entering the new 
material, the teacher asked students questions related to the topic to make 
the students actively involved to the learning process. It meant that the 
teacher tried to connect the student‘s knowledge related to the material 
taught or building knowledge of field (BKOF). Then the teacher  
continued the next material as the next step of teaching including the 
modelling and the joint construction and the independent construction. 
According Depdiknas (2004: 7), in achieving communicative competence, 
the teacher was suggested to follow some steps of teaching namely the 
building of field (BKOF), modelling, joint construction and independent 
construction. Although she did not state those steps explicitly.  
Secondly, dealing with the teacher‘s role in learning process, the 
activities done by the teacher were appropriate with what was stated in 
KTSP. It could be seen from the observation and the teacher‘s interview 
that a teacher was a motivator, a guide and a facilitator in which those 
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depended on the method applied and the condition of the students. The 
teacher tried to grow the student‘s motivation in learning process by 
enforcing the students to do the work well. Then the teacher acted as a 
guide and a facilitator while they were conducting the learning process 
through the class discussion to make the students involved actively. The 
teacher took a position as the central or observer, to correct the class 
discussion if there were mistakes or some misconception of students 
‘understanding when the teacher delivered the materials to the students. 
As stated by Nana Syaodih sukmadinata (1999), the teacher‘s roles 
related to the curriculum used was that the teacher was a person who had 
responsibility to plan, implement and evaluate the curriculum for his 
classes and accommodates it for students needs and local needs. These 
steps included the process of translating, transforming and interpreting to 
the curriculum licensed by the government. As the teacher was the person 
who was the central part in teaching learning process, she or he was the 
person who was involved directly with the students.   
Thirdly, dealing with the student‘s roles, based on the observation 
and the interview, the students knew about their roles as a subject of 
teaching learning process. The students had to transfer what they have 
learnt to their mind for accepting the new knowledge of information. The 
students involved actively in teaching learning process in class. It could be 
seen that the students ‘ability in answering the teacher‘s questions, their 
enthusiasm and their attention in joining the English class. For example, 
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they also had no doubt to ask directly to the teacher or ask the other 
friends who had understood.  On the other hand, they were being creative 
when they had to do the work well or the assignment given by the teacher. 
It could be concluded that the students were the subject of teaching 
learning process although some of them were passive in class. In general, 
however, most of the students in the class were active rather than passive.    
Fourthly, the evaluation that had been done by the teacher was 
appropriate with the evaluation of Homeschooling Curriculum. Generally, 
the teacher did two kinds of evaluation, namely, in written form and in the 
spoken form. Those also covered three domains of evaluation that are, 
cognitive, affective and psychomotor. In the written form that also covered 
the cognitive form, it could be taken from the daily test, mid tem test, final 
test, writing assignments, and students portfolios‘, etc. While in spoken 
form, it could be taken from storytelling in front of class, interviews in 
pairs etc. Beside cognitive aspects, the affective and psychomotor also 
could be seen from the students ‘performance in joining the teaching 
learning process including theirs enthusiasm, their activeness and their 
presence in joining the English class. It was harmony with the Mulyasa 
(2006) which stated that there were some evaluation dealing with the 
students ‘competence namely, class-based evaluation, basic-competence 
test, school-based evaluation, benchmarking, program evaluation, portfolio 
assessment, etc.   
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Fifthly, the materials were varying based on the school and student 
needs. In delivering the materials, the teacher enriched herself by some 
materials taken from many sources in order to enrich her while teaching 
students. Here the teacher used module of homeschooling, hand-out and 
internet source.  The teachers also took another book in order to add and 
enrich the teaching materials for the students. The teacher also used the 
book from another publisher that was ready on mini library in HSKS Solo. 
At the sixth points, the teaching learning activity happened 
between the teacher and the students was quite interactive. Based on the 
researcher‘s interview and observation, the communication happened 
while conducting the teaching learning process was quite appropriate. It 
could be seen from the teacher and the students who had done their each 
role well. 
Furthermore, the implementation of Homeschooling Curriculum of 
Learning English in Homeschooling Kak Seto Solo actually had the 
strengths and the weaknesses. According Rohmadi (2011: 121) the 
advantages of learning in homeschooling are (1) The study feel fun to 
children because the lesson can acceptable with their curiosity. It different 
with formal education with more lesson and enough for burden the 
students. (2) Give a freedom to children for increasing their talent, ability, 
their want. (3) Increasing consciousness, autonomous, disciplinary and 
responsibility of the children about the learning needs all the time. (4) 
Support toward the increasing communicative area in a family. (5) Support 
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the children to learn as cooperative learning. (6) Challenge the children to 
learn in natural place.  
The implementation of homeschooling curriculum in 
Homeschooling Kak Seto Solo is set as the need of the students it seen 
from the method and the technique that used by teacher is based on 
students’ talent and needs. Before the students was accompany the 
homeschooling learning activity, on the beginning they have to meet 
psychologist to assessment the students this is helped for knowing the 
talent, intelligence, need, problems, background of surroundings and etc. 
For supporting that, homeschooling Kak Seto Solo tried to set the quantity 
of the students in class are few, one class consist not more than 10 
students. So, the teacher can be optimum in teaching process  the teacher 
or tutor was qualified and the homeschooling always bring the teacher to 
take part the trainings to increase their ability. 
There are learning facilities that can support the learning English as 
follows; module, LCD, Speaker, Mini Library, and Wi-Fi that can use the 
students and teacher. the In learning program the homeschooling arranged 
the several supporting programs for students, teacher, and parents that 
support the implementing of homeschooling curriculum as follows : home 
visit, Happy Sharing, Minggu RPP, Outing Class, MRITB (My Report is 
The Best), Parents Meeting, Minggu Praktek, Study Refresh 
Beside the strengths, there were also some weaknesses of 
implementation of Homeschooling Curriculum of Learning English in 
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Homeschooling Kak Seto Solo, Rohmadi (2011: 121) state that the 
advantages of homescooling is increasing consciousness, autonomous, 
disciplinary and responsibility of the children about the learning needs all 
the time, but the teacher always complain about the students’ presence in 
English Lesson. They was join the class rarity so the learning aim cannot 
reach well and the tutor should have to repeated the learning material to 
some students. The parents’ participation as the main teachers in learning 
of homeschooling education was low participation.  
The limitedness of learning facilities in practice of  learning so the 
teacher should prepare their need self. The student’s communicative skill 
in English Lesson was still low because of the stressing of the students’ 
grammar understanding and the time allotment limited in delivering 
materials still became the major problem for the teacher while 
implementing the homeschooling curriculum, especially in Distance 
Learning Program, the intensity time the association with the tutor is low, 
but the performance learning was demand seemly.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. The Conclusion 
In this chapter, the researcher comes to conclude this research. 
Based on the research finding and the discussion results of the research in 
Homeschooling Kak Seto Solo about the implementation of 
homeschooling curriculum in learning English HSKS Solo for the 
Eleventh grade students. The planning of curriculum at the eleventh grade 
students curriculum Homeschooling Kak Seto (HSKS) Solo using the 
basic curriculum  KTSP 2006 in accordance with the provisions of the 
Minister of National Education. In the implementation to the students, the 
homeschooling was modificated curriculum homeschooling for applied to 
the special need’s students with substitute or reduction. 
The implementation of curriculum homeschooling in learning 
English in Homeschooling Kak Seto (HSKS) Solo for eleventh Grade 
Students was well conducted. It could be seen from the teaching learning 
process which was viewed from the teaching and learning activity 
occurred, classroom interaction in English learning, the teacher’s role, and 
student’s role. Furthermore, the appropriateness the homeschooling 
curriculum implementation in HSKS Solo could also be seen from 
teaching material used and the system evaluation in the school used. 
The strengths of Learning English in Homeschooling Kak Seto 
(HSKS) Solo for eleventh Grade Students (1) the quantity of the students 
117 
 
are few so the teacher can be optimum in teaching process  (2) the 
implementation of homeschooling curriculum is set as the need of the 
students it seen from the method and the technique that used by teacher is 
based on students’ talent and needs (3) the teacher or tutor was qualified 
and the homeschooling always bring the teacher to take part the trainings 
to increase their ability  (4) the students assessment is helped by 
psychologist team for knowing the talent, intelligence, need, problems, 
background of surroundings and etc. (5) there are several supporting 
programs for students, teacher, and parents that support the implementing 
of homeschooling curriculum as follows : home visit, Happy Sharing, 
Minggu RPP, Outing Class, MRITB (My Report is The Best), Parents 
Meeting, Minggu Praktek, Study Refresh (6) there are learning facilities 
that can support the learning English as follows; module, LCD, Speaker, 
Mini Library, and Wifi that can use the students and teacher.  
The weakness of Learning English in Homeschooling Kak Seto 
(HSKS) Solo for eleventh Grade Students are (1) the students’ presence in 
English Lesson was low so the learning aim cannot reach well and the 
tutor should have to repeated the learning material to some students (2) the 
parents’ participation as the main teachers in learning of homeschooling 
education was low participation (3) the limitedness of learning facilities in 
practice of  learning so the teacher should prepare their need self (4) the 
student’s communicative skill in English Lesson was still low because of 
the stressing of the students’ grammar understanding (5) the time 
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allotment limited in delivering materials still became the major problem 
for the teacher while implementing the homeschooling curriculum, 
especially in Distance Learning Program, the intensity time the association 
with the tutor is low, but the performance learning was demand seemly. 
B. Suggestion  
After analysing the data and making conclusion, the researcher has 
some suggestions for teachers, students, parents, readers and for the school 
in order that the implementation of homeschooling curriculum in learning 
English in HSKS Solo. Researcher has some suggestion to the parents  
1. To the school 
The school should accommodate the teacher’ need in 
understanding the curriculum being used of homeschooling 
curriculum. The school should be develop their service on 
supplying the facilities for learning English in HSKS Solo. The 
school should invite the parents to improve parents’ 
understanding in implementation of homeschooling curriculum, 
because the parents have a role to educate their child with in 
‘home approach’. The school also increase their 
communication with parents about the development of 
students’ learning ability in HSKS. 
2. To the parents 
Parents should monitor the students’ learning develop every 
day to increase the learning based in home approach. The 
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parents also increase their attention about their accomplishment 
of students’ learning in HSKS Solo. 
3. To the teachers 
The teachers should more pay attention as personal to the 
students about their problems in learning English. And the 
teachers should more increase of using the creative method for 
implement homeschooling curriculum. 
4. To the students 
The students should be more increased their pay attention on 
English learning. The students should be more active on 
English learning process. Furthermore, the students should be 
more have responsibility on their education with come to 
HSKS on time because the aim of the learning process isn’t 
raise if they are not understanding the whole of the learning.  
5. The other researchers 
The researcher realized that the result of this study is far from 
being perfect. The researcher expects that there will be other 
researchers who will be investigate more deeply about the 
homeschooling curriculum seen from the standart competency, 
basic competency, syllabus and  the evaluation system used in 
Homeschooling. The researcher also hopes that this researcher 
will be usefull and can be used as one of the refference to 
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others who will conducted and develop a similar study then the 
result can achieve contribution for education. 
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LIST OF OBSERVATION
No Aspek yang Diamati Keterangan
1. Alamat/ Lokasi HSKS
2. Lingkungan Fisik pada Umumnya
3. Unit Kantor Ruang Kerja
4. Ruang Kelas
5. Laboratorium dan sarana belajar lainnya
6. Suasana / iklim kehidupan sehari – hari baik
secara akademik maupun social di HSKS Solo
7. Proses kegiatan belajar di kelas
8. Siapa saja yang berperan dalam pelaksanaan
belajar di kelas
9. Peran Tutor dalam proses pembelajaran
10. Alamat / lokasi pembelajaran distance learning
11. Suasana / iklim kehidupan sehari – hari baik
secara akademik maupun social distance
Learning terhadap tutor maupun orang tua
12 Peran orang tua dan tutor dalam proses
pembelajaran
13 Proses kegiatan belajar dalam distance learning
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TEACHING OBSERVATIONS 
Hari / Tanggal : Selasa / 8 November 2016 
Pukul   : 09.30 – 10.15 
Tempat  : Ruang kelas XI IPA  
  (komunitas) HSKS Solo (Rumah 3) 
Keperluan  : Observasi pengajaran Bahasa Inggris di HSKS Solo 
Responden  : Kak Nindi ( Nindy Antika Ariza, S.Pd) 
Materi  pelajaran :  Present Perfect Tense 
Presensi   : Ariq 
 
 Setelah sehari sebelumnya sempat gagal observasi karena murid yang 
hadir hanya Ariq dan pada jam ke-2 dia izin pulang karena sakit. Pada hari ini 
peneliti akhirnya melakukan observasi pada pembelajaran Bahasa Inggris. 
Adapun hasil – hasil observasi pengajaran di kelas XI IPA yang didampingi oleh 
tutor Kak Nindy pada ada hari Selasa tanggal 8 November 2016, pukul 09.30 – 
10.15 WIB. Peneliti sebelumnya sudah berkoordinasi dengan tutor yang 
bersangkutan dan juga dengan divisi penelitian di HSKS yaitu Kak Heni. Peneliti 
sengaja datang lebih awal untuk mengetahui proses kegiatan belajar mengajar 
secara lengkap. Pada saat itu beliau mengajarkan materi present perfect tense. 
Materi yang diajarkan tidak bersumber dari buku modul homeschooling Kak Seto 
akan tetapi dari fotocopy yang diberikan Kak Nindy karena memang materi yang 
ada di modul sudah habis.  
 Di dalam kelas tersebut terdapat 1 anak saja yaitu Dek Ariq. 
Homeschooler XI IPA kelas komunitas kesemuanya berjumlah 4 anak. Kak Nindy 
memulai pembelajaran hari ini dengan membaca doa lalu greeting dan dilanjutkan 
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mengecek presensi. Dikarenakan yang hadir hanya Ariq maka Kak Nindy 
menanyakan kehadiran anak – anak yang lain kepada Ariq. Lalu Kak Nindy 
mereview materi minggu lalu tentang conjunction dengan cara bertanya. Lalu kak 
Nindy memulai pelajaran dengan membagikan satu bendel materi mengenai 
Present Perfect Tense. Kak Nindy menulis beberapa catatan di papan tulis tentang 
present perfect tense. Kak Nindy menerangkan apa itu present perfect tense 
beserta social function-nya, general structure dan ciri-ciri teksnya. Ariq 
mengamati dan mendengarkan dan mengamati catatan yang ditulis kak Nindy di 
papan tulis. 
 Tapi pada hari ini suasana kelas sedikit panas dikarenakan AC di ruang 
kelas 11 IPA rusak. Ariq dan Kak Nindy sesekali kipas – kipas menggunakan 
kertas karena ruangan terasa gerah. Tapi itu tak menyurutkan niat Ariq untuk 
belajar, Kak Nindy membuka pintu agar udara dari luar bisa masuk dan agar udara 
berganti. Lalu kak Nindy meminta Ariq menganalisis contoh present perfect tense 
yang ada ditext rain forrest dan menemukan pola present perfect tense mulai dari 
object, verb yang digunakan, ciri – ciri kalimat, penggunaan has + have, singular, 
plural dll. Lalu dari analisis tersebut ditarik kesimpulan rumus grammaticalnya.  
Kak Nindy meminta Ariq mengerjakan latihan soal, Ariq mengalami kesulitan 
dan Kak Nindy memberi bantuan dengan cara mengingatkan. Kak Nindy merasa 
Ariq kurang memahami tentang V3 beraturan dan tidak beraturan dan akhirnya 
meminta Ariq menganalisis V3 yang ada di teks. Lalu mengkoreksinya bersama. 
Menganalisis passive dan active clause : 
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Passive : (be + V3))   
Active : (have/has + V3)) 
Lalu pertemuan hari ini ditutup dengan kata : 
“oke, its enough for today, Ariq semangat buat pelajaran selanjutnya jam 10.15 
dan kesehatannya di jaga.” 
Hasil Pengamatan  
Kegiatan Pembelajaran 
A. Pendahuluan 
1. Apersepsi : 
a. Salam  
b. Sapa    
c. Doa  
d. Sharring 
e. Presensi 
B. Kegiatan inti : 
1. Eksplorasi : 
a. Review materi minggu lalu 
2. Elaborasi : 
a. Pembahasan rumus pada kalimat Present Perfect Tense 
b. Homeschooler mengerjakan soal present Perfect tense 
3. Konfirmasi : 
a. Homeschooler menganalisis text rainforest dan menemukan pola 
present perfect tense dalam teks tersebut 
b. Penilaian 
C. Penutup : 
a. Kesimpulan  
b. Say goodbye 
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TEACHING OBSERVATIONS 
Hari / Tanggal : Selasa / 8 November 2016 
Pukul   : 14.00 – 16.30 
Tempat  : Rumah Ida Ayu (Banyuanyar) 
Keperluan  : Observasi pengajaran Bahasa Inggris di HSKS Solo 
Responden  : Kak Nindi ( Nindy Antika Ariza, S.Pd) 
Materi Pelajaran : Conjunction 
Presensi   : Ida Ayu 
Pada hari ini peneliti melakukan observasi pada pembelajaran Bahasa 
Inggris. Adapun hasil – hasil observasi pengajaran DL pada salah satu 
homeschooler Ayu yang bertempat tinggal di Sumber yang didampingi oleh tutor 
Kak Nindy pada hari Selasa tanggal 8 November 2016, pukul 14.00 – 16.30 WIB. 
Berbeda dengan kelas komunitas yang proses pembelajarannya berada di kelas, 
pembelajaran Distance Learning berada di rumah. Peneliti sebelumnya sudah 
berkoordinasi dengan tutor yang bersangkutan. Hari ini peneliti sudah janjian 
pukul 14.00 WIB di rumah 2 HSKS untuk berangkat bersama ke rumah Ayu. 
Peneliti datang lebih awal bersama Kak Nindy untuk mengetahui proses kegiatan 
belajar mengajar secara lengkap. Pada saat itu beliau mengajarkan materi 
conjunction. Materi yang diajarkan bersumber dari buku modul HSKS.  
Di rumah Ayu sudah tersedia fasilitas penunjang pembelajaran Ayu yang 
disediakan sendiri oleh Orang Tua / Wali Ayu. Fasilitas tersebut berupa Papan 
tulis, spidol, penghapus, kipas angin serta meja tamu yang digunakan sebagai 
meja belajar. Ayu juga menyuguhkan kami minum 2 buah untuk tutor dan 
peneliti. 
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Sebelum memulai pelajaran Kak Nindy mengajak Ayu untuk berdo’a 
terlebih dahulu. Lalu kak Nindy meminta Ayu membuka catatan sebelumnya 
untuk mengecek materi sebelumnya. Ayu mengalami sedikit kesulitan ketika 
dalam berkomunikasi dengan Tutor, dan Kak Nindy juga mengalami sedikit 
kesulitan ketika menerangkan materi dengan Ayu. Karena Ayu mempunyai 
kekurangan pada pendengaran dan berbicara (tuna rungu). Kak Nindy menuliskan 
semua materi yang diajarkan dengan jelas beserta penjelasannnya agar Ayu 
memahami apa yang diajarkan. Penjelasan dan materi yang ditulis Kak Nindy 
semua diperjelas dengan menulis pertanyaan – pertanyaan agar mengetahui 
kepahaman Ayu. Setiap Kak Nindy selesai mencatat Kak Nindy bertanya kepada 
Ayu apakah pengen dicatat terlebih dahulu atau tidak. Lalu Kak Nindy meminta 
Ayu membuka modul dan mengecek pekerjaan rumah Ayu yang sudah dikerjakan 
Ayu di rumah. Lalu Kak Nindy memberi soal kepada Ayu untuk dikerjakan Ayu 
mengenai materi Conjunction sebanyak 4 soal. Setelah Ayu selesai mengerjakan 
Kak Nindy mulai mengkoreksi dan menjawab soal bersama. Lalu Kak Nindy 
mengajarkan materi Conjunction yang lebih rumit sedikit. Lalu Kak Nindy 
menjelaskan materi Analytical Epoition dan memberi beberapa soal untuk  
pertemuan berikutnya. Di akhir pertemuan Kak Nindy mengingatkan bahwasanya 
Raport Ayu belum diambil dan beliau mengisi buku komunikasi. Lalu kelas 
diakhiri dengan berdoa bersama. Setelah berdoa bersama kami pun pamitan 
dengan ayu dan ibunya yang sedang di dapur untuk pulang. 
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Hasil Pengamatan 
Kegiatan Pembelajaran 
A. Pendahuluan 
1. Apersepsi : 
a. Salam  
b. Sapa  
c. Doa  
d. Sharring  
B. Kegiatan inti : 
1. Eksplorasi : 
a. Review materi pertemuan sebelumnya 
2. Elaborasi : 
a. Penjelasan materi lanjutan  
b. Homeschooler mencatat  
3. Konfirmasi : 
a. Homeschooler mengerjakan soal dari tutor 
b. pembahasan soal 
c. Penilaian 
C. Penutup : 
a. Kesimpulan 
b. Mengisi buku komunikasi  
c. doa pulang 
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TEACHING OBSERVATIONS 
Hari / Tanggal : Senin / 14 November 2016 
Pukul   : 09.30 – 11.00 
Tempat  : Ruang kelas XI IPA (komunitas) HSKS Solo  
  (Rumah 3) 
Keperluan  : Observasi pengajaran Bahasa Inggris di HSKS Solo 
Responden  : Kak Heru Suwignyo 
Materi Pelajaran : Analytical Exposition 
Presensi   : Malvin dan Kelvin 
 
Pada hari ini peneliti melakukan observasi pada pembelajaran Bahasa 
Inggris. Adapun hasil – hasil observasi pengajaran di kelas XI IPA yang 
didampingi oleh tutor Kak Nindy pada ada hari Selasa tanggal 14 November 
2016, pukul 09.30 – 11.00  WIB. Peneliti sebelumnya sudah berkoordinasi dengan 
tutor yang bersangkutan dan datang lebih awal untuk mengetahui proses 
pembelajaran secara lengkap. Hari ini Kak Heru menyampaikan materi Analytical 
Exposition  di kelas 11 IPA. Sebelum memulai pelajaran Kak Heru menyapa 
siswa homeschooling dan meminta Malvin dan Kelvin untuk berdoa bersama 
untuk mengawali kegiatan pembelajaran. Sebelum membahas lebih jauh materi 
analytical exposition, kak Heru terlebih dahulu mereview materi yang sebelumnya 
dengan menanyakan apa yang dipelajari di pertemuan sebelumnya pada jam 
pelajaran Kak Heru.  
Kak Heru membuka pelajaran ini dengan bertanya terlebih dahulu 
mengenai materi hari ini tentang analytical exposition. “What is analytical 
Exposition? Siapa yang tahu? Kelvin Malvin? Kak Heru menerangkan pengertian 
dan generic structure dari teks analytical exposition menggunakan bagan.Sambil 
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bertanya kak Heru membagikan lembaran materi hari ini tentang Analytical 
Exposition. Kak Heru meminta Kak Kelvin dan Malvin untuk membaca dan 
menemukan informasi tentang teks “The Importance of Reading” . Kelvin dan 
Malvin dituntut mampu menganalisis Thesis , Argument and Reiteration yang 
terdapat di dalam teks “The Importance of Reading”. Dari teks tersebut dibuat 
mapping dengan memilah unsur generic structurenya mulai dari thesis, argument 
dan reiteration menjadi sebuah bagan yang utuh. Malvin dan Kelvin mencoba 
memappingkan teks dengan bagan yang sudah di contohkan kak Heru di buku 
kerja mereka.  
Dalam mengikuti pelajaran, Malvin dan Galvin mengikuti dengan aktif di 
dalam kelas mulai dari bertanya sampai menjawab pertanyaan dari kak Heru. 
Kelvin mengerjakan lebih cepat daripada Malvin, ketika Malvin masih bertanya 
mengenai beberapa hal kepada Kak Heru, Kelvin sudah sibuk melukis manga di 
buku tulisnya di bagian belakang. Lalu setelah Malvin selesai mengerjakan, 
mereka mengevaluasi bersama untuk memappingkan generic structure analytical 
exposition di dalam teks tersebut. Kak Heru member tugas lanjutan untuk 
mengerjakan soal uraian di bawah teks tersebut. Seringkali Malvin bertanya 
kepada Kak Heru dan seperti Malvin kurang fokus pada kegiatan pembelajaran 
karena terus sibuk dengan gadgetnya. Seringkali ia izin keluar mencari sinyal dan 
terkadang tidak memperhatikan penjelasan dari Kak Heru. Sedangkan Kelvin 
lebih cepat menangkap pelajaran dan juga lebih pandai karena pekerjaannya benar 
semua, lebih menguasai materi serta lebih konsentrasi pada pelajaran daripada 
Malvin. Seringkali kak Heru melontarkan pertanyaan atau hanya sekedar meminta 
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jawaban dari pekerjaan kepada Malvin untuk mengajak Malvin kembali 
berkosentrasi terhadap pelajaran. 
 Setelah mereka selesai mengerjakan soal uraian kak Heru melakukan 
evaluasi bersama pada pekerjaan mereka. Setelah di evaluasi dan dirasa mereka 
sudah paham Kak Heru mencoba meminta Kelvin dan Malvin untuk membuat 
teks analytical exposition sesuai dengan aturan generic structure yang ada. Lalu 
setelah selesai kak Heru meminta Malvin dan Kelvin untuk maju ke depan 
mempresentasikan hasil kerja mereka. Setelah itu kak Heru mencoba membahas 
tentang perbedaan teks analytical exposition dengan hortatory exposition yang 
pernah mereka pelajari sebelumnya. Lalu di akhir pembelajaran Kak Heru 
menyimpulkan pembelajaran hari ini mulai dari generic structure nya, function, 
dan language feature untuk mengingatkan kembali apa yang telah dipelajari hari 
ini. Kak Heru memberi tahu bahwa next agenda mereka akan mencoba 
membandingkan Hortatory Exposition text dengan Analytical Exposition Text. 
Kak Heru menutup pertemuan hari ini dengan berdoa bersama dan greeting.  
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Hasil Pengamatan 
Kegiatan Pembelajaran 
A. Pendahuluan  
1. Apersepsi :  
a. Salam  
b. Sapa  
c. Doa   
d. Tutor melempar pertanyaan pemanasan 
B. Kegiatan inti : 
1. Eksplorasi : 
a. Tutor memberikan informasi berupa pengertian dan generic 
structure dari jenis teks Analytical Eksposition 
menggunakan main map 
b. Homeschoolers membaca informasi dan menemukan 
informasi tentang “the importance of reading” dari teks 
yang disiapkan Tutor 
c. Homeschoolers menganalisis dan menuliskan informasi 
(thesis, Argument,  Reiteration) yang terdapat di dalam teks 
“The Important of Reading” 
2. Elaborasi : 
a. Homeschooler mencoba mengkonstruksikan teks dan 
mengeksplore 
a. Setelah selesai, tutor mengecek dan mengevaluasi baik 
grammar maupun diksinya 
3. Konfirmasi : 
a. Penilaian  
C. Penutup : 
a. Kesimpulan 
b. Doa  
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TEACHING OBSERVATIONS 
Hari / Tanggal : Selasa / 15 November 2016 
Pukul   : 09.30 – 10.15 
Tempat  : Ruang kelas XI IPA (komunitas) HSKS Solo 
 (Rumah 3) 
Keperluan  : Observasi pengajaran Bahasa Inggris di HSKS Solo 
Responden  : Kak Nindi ( Nindy Antika Ariza, S.Pd) 
Materi Pelajaran : Narative Text 
Presensi   : Ariq, Malvin, Kelvin 
 
 Pada hari ini peneliti melakukan observasi pada pembelajaran Bahasa 
Inggris. Adapun hasil – hasil observasi pengajaran di kelas XI IPA yang 
didampingi oleh tutor Kak Nindy pada ada hari Selasa tanggal 15 November 
2016, pukul 09.30 – 10.15 WIB. Peneliti sebelumnya sudah berkoordinasi dengan 
tutor yang bersangkutan dan datang lebih awal untuk mengetahui proses 
pembelajaran secara lengkap. Hari ini Kak Nindy menyampaikan  materi Narative 
Text di kelas 11 IPA. Sebelum memulai pelajaran seperti biasa Kak Nindy 
menyapa siswa homeschooling dan mengajak Ariq, Malvin dan Kelvin untuk 
berdoa bersama untuk mengawali kegiatan pembelajaran. Kak Nindy bertanya 
kemana Rafi karena kata tutor yang lain Rafi memang jarang masuk. Lalu tiba-
tiba Rafi datang untuk izin tidak mengikuti pelajaran karena harus check up ke 
dokter lagi. Lalu kak Nindy memulai pembelajaran Bahasa Inggris dengan 
memulai bertanya  
“siapa yang tahu apa narative itu? Ariq, kira – kira apa narative text itu? 
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Ariq menjawab bahwa narative text itu teks yang menceritakan masa lalu. Lalu 
kak Nindy menuliskan di papan tulis pengrtian Narative text, socisl function, dan 
generic structure dari narative text. Tak lupa kak nindy juga mejelaskan tenses apa 
yang digunakan yaitu past tense dengan rumusnya yaitu S + V2 . Setelah selesai 
menerangkan materi dari Narative text. Kak Nindy bertanya kepada Ariq, Kelvin 
dan Malvin 
“semua pada bawa hp kan?apa ada yang ga bawa?  
Mereka menjawab bahwa mereka bawa semua. Akan tetapi ada salah satu siswa 
yaitu Malvin mengatakan bahwa : 
“bawa kak, tapi ini sinyalnya agak jelek kak disini, boleh keluarkak?” 
“ada yang ga punya kuota pake wifi aja, atau pake hp kak Nindy ni. Kak Nindy 
uda download beberapa short movie nya di hp kak nindy. 
“oke, sekarang buka hpnya. Buka  youtube cari di kotak pencarian keyword-nya 
‘cartoon short movie’ cari yang durasinya 5-7 menit aja.lalu identifikasi filmnya 
mrnurut ini” 
Kak Nindy menuliskan apa saja yang harus mereka identifikasi generic 
structurenya dan unsur – unsure yang ada dari film tersebut seperti karakter, 
watak, setting, amanat,  Kak Lalu Kelvin bertanya apakah boleh menganalis film 
lain yang sudah di tonton sebelumnya. Kak Nindy memperbolehkan asalkan 
Kelvin mampu menganalisis film yang ia pilih. 
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Lalu Malvin mulai mencari-cari film yang ingin ia analisis. Berkali – kali 
ia bertanya kepada kak Nindy tentang pilihan film yang baik kira-kira apa. Lalu 
kak Nindy menyarankan beberapa film dan Malvin memilih salah satu 
diantaranya. Sedangkan Ariq mengikuti saran film yang diberikan Kak Nindy di 
hpnya. Seringkali Ariq bertanya kepada kak Nindy untuk menjawab dan 
menganalisis film tersebut. Berbeda dengan Ariq, Kelvin lebih cenderung diam 
dan sangat fokus pada pekerjaannya. Kelvin bahkan hampir sama sekali tidak 
bertanya kepada Kak Nindy, walaupun Kak Nindy sempat bertanya apa Kelvin 
mengalami kesulitan atau tidak. Sedangkan Malvin yang biasanya sangat cerewet 
kali ini diam dan sangat berkosentrasi pada film yang di tontonnya. Sesekali ia 
bertanya maksud beberapa hal seperti maksud dari maksud dari moral value itu 
apa. Dan beberapa kosa kata yang dia tidak tahu.  
15 menit kemudian Kak Nindy bertanya apakah sudah selesai, dan mereka 
pun sudah selesai mengerjakan. Kak Nindy memulai untuk mengevaluasi 
pekerjaan mereka satu per satu. Kak Nindy bertanya kepada masing –masing 
siswa film apa yang mereka tonton dan analysis tadi, lalu mereka di minta untuk 
mempresentasikan pekerjaan mereka satu per satu karena film yang mereka tonton 
juga berbeda. Dan Kak Nindy ingin mengevaluasi kemampuan speaking mereka. 
Satu per satu mempresentasikan pekerjaan mereka dari tempat duduk mereka. 
Setelah mereka selesai mengevaluasi pekerjaan mereka Waktu sudah 
menunjukkan waktu 10.15 , kak Nindy menutup pembelajaran pada hari ini 
dengan berdoa bersama dan mengingatkan kalau materi Narative ini akan masuk 
ke dalam kisi – kisi ujian semesteran. 
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Hasil Pengamatan 
Kegiatan Pembelajaran  
A. Pendahuluan  
1. Apersepsi :  
a. Salam 
b. Sapa 
c. Doa  
d. Presensi 
e. Sharring 
B. Kegiatan inti : 
1. Eksplorasi : 
a. Tutor memberi pertanyaan umpan 
b. Tutor memberikan informasi berupa pengertian, sosial function, 
dan generic structure serta penggunaan tensesnya dari narative teks 
dengan menuliskannya di papan tulis 
c. Tutor meminta homeschoolers untuk membuka gadget masing-
masing dan meminta Homeshoolers untuk mencari dan memilih 
film pendek di Youtube yang berdurasi 5-7 menit dengan keyword 
‘cartoon short movie’ 
2. Elaborasi : 
a. Homeschooler menulis identifikasi unsur-unsur narative di film 
tersebut (judul, karakter, setting, background, complication, 
resolution, coda) 
b. Homeschoolers mempresentasikan hasil analisis film mereka 
masing-masing kepada tutor 
3. Konfirmasi : 
a. Penilaian  
C. Penutup : 
a. Say good bye 
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TEACHING OBSERVATIONS 
Hari / Tanggal : Rabu / 16 November 2016 
Pukul   : 07.30 – 08.15 
Tempat  : Ruang kelas XI IPS (komunitas) HSKS Solo  
  (Rumah 3) 
Keperluan  : Observasi pengajaran Bahasa Inggris di HSKS Solo 
Responden  : Kak Heru ( Heru Suwignyo, S.Pd) 
Materi Pelajaran : Analytical Exposition 
Presensi   : Vina, Revo, dan Mirah 
 
Pada hari ini peneliti melakukan observasi pada pembelajaran Bahasa 
Inggris. Adapun hasil – hasil observasi pengajaran di kelas XI IPA yang 
didampingi oleh tutor Kak Heru pada hari Rabu tanggal 16 November 2016, 
pukul 07.30 – 08.15 WIB. Peneliti sebelumnya sudah berkoordinasi dengan tutor 
yang bersangkutan dan datang lebih awal untuk mengetahui proses kegiatan 
belajar  mengajar secara lengkap. Pada saat itu beliau mengajarkan materi  
Analytical Exposition. Hari ini siswa yang sudah hadir ada 1 orang dari 4 orang 
siswa yaitu Vina. Kak Heru membuka pelajaran dengan greeting dan juga 
mengaja Vina untuk berdoa bersama menurut kepercayaan masing-masing. 
Setelah itu Kak Heru mencoba untuk sharing dengan Vina. Kak Heru menulis 
bagan  tentang analytical exposition di papan tulis untuk menggambarkan 
bagaimana teks analytical exposition tersusun. Lalu Kak Heru menerangkan 
bagan yang tertulis di papan tulis tersebut kepada Vina. Setelah Kak Heru 
menerangkan bagan yang tertulis di papan tulis kepada Vina, kak Heru meminta 
Vina mencoba membaca dan menganalisis contoh teks yang ada di paper sesuai 
dengan bagan yang di buat Kak Heru di papan tulis. Vina terlihat diam saja tanpa 
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banyak bicara mengerjakan apa yang kak Heru suruh. Melihat Vina diam saja 
tanpa adanya respon  tanda – tanda bahwasanya dia memahami atau tidak, Kak 
Heru mencoba mendekati dan memastikan apakah Vina cuklup paham dengan 
tugas yang diberikan Kak Heru dengan cara bertanya kepada Vina. Karena Vina 
sedikit kesulitan, maka Kak Heru mencoba untuk membantu dengan  memberi 
arahan dalam menganalisis teks ke dalam bagan. 
Karena Vina dirasa kurang bisa memahami, materi. dalam memberikan 
materi yang ada di paper  Kak Heru tidak menggunakan atau menuliskan  bagan, 
Bagan digunakan dalam mempermudah siswa dalam mehahami part of teks dari 
analytical eksposition saja. Kak Heru tidak memaksa atau mengharuskan Vina 
untuk menentukan point – point, tujuan, dll tentang analytical exposition. Kak 
Heru memberi point – point yang penting untuk dipelajari Vina terhadap teks 
analytical exposition. Karena Vina susah diajak untuk menganalisis teks analytical 
exposition maka kak Heru tidak terlalu memasang target pembelajaran yang tinggi 
kepada Vina . Lalu Kak Heru bertanya kepada Vina apakah Vina membawa 
modul HSKS atau tidak, dan ternyata Vina membawa modul homeschooling. Kak 
Heru meminta  
Vina membuka modul Homeschooling dan mengerjakan soal analytical 
eksposition yang ada di modul . Ketika Vina tengah asyik mengerjakan soal yang 
ada di modul tiba- tiba Revo datang terlambat. Dia datang pukul 08.00 WIB dan 
langsung memasuki kelas dengan minta izin kepada Kak Heru. Segera saja Revo 
duduk di bangku sebelah Vina. Lalu Kak Heru menanyakan kepada Revo kenapa 
datang terlambat dan menurut kakak – kakak tutor yang lain Revo juga sering 
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tidak masuk, Revo beralasan dia sedang sakit di bagian tulang dan harus beberapa 
kali melakukan cek up ke rumah sakit. Kak Heru tidak memarahi atau menegur 
Revo dengan nada tinggi akan tetapi hanya member nasehat apabila sering tidak 
masuk maka dia akan keinggalan banyak materi dan juga akan banyak tumpukan 
tugas pengganti serta tugas fortofolio. Lalu setelah mendengar alasan Revo, Kak 
Heru melanjutkan dengan bertanya kepada Revo, mau belajar apa hari ini. 
Sembari itu, Vina tetap mengerjakan tugas yang diberikan oleh Kak Heru. Lalu 
Kak Heru memutuskan untuk memberikan materi seperti yang diberikan kepada 
Vina di awal pelajaran serta member tugas yang sama kepada Revo seperti yang 
diberikan kepada Vina sebelumnya. Walaupun dalam satu waktu materi yang 
diberikan kepada keduanya tidak sama atau proses pembelajarannya tidak sama 
akan tetapi kak Heru tetap sabar dan juga tetap mendidik siswanya. Lalu waktu 
sudah menunjukkan jam 8.12 dan ada mobil putih yang berhenti di depan HSKS 
Rumah 3, Mirah turun dari mobil dan masuk dan duduk di pojokan kelas dan 
menunggu kelas selesai sambil bermain gadget. Kelas berakhir dan Kak Heru 
mengajak siswa untuk berdoa bersama dan mengingatkan untuk belajar lebih lagi 
karena sebentar lagi akan ada ujian semesteran. 
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Hasil Pengamatan 
Kegiatan Pembelajaran 
A. Pendahuluan  
1. Apersepsi :  
a. Salam  
b. Sapa  
c. Doa   
d. Tutor mengajak sharing 
B. Kegiatan inti : 
1. Eksplorasi : 
a. Tutor memberikan informasi berupa pengertian dan generic 
structure dari jenis teks Analytical Eksposition menggunakan 
main map 
b. Homeschoolers membaca informasi dan menemukan informasi 
tentang “the importance of reading” dari teks yang disiapkan 
Tutor 
c. Homeschoolers menganalisis dan menuliskan informasi (thesis, 
Argument,  Reiteration) yang terdapat di dalam teks “The 
Important of Reading” dengan main map 
2. Elaborasi : 
a. Homeschooler mencoba mengkonstruksikan teks dan 
mengeksplore 
b. Setelah selesai, tutor mengecek dan mengevaluasi baik 
grammar maupun diksinya 
3. Konfirmasi : 
a. Penilaian  
C. Penutup : 
a. Kesimpulan 
b. Doa 
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TEACHING OBSERVATIONS 
Hari / Tanggal : Kamis / 17 November 2016 
Pukul   : 07.30 – 09.00 
Tempat  : Ruang kelas XI IPS (komunitas) HSKS Solo  
  (Rumah 3) 
Keperluan  : Observasi pengajaran Bahasa Inggris di HSKS Solo 
Responden  : Kak Nindi ( Nindy Antika Ariza, S.Pd) 
Materi Pelajaran : Narative Text 
Presensi   : Vina dan Tomi 
 
Pada hari ini peneliti melakukan observasi pada pembelajaran Bahasa 
Inggris. Adapun hasil – hasil observasi pengajaran di kelas XI IPS yang 
didampingi oleh tutor Kak Nindy pada hari Kamis tanggal 17 November 2016, 
pukul 07.30 – 09.00 WIB. Peneliti sebelumnya sudah berkoordinasi dengan tutor 
yang bersangkutan dan datang lebih awal untuk mengetahui proses kegiatan 
belajar  mengajar secara lengkap. Pada saat itu beliau mengajarkan materi  
Narative Text. Hari ini siswa yang sudah hadir ada 1 orang dari 4 orang siswa 
yaitu Vina. Hari ini Kak Nindy mengajar Narative Text dari film miniscule of the 
valey. Sebelumnya Kak Nindy mengajak Vina untuk berdoa bersama. Kak Nindy 
menjelaskan kepada Vina pengertian Narative text, generic structurenya, function, 
apa saja yang terkandung dalam narative text, penggunaan verbnya serta cirri-
cirinya. Setelah menerangkan materi Narative Text yang diberikan kepada Vina, 
Kak Nindy membuka Gadgetnya dan memberikannya Ke Vina. Di gadget itu Kak 
Nindy meminta Vina untuk menonton kembali film berjudul “Miniscule of the 
Valley” untuk mengingat kembali. Lalu kak Nindy meminta Vina menganalisis 
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film yang diberikan Kak Nindy sesuai dengan apa yang dipelajari sebelumnya 
yaitu tentang plot, konflik, orientation, karakter, amanat, dll. Kak nindy 
memberikan satu materi tentang story telling. Di situ tertera gambar pantai dengan 
ada seseorang yang terdampar. Lalu Vina diminta untuk menceritakan kembali 
serta melengkapi kalimat yang rumpang pada soal tersebut. Lalu setelah itu Kak 
Nindy memberi penilaian terhadap peerjaan Vina.  
Tomi datang terlambat yaitu pada pukul 08.10 lalu kak nindy bertanya 
alasan dia terlambat. Dan sempat menelfon ibunda Tomi untuk memastikan dan 
bertanya tentang alasan kenapa Tomi sekarang sering terlambat atau tidak masuk, 
apakah  ada permasalahan yang melandasi kehadiran Tomi di kelas karena 
sebelumnya Tomi memang anak yang rajin masuk. Lalu agar Tomi tidak 
ketingalan materi terlalu jauh, Kak Nindy memberikan tugas untuk mengerjakan 
review film yang kemaren dulu karena Tomi kemaren tidak masuk. Sembari itu, 
Vina sudah selesai mengerjakan tugas yang diberikan Kak Nindy. Lalu mereka 
berdua bersama-sama mengevaluasinya. karena proses pembelajaran sudah 
selesai, Vina hanya duduk diam menunggu Tomi selesai mengerjakan sampai 
tertidur. Lalu tidak lama kemudian Tomi juga selesai dan Kak Nindy mengkoreksi 
hasil pekerjaan Tomi. Lalu Kak Nindy memberikan feedback terhadap pelajaran 
hari ini lalu menyimpulkan dan menutup pembelajaran pada hari ini dengan 
ucapan greeting. 
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HasilPengamatan 
Kegiatan Pembelajaran 
A. Pendahuluan  
1. Apersepsi :  
a. Salam  
b. Sapa 
c. Doa 
B. Kegiatan inti : 
1. Eksplorasi : 
a. Tutor menerangkan kepada homeschooler mengenai narative 
text berupa pengertian, generic structure, penggunaan verb, 
dan ciri-cirinya. 
b. Homeschooler menonton kembali film berjudul “Miniscule of 
the Valley” yang diberikan kak Nindy dari gagdetnya. 
c. Review  dan tanya jawab film minuscule of the valey yang 
ditonton pada pertemuan sebelumnya 
2. Elaborasi : 
a. Homeschooler menganalisis film “Miniscule of the Valley” 
tentang unsur narative karakter, plot, konflik, generic 
structure, amanat, orientation, dll 
b. Tutor memberikan materi baru tentang story telling dengan 
menggunakan lembar materi yang di buat Tutor. 
c. Homeschooler retell gambar dengan menggunakan keyword 
yang sudah tersedia.  
d. Homeschooler juga menjawab 10 soal tentang story telling 
tersebut dan mengidentifikasi adverb yang biasanya digunaan 
pada narative text 
3. Konfirmasi : 
a. Penilaian  
b. Pemberian feed back 
c. Kesimpulan 
C. Penutup : 
a. Say good bye 
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TEACHING OBSERVATIONS 
Hari / Tanggal : Kamis / 24 November 2016 
Pukul   : 14.30 – 16.30 
Tempat  : Rumah Arung (Distance Learning)  
  Daerah Gajahan, Solo 
Keperluan  : Observasi pengajaran Bahasa Inggris di HSKS Solo 
Responden  : Kak Nindi ( Nindy Antika Ariza, S.Pd) 
Materi Pelajaran : Narative Text 
Presensi   : Arung (11 IPS) 
 
Pada hari ini peneliti melakukan observasi pada pembelajaran Bahasa 
Inggris. Adapun hasil – hasil observasi pengajaran pada DL XI IPS di Rumah Dek 
Arung daerah Gajahan, Solo. Arung adalah anak berkebutuhan khusus dengan 
kelebihan dalam hal seni yaitu melukis/ menggambar. Hari ini peneliti didampingi 
oleh tutor Kak Nindy pada ada hari Kamis tanggal 24 November 2016, pukul 
14.00 – 16.30 WIB. Hari ini peneliti melakukan observasi pada pembelajaran 
Distance Learning (DL) pada Dek Arung. Peneliti sebelumnya sudah 
berkoordinasi dengan tutor yang bersangkutan dan juga dengan divisi penelitian di 
HSKS yaitu Kak Heni. Hari ini peneliti sudah janjian untuk bertemu Kak Nindy di 
Rumah 2 pukul 14.00 WIB sebelum berangkat ke rumah Arung. Peneliti 
berangkat ke rumah Dek Arung lebih awal bersama dengan Kak Nindy.  
Setelah sampai di rumah Arung kami disambut hangat oleh keluarga 
Arung dan dipersilahkan masuk rumah dan beliau memanggil Arung. Hari ini Kak 
Nindy mengajarkan tentang materi Narative Text kepada Arung. Kak Nindy 
memulai pelajaran dengan mengajak Arung untuk berdoa. Kak Nindy membuka 
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HP nya dan memutarkan atu video berjudul “Presto”. Kak Nindy meminta Arung 
untuk menlihat video tersebut, akan tetapi Arung berkali – kali tidak fokus pada 
video yang diputar dengan melihat kesana – kemari. Kak Nindy berusaha 
mengembalikan fokus Arung dengan cara menjanjikan arung sesuatu seperti : 
 “ Arung pengen kue ga? Kalo pengen kue, film nya diperhatiin.” 
Arung menjawab : 
 “ Arung mau kue.” 
“Sekarang Arung gambarkan apa aja yang Arung liat di film tadi? Di film tadi 
Arung liat apa aja?“ Orang” – “Orangnya pekerjaannya apa? Pesulap apa 
Tukang Kebun? 
“ Pesulap” 
Setelah mengidentifikasi karakter yang ada pada film tersebut , Kak Nindy 
meminta Arung untuk menggambarkan karakter yang ada di film tersebut. 
“Sekarang Arung gambarkan apa saja yang Arung liat di film tadi di kertas ini? 
Tadi Arung liat apa aja?” 
“Orang”. Lalu Arung menggambar orang. 
“Orangnya pekerjaannya apa?Pesulap apa tukang kebun?” 
“Pesulap.” 
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“Kalo pesulap pakenya apa? Topi Pe....- sulap! Gimana gambar topi pesulap?” 
Pesulap bahasa Inggrisnya apa? wi-zard.”. Lalu Arung menambahkan topi 
pesulap digambarnya. 
“Trus ada apa lagi?ke-lin-ci. Kelinci bahasa Inggrisnya apa, Rung? 
”Rabbit” Lalu Arung menggambarkan   
Kelincinya  makan apa?” 
“wortel” 
Seperti itu Kak Nindy member choosing jawaban kepada Arung untuk 
mengecek pemahaman Arung terhadap film yang ditonton tersebut. Lalu setelah 
arung menggambarkan beberapa karakter di film tersebut. Lalu kak Nindy mulai 
meminta Arung untuk retell the story di film tersebut secara lengkap serta 
mengetahui sejauh mana pemahaman Arung.  
 Kak Nindy mulai menempelkan sebuah soal fill in the blank yang sudah ia 
persiapkan sebelum datang ke rumah Arung. Lalu Kak Nindy memotongnya dan 
menempelkannya ke kertas HVS dan mulai menggaris dan membuat kotakan 
sebanyak 9 buah untuk membuat lembar kerja khusus untuk Arung berbentuk 
seperti sebuah lembaran komik kosong. kak Nindy mencoba menerjemahkan serta 
bertanya beberapa arti dari kata kerja kepada Arung dari beberapa pilihan jawaban 
yang ada di bawah teks. Lalu kak Nindy meminta Arung membaca teks Narative 
baru yang kak Nindy temple tadi dan Kak Nindy membantu menerjemahkan 
beberapa vocab untuk membaca paragraph narative tersebut. Setiap terdapat titik-
titik yang harus di isi kak Nindy membantu Arung untuk mengisi jawaban dengan 
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member choosing jawaban yang ada di kotak jawaban. Kalo Arung salah, Kak 
Nindy bertanya sekali lagi dengan menambahi pertanyaan arti katanya atau 
kalimat sebelumnya. Lalu setelah Arung selesai mengisi jawaban yang ada pada 
teks narative tersebut, kak Nindy meminta Arung membaca keseluruhan teks 
dengan lengkap. Lalu, kak Nindy meminta Arung untuk me-retell kembali cerita 
yang terkandung dalam teks tersebut.  
“Arung, please retell the story with  picture!” 
Dalam menggambar Kak Nindy membantu mengingatkan Arung terhadap cerita 
yang terkandung dalam teks tersebut. Tangan Arung lagi-lagi dengan cekatan dan 
lincah menggoreskan pensil miliknya kedalam kolom kotak yang di berikan kak 
Nindy. Lalu setelah selesai Kak Nindy dan Arung bersama-sama mengevaluasi 
pekerjaan Arung apakah sudah sesuai content cerita apa belum. Lalu kak nindy 
dengan nada bercanda mulai menggoda Arung dengan menanyakan  
“Arung mau di kasih nilai berapa ini rung tugasnya? Arung gambarnya jelek kak 
Nindy kasih nilai 4 aja ya rung? Berapa Rung? 
Arung menjawab : 
“Nilai bagus, seratus..Arung mau lays 
Lalu Koko (*red kakak dalam bahasa China) datang membawa sebungkus 
makanan ringan Lays. 
“Arung belajarnya ga serius sih, kalo tadi Arung belajar pinter, koko kasih lays 
2. Kalo tiap belajar Arung pinter terus Arung uda punya 8 Lays sebulan. Coba 
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sini koko liat gambarnya. Ini apa rung? Kelinci apa serigala kog jelek amat, 
kelinci tuh ga gini rung, trus ini apa serigala kog kayak domba, sini koko ajarin 
rung. 
Sambil membuka HPnya, Koko mencari contoh gambar serigala di internet dan 
menunjukkannya kepada Arung. Dan mulai menggambar serigala sesuai contoh di 
internet. Dan koko meminta arung untuk mencontoh gambar tersebut. Lalu koko 
masih mencari gambar kelinci dan meminta Arung menggambarkannya. Lalu 
Koko memuji gambaran Arung dan mengajari beberapa materi matematika 
dengan mengajukan pertanyaan spontan tentang perkalian. 
Lalu tak lama setelah itu Kami pun pamit undur diri, sebelum kami pamit undur 
diri kak Nindy mengajak Arung untuk berdoa terlebih dahulu. Kami pun pulang 
dari rumah Arung dalam keadaan yang masih gerimis. 
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Hasil Pengamatan 
Kegiatan Pembelajaran 
A. Pendahuluan   
1. Apersepsi :  
a. Salam  
b. Sapa 
c. Sharing 
d. Doa 
B. Kegiatan inti : 
1. Eksplorasi : 
a. Tutor memutar film berjudul ‘Presto’ di gadgetnya dan meminta 
Arung untuk menontonnya 
b. Tutor meminta homeschooler untuk mengidentifikasi dan 
menggambarkan karakter yang terdapat pada film tersebut. 
c. Homeschooler retell the story film yang baru saja di tonton dalam 
bentuk gambar komik sederhana 
2. Elaborasi : 
a. Homeschooler dibantu Tutor menerjemahkan vocabulary dan 
kalimat di text berjudul “Sleeping Beauty” and “Three Little Pigs” 
b. Homeschooler melengkapi closed text “STORY TIME” berjudul 
“sleeping beauty” and “Three little pigs” 
c. Homeschooler menceritakan kembali cerita “three Little pigs” 
dalam rangakaian gambar komik 
d. Homeschooler menjawab 5 soal essay 
3. Konfirmasi : 
a. Penilaian  
C. Penutup : 
a. Kesimpulan  
b. Doa 
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INTERVIEW GUIDANCE
Source : The Chief of Curriculum and Syllabus Departemen
No. Pertanyaan
1. Kurikulum apa yang digunakan di HSKS Solo?
2. Apa yang dimaksud dengan kurikulum tersebut ?
3. Kenapa menggunakan kurikulum tersebut? (dasar hukumnya)
4. Sejak kapan kurikulum tersebut diterapkan di HSKS Solo?
5. Kenapa menggunakan kurikulum terebut untuk diterapkan di HSKS Seto?
6. Bagaimana penerapan kurikulum tersebut?
7. Bagaimana penerapan kurikulum tersebut kepada setiap anak? Khususnya di
kelas XI IPA dan IPS (community dan distance Learning)
8. Ada berapa mata pelajaran yang disampaikan di HSKS Solo? Bagaimana
alokasi waktunya?
9. Apa sajakah fasilitas pendukung dalam pembelajaran Bahasa Inggris dalam
penerapan kurikulum homeschooling di HSKS Solo?
10. Apa saja faktor – faktor pendukung dan penghambat dalam penerapan
kurikulum homeschooling di HSKS Solo?
11. Apa saja upaya yang dilakukan untuk menghadapi permasalahan yang
timbul dalam penerapan kurikulum homeschooling di HSKS Solo?
12. Apa kesulitan yang dihadapi dalam penerapan kurikulum homechooling di
HSKS?
13. Bagaimana tahapan guru dalam penyusunan RPP sampai siap digunakan?
14. Bagaimana HSKS Solo mengevaluasi program pembelajaran menggunakan
kurikulum homeschooling?
15. Apa pengaruh dari implementasi kurikulum homeschooling terhadap
pencapaian sekolah?
16. Apa sajakah program belajar penunjang yang ada di HSKS ? Apa
tujuannya?
17. Apakah ada buku panduan mengajar dan buku pelajaran dalam proses
pembelajaran?
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18. Kelengkapan apa saja yang perlu dipersiapkan tutor dan dan siswa dalam
pembelajaran bahasa Inggris?
19. Bagaimana sistem ujian akhir dan juga ijazah dari murid HSKS?
20. Apakah ada perencanaan kurikulum yang dilakukan oleh HSKS? Apa
dasarnya?
21. Siapa saja yang terlibat dalam perencanaan kurikulum di HSKS? Dan kapan
jenjang waktunya?
22. Bagaimana mengevaluasi kurikulum homeschooling di HSKS?
23. Siapa saja yang boleh mengikuti pembelajaran Ditance Learning?
24. Bagaimana peran orang tua dalam pembelajaran Ditance Learning?
25. Bagaimana peran orang tua dalam pembelajaran komunitas?
26. Apa metode pembelajaran yang digunakan di HSKS?
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Source : English Teacher
No Question
1. Persiapan apa sajakah yang disiapkan sebelum mengajar bahasa Inggris?
2. Bagaimana anda menerapkan kurikulum homeschooling dalam
pembelajaran bahasa Inggris?
3. Kesulitan apa sajakah yang anda hadapi dalam menerapkan kurikulum
homeschooling dalam pembelajaran bahasa Inggris di kelas XI?
4. Kendala apa sajakah yang anda dihadapi ketika mengajar?
5. Apa metode pembelajaran yang digunakan di pembelajaran Bahasa
Inggris?
6. Bagaimana tutor mengevaluasi pembelajaran Bahasa Inggris pada
kurikulum homeschooling? (Ditance Learning dan Komunitas)
7 Bagaimana cara anda menghadapi permasalahan yang anda hadapi
dalam pembelajaran bahasa Inggris tersebut?
8. Apa saja yang perlu diperhatikan tutor ketika mengajar di kelas?
9. Apa sajakah kelebihan dan kekurangan yang anda rasakan dari
pembelajaran bahasa Inggris?
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INTERVIEW RESULT
No Pertanyaan Jawaban Informan
1. Kurikulum apa
yang digunakan
di HSKS Solo?
Di Homeschooling itu kita pake integrated
kurikulum, untuk kurikulum kita tidak hanya pake
kurikulum KTSP. Kita banyak sih pakainya karena
kita modifikasi juga. Kita pake  KTSP 2006, K13 di
kelas 1, ada tematik ya di kelas 1-3 SD, kita ada
modified kurikulum juga. Itu yang memang
bedanya kita di homeschooling tuh hanya modified
curriculum. Sebenarnya kita kan sekolah inklusi,
jadi kalo sekolah inklusi harus mengedepankan
modifikasi kurikulum juga menurut saya. Kalo di
konteks jelas kita integrated curriculum, kurikulum
yang terintegrasi.
Untuk kurikulum yang digunakan di HSKS untuk
program IPA dan IPS itu pada dasarnya kita pake
KTSP 2006, kemudian untuk DL ada siswa yang
berkebutuhan khusus yang bernama Arung hla
disitu kita merumuskan kurikulum modifikasi atau
modified curriculum yakni modifikasi dari
kurikulum reguler itu sendiri.
Untuk kelas 11, kebetulan karena siswanya jenis
kebutuhannya tidak berbeda jauh jadi untuk
penggunaan masih bisa digunakan menyeluruh.
Kak Evy
(kursil)
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Artinya KTSP regulernya terebut tidak masalah
yang membedakan adalah metode pembelajarannya
saja dalam penerapan kurikulum tersebut. Memang
yang paling berbeda adalah di program distance
learning itu pake modifikasi kurikulum tadi.
Kalo kurikulum yang diterapkan di kelas 11 IPA
dan IPS itu kurikulum KTSP, kalo punyanya Arung
itu KTSP dan modifikasi. Jadi kurikulum
modifikasi itu untuk anak – anak berkebutuhan
khusus yang nantinya dia tidak akan mengikuti
ujian nasional karena lebih sederhana lagi njeh
materinya kemudian minat bakatnya lebih
diperbanyak.
Kak Nindy
2. Apa yang
dimaksud
dengan
kurikulum
tersebut ?
Kalo kurikulum modifikasi di Homeschooling Kak
Seto ini bedasar kebutuhan karena siswa kita di
HSKS ini kan beraneka ragam,ya, unik – unik. Ada
yang special need kategorinya apa.. nah itu sudah
melalui assessment dari psikolog. Kemudian kita
menyediakan kurikulum jenis yang tidak regular.
Jadi, itu yang kita sebut kurikulum modifikasi. Jadi
kita modif sedemikian rupa dari kurikulum regular.
Kemudian ada yang kita subtitusi atau kita ganti
KD nya jika kita rasa itu terlalu berat, atau juga kita
bisa hilangkan atau missing tergantung kalo
memang itu tidak bisa kita berikan tergantung
Kak Evy
(kursil)
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kebutuhan si anak melalui proses assessment.
3. Kenapa
menggunakan
kurikulum
tersebut? (dasar
hukumnya)
Kita pandang bahwasanya KTSP 2006 itu memang
menyesuaikan dari kebutuhan penyelenggara
kebutuhan atau inclusive pendidikan tersebut. Jadi
dari HSKS Solo sendiri menganalisa dari kurikulum
KTSP 2006 sendiri tidak ada permasalahan. Jadi
untuk tujuan dan singkronisasi dengan visi misi
HSKS sendiri sesuai. Dari acuan pembelajarannya,
buku guide kita yaitu modul dari HSKS pusat pun
sesuai, jadi kita pake KTSP 2006. Jadi standarnya
dari pemerintah kan pake KTSP 2006.
Kak Evy
(kursil)
4. Sejak kapan
kurikulum
tersebut
diterapkan di
HSKS Solo?
Kalo kita sejak awal berdiri tahun 2010 itu sudah
menggunakan kurikulum KTSP 2006 dan kita juga
pernah menggunakan K13 tapi digunakan di SD
saja kalo kelas 11 IPA dan IPS itu kita masih
menggunakan KTSP 2006. Hanya butuh
pengembangan – pengembangan tertentu.
Kak Evy
(kursil)
5. Bagaimana
penerapan
kurikulum
tersebut?
Kalo untuk implementasi sudah kita jabarkan di
SKKD yang sudah ada kemudian kakak – kakak
tutor sudah membuat RPP kemudian itu
dilaksanakan di proses pembelajaran. Kemudian
untuk pelaksanaannya saja dengan metode – metode
tertentu kak, untuk implementasi di kelas
khususnya di kelas 11 IPA dan IPS itu memang
dengan banyak menggunakan presentasi, kemudian
Kak Evy
(kursil)
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pake audio visual, audio lingual method,
communicative language teaching, kemudian masih
banyak lagi. Jadinya kalo di kelas Kak Nindi dan
Kak Heru banyak menggunakan metode – metode
tertentu untuk pendekatan di bahasa Inggris.
Kemudian kalo di Arung sendiri memang
implementasi dari kurikulum modifikasi itu pun
dengan berbeda metode lagi.
Jadi kalo penerapan di Arung itu modifikasinya
yang lain jadi karena kita modifikasi dari kurikulum
reguler, KTSP 2006 tadi kemudian
penyampaiannya pun harus lebih dari yang
komunitas 11 IPA dan IPS tadi. Kemudian lebih
privat dan pake teknik – teknik tertentu dan media
games yang membutuhkan konsentrasi. Jadi tehnik
yang diilih tidak begitu padat dan untuk instrumen –
instrumennya itu harus kita modifikasi dari yang
reguler karena kan kebutuhannya lain.
Kak Evy
(kursil)
Terkait bakatnya Arung, karena Arung sudah
bersekolah di HSKS sejak kelas 5 SD dan bakatnya
itu memang terlihat di seni, di art sangat bagus
kemudian juga melukis, itu hasil karyanya ada di
luar. Jadi Arung suka melukis dan menggambar
terus juga hasil karyanya sangat bagus daripada
siswa – siswa di sini. Kemudian dia juga pernah
Kak Evy
(kursil)
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bermain piano tapi akhir-akhir ini dia tidak bermain
piano karena emosionalnya baru tidak stabil. Dan
Arung suka dengan hal – hal yang berbau seni.
Bahasa Inggris-nya pun juga tidak ketinggalan dan
bagus
6. Bagaimana
penerapan
kurikulum
tersebut kepada
setiap anak?
Khususnya di
kelas XI IPA dan
IPS (community
dan distance
Learning)
Iya sama, yang metodenya tadi kita sesuaikan
dengan kurikulumnya. Tapi yang paling dasar dan
paling penting bukan dari dalam kurikulumnya itu
sendiri tapi bagaimana dalam penyampaiannya
kepada para siswa. Kita tahu kebutuhan masing-
masing siswa walaupun kalo di kelas kita ada 10
siswa tidak mungkin membawakan dengan hanya
satu kebutuhan saja, pastinya harus dengan 10
kebutuhan. Seperti halnya dalam Bahasa Inggris
misalkan pada materi expression, ada murid yang
satu sangat pendiam dan yang satu sangat aktif
berbicara. Kita tidak bisa langsung di kasih
percakapaan dan minta untuk ini di praktekkan.
Nah, itu PR bagi tutor bagaimana menyampaikan
pembelajaran itu, kurikulum sudah ada lalu
penerapannya seperti apa. Yang paling penting
adalah delivery, udah kurikulumnya bagus,
konteksnya bagus, dan intrumentasinya bagus tapi
saat delivery-nya jelek itu maka tidak akan sampai
tujuan. Dengan dua tipe siswa seperti itu tadi
Kak Evy
(kursil)
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bahkan kalo di kelas bisa 10 tipe siswa dengan
kebutuhan yang berbeda apakah kita cukup dengan
menggunakan percakapan ataukah dengan cara
yang lain juga. Jadi memang pinter - pinternya
kakak tutor dalam memilih dan mengkombinasikan
metode.
Dan saya pernah ikut seminar mengatakan bahwa
kurikulum itu seperti “Topi” yang menerima
kurikulum tersebut yaitu siswa itu seperti kepala.
Tidak bisa kepala menyesuaikan topi akan tetapi
Topinya yang menyesuaikan kepala. Jadi sebagus –
bagusnya kurikulum, sebagus – bagusnya topi kalau
tidak pas di pasang di kepala maka akan sakit. Itu
yang menjadi acuan bagi kami dalam menjalankan
kurikulum pendidikan di HSKS.
7. Ada berapa mata
pelajaran yang
disampaikan di
HSKS Solo?
Bagaimana
alokasi
waktunya?
Nah, itu kalo masalah pelajaran kita... Euhm, saya
tidak terlalu hafal untuk menyebutkan, belum ada
catatan juga tapi nanti kakak bisa cek di jadwal
pelajaran dengan Kak Heni ya. Tapi memang yang
di SD itu ada pelajaran inti ya, yaitu IPA, IPS, PKn,
Math, Bahasa Indonesia, Bahasa Inggris juga ada
tapi kalo di formal kan 5 setau saya. Untuk SMP
dan SMA kita juga sama seperti itu. Tapi untuk
yang SMP itu belum ada Fisika, kimia, biologi,
geografi, sosiologi dan yang lain pakainya IPA dan
Kak Evy
(kursil)
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IPS terpadu. Tapi untuk yang SMA, kita kan sudah
spesifik program ya tapi kelas 10 belum spesifik
program IPA dan IPS tapi masih campur. Di HSKS
kita baru punya program IPA dan IPS, kalo untuk
program bahasa kita belum buka. Karena
keterbatasan lingkungan fisik, dalam arti ya
mungkin fasilitas fisik dalam arti laboratorium tapi
kalau untuk IPA IPS ya ada. Kalo IPA kan ya
Fisika, Kimia, sama Biologi. Kalo yang IPS kan
juga tidak belajar IPA kan, hanya sejarah, sosiologi,
geografi, ekonomi akutansi. Yang seperti umumnya
ya. Yang penting mata pelajaran yang di mata
ujikan
8. Apa sajakah
fasilitas
pendukung
dalam
pembelajaran
Bahasa Inggris
dalam penerapan
kurikulum
homeschooling
di HSKS Solo?
Kalo fasilitas kan dalam artian lingkungan fisik dan
non fisik ya, kalo dari fisik kita ada seperti tutor,
kalo tutor jelas ya. Trus kita juga ada itu,
lingkungan kelas yang juga ber- AC, dan kita tidak
lebih dari 10 siswa itu juga termasuk juga fasilitas
karena sangat fokus pada anak dan kelas agar bisa
kondusif. Misalkan satu kelas ada 5 anak di rasa
kurang sekali bisa fokus pelajaran maka satu kelas
tidak sampai di isi 10 anak, karena mengutamakan
pada keadaan fokus belajar siswa dan menciptakan
belajar yang kondusif. Karena diitu masuk di misi
homeschooling untuk mencapai visi. Kemudian
Kak Evy
(kursil)
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juga media belajar, kita ada modul khusus
homeschooling dari pihak kita sendiri dari HSKS
pusat yang membuat, lalu kita ada LCD proyektor,
ada fasilitas speaker di kelas itu sangat membantu
sekali dalam pembelajaran Bahasa
Inggris,kemudian kita juga fasilitasi dengan wifi
bisa digunakan untuk cari referensi. Untuk
laboratorium, memiliki hambatan dalam penyediaan
laboratorium. Tapi kita berupaya sebisa mungkin
untuk menyediakan alat – alat sederhana misalkan
mungkin lup, tabung reaksi dan lain – lain untuk
kebutuhan eksperimen – eksperimen sederhana.
Kalo untuk mikroskop itu kita belum ada, tapi kita
berusaha dengan menggantinya menjadi video
tutorial di youtube. Jadi anak – anak belum bisa
langsung implementasi tapi sudah belajar secara
visual, atau mereka punya gambaran. Tapi kita
pernah punya rencana untuk bekerja sama dengan
suatu instansi untuk praktikum di lab akan tetapi
belum terealisasikan sampai sekarang.
9. Apa saja faktor –
faktor
pendukung dan
penghambat
dalam penerapan
Hambatan itu pasti ada ya, dan hambatan itu banyak
sekali. Hambatan fisik (fisik constrain), kemudian
hambatan secara informatif serta hambatan
lingkungan pendukung atau environtment constrain.
Dan untuk fisik constrain ya itu tadi keterbatasan
Kak Evy
(kursil)
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kurikulum
homeschooling
di HSKS Solo?
dari fasilitas pendukung seperti laboratorium IPA
ataupun laboratorium IPS belum ada, selama ini
kita lakukan di kelas dengan kebutuhan –kebutuhan
sederhana yang penting mereka implementasi.
Kemudian dari keterbatasan lingkungan pendukung
adalah terkadang ada juga orang tua yang pasrah
bongkok ke kita. Jadi, saat siswa dimasukkan ke
Homeschooling, uda deh pasrah aja, nanti mau
seperti apa uda pasrah aja. Jadi untuk komunikasi
aja kurang, support dalam perkembangan siswa
juga kurang, itu yang terkadang menghambat
tersampainya kurikulum menjadi tidak lancar, kerja
sama kedua belah pihak kurang. Nanti baru kalo
ada sesuatu baru complain terhadap perkembangan
si siswa itu tadi. Jadi itu menjadi PR kita bersama
untuk mengatasi itu tadi, kak.  Adapun juga
misalkan dalam pelajaran etika etiket kalo dari
orang tua terkadang kurang dan juga terkadang
tidak ada pembiasaan dari orang tua. Ini menjadi
alah satu penghambat dari penerapan kurikulum itu
sendiri, jadi semuanya terlibat kurikulum tercapai.
Kalo dari faktor pendukungnya ya, kak. Kita dari
segi tutornya dari SDM yang qualified kemudian
dari proses penerimaan saja kita seleksinya ketat,
kita sangat yakin bahwa kakak – kakak tutor yang
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di garda depan itu sudah kita bekali dengan baik,
secara akademik mereka punya dan secara non
akademik yaitu pendekatan ke siswa itu juga kita
bekali, kemudian kita juga punya tim psikologi.
Jadi tim konseling atau psikology itu sangat
membantu dalam penyampaian kurikulum kita,
kenapa? karena dengan tim psikology kita jadi tahu
assesment siswa tersebut. Oh, siswa ini punya
kelemahan belajar seperti ini kemudian metode
yang baikdigunakan adalah seperti ini.  Kemudian
lingkungan keluarganya ini tidak mendukung
karena ada hal yang seperti ini. Maka kita akan
adakan pendekatan home visit atau kita adakan
kunjungan, itu akan korelasi terus, kak. Di situlah
akan terbentuk kurikulum kita, penyampaian kita,
kemudian faktor – faktor yang mengelilinya itu apa
itu akan berpengaruh dengan keberhasilan. Ada
yang juga yang berhasil ada juga yang belum
optimal.
10. Apa saja upaya
yang dilakukan
untuk
menghadapi
permasalahan
yang timbul
Jadi itu tadi katakanlah kita punya tim
konseling,ya? Kita kemudian ada program happy
sharring jadi nanti kita akan bertemu dengan orang
tua, kemudian kita akan menjaring komunikasi
kembali tentang perkembangan siswa, kemudian
kita juga ada home visit tadi atau kunjungan untuk
Kak Evy
(kursil)
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dalam penerapan
kurikulum
homeschooling
di HSKS Solo?
mengetahui lebih dalam alasan siswa tidak mau
belajar atau alasan kenapa siswa sangat lambat
belajarnya atau cenderung kurang berprestasi kayak
gitu dan apa sih kendalanya? Nah, itu semua adalah
hal hal yang kita lakukan untuk orang tua.
Sedangkan, hal yang kita lakukan untuk internal
kita sendiri adalah benar – benar mengupayakan
bahwa kurikulum ini memang layak untuk
diberikan ke siswa dan memperoleh output yang
baik. Kemudian kita juga ada training, untuk kakak
kakak tutor kita ada training khusus seperti in home
pembekalan pendidikan non formal, dan
mendatangkan pakar – pakar dari diknas kemudian
kita juga ada training pusat jadi untuk internal
sendiri kita sangat mengupayakan. Bahkan dalam
pembuatan RPP yang harus kita pantau, kita punya
rotasi ya dalam pembuatan RPP, kita punya minggu
RPP yaitu membuat RPP bersama – sama di setiap
pekan ganjil di hari Rabu, kemudian kita juga
mengevaluasi pencapaian perkembangan siswa.
11. Apa kesulitan
yang dihadapi
dalam penerapan
kurikulum
homechooling di
Tadi sudah saya jawab di atas. Kak Evy
(kursil)
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HSKS?
12. Bagaimana
tahapan guru
dalam
penyusunan RPP
sampai siap
digunakan?
Proses pembuatan RPP pun diawali dari kakak –
kakak tutor membuat kemudian dimasukkan di PJ
RPP, di PJ RPP akan di ceklist apakah pekan ini
sudah buat untuk bahan ngajar besok, setelah itu di
cek apakah SKKD, materi belajarnya sudah sesuai
atau belum, proses ini juga dibantu oleh
pengembangan kurikulum dan inovasi belajar lalu
setelah itu baru masuk ke saya kak bagian
kurikulum silabus lalu dicek penggunaan
metodenya apakah sesuai, instrumentasi, lalu kita
rekap metode apa sajakah yang dipakai oleh kakak
– kakak tutor. Seperti itu juga untuk bahasa Inggris,
akan ada rekapan metode apa saja yang sering
digunakan oleh kakak tutor dalam mengajar, nanti
kita evaluasi apakah sesuai, atau hanya monoton
saja nanti bikin mereka  juga bosan.
Selain itu tutor juga harus siap rencana cadangan
atau stok konsep yang terkadang berbeda dengan
keadaan di lapangan, misalkan metode yang
digunakan tidak sesuai RPP maka tutor harus
fleksibel untuk menerapkan konsep belajar atau
teknik baru dalam mengajar sesuai dengan keadaan
lapangan.
Untuk silabus sendiri tidak setiap waktu kita bikin
Kak Evy
(kursil)
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karena kan silabus itu dasar up-down nya kan
silabus itu adalah penjabaran dari kurikulum itu
sendiri kan, jadi kita sudah ada langsung pembuatan
RPP
Setiap awal semester sudah kita tentukan, materi
apa saja yang akan diberikan sudah kita petakan
semua. Jadi memang diambil dari SKKD tapi untuk
kesulitan memang tidak akan sama dengan formal.
Jadi penyederhanaan dari formal itu kita
sederhanakan lagi. Dan untuk materi itu saya lebih
suka mengacu ke SKKD.
Kak Nindy
13. Bagaimana
HSKS Solo
mengevaluasi
program
pembelajaran
menggunakan
kurikulum
homeschooling?
Kita ada evaluasi dalam bentuk raport ya, dan ada
clossing “my report is the best” ini adalah acara
atau program dari kegiatan HSKS dalam
penerimaan hail atau evaluasi belajar yang
dilakukan setiap 3 bulan sekali, kak. Di HSKS tidak
di perkenankan ada rangking karena setiap anak
punya peringkat dan kemampuan yang lain – lain.
Kita ada KKM nya kita ada nilainya, kriterianya
juga ada. Karena tidak dibenarkan menurut Kak
Seto seperti itu sudah melabeling setiap anak. Anak
belajar itu secara individual tidak boleh di sama
ratakan, penerimaan evaluasi belajar adalah secara
individual. Evaluasi belajar HSKS kita tuangkan
dalam bentuk angka dan juga ada yang bentuk
Kak Evy
(kursil)
227
deskripsi. Kalau secara angka atau secara statistik
ada indeks yang dapat dipertanggung jawabkan
sedangkan secara deskripsi adalah isi narasinya.
Yang dievaluasi pun banyak ya, dari mata
pelajarannya, kegiatan ekstra kurikulernya,
intrakurikulernya dan juga dari hasil konseling jadi
ada grafik perkembangan jadi lifeskill-nya
kelihatan. Nilai dihimpun dari nilai keaktifan atau
presensi kehadiran, portofolio setiap bulannya yaitu
tugas seluruh pelajaran seperti olahraga, agama.
Ada juga nilai yang dihimpun dari sikap dan
kesopanan masuk ke pelajaran etika etiket. Kalo di
modifikasi kita ada lifeskill,, art and development.
Ada juga softskill tergantung penggunaanya.
Perbedaan evaluasi pada modifikasi dan reguler itu
adalah pada raport deskripsi, di modifikasi itu ada
raport berbentuk angka ada juga tambahan raport
berbentuk deskripsi dan lebih banyak banyak
deskripsinya.
14. Apa pengaruh
dari
implementasi
kurikulum
homeschooling
terhadap
Kalo itu ya sudah mebgikuti proses pembelajaran
disini dengan kurikulum yang ada yang kita capai
ada siswa yang sudah melejit bakat minatnya ada
juga orang tua yang belum mengetahui bakat
minatnya si anak. Terkadang orang tua juga baru
tahu bakat anak atau bahkan si anak ternyata punya
Kak Evy
(kursil)
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pencapaian
sekolah?
bakat  lain karena diikutkan lomba dr HSKS. Dan
alumni kita juga ada yang di universitas –
universitas negeri kak, ada yang ambil kedokteran,
komunikasi massa dan juga ada yang berbisnis kak,
alumni dari HSKS yang dia kebutuhan khusus
authisme spektrum kalo ga salah, meneruskan
bisnis keluarganya kalo kakak tau toko Papyrus.
15. Apa sajakah
program belajar
penunjang yang
ada di HSKS ?
Apa tujuannya?
Kita ada kegiatan – kegiatan ekstra dan intra ada
juga kegiatan outing class setiap dua bulan, ada
kegiatan MRITB (My Report is the Best), trus ada
parents meeting, ada juga Minggu praktek jadi di
Minggu tertentu semua pelajaran harus semuanya
praktek. Walaupun setiap harinya ada materi yang
ada prakteknya. Tapi di minggu ini semua pelajaran
harus praktek. Dan mata pelajaran apapun bisa
dipraktekkan. Study refresh, jadi ini kegiatan kayak
nonton bareng gitu bisa nonton bareng di bioskop
atau nonton bareng di gedung, nonton film tertentu
yang sudah disiapkan oleh tim pengembangan udah
punya filmnya apa dan lagi programnya apa aja ya?
Soalnya banyak banget nanti coba kakak liat juga di
album kegiatan.
Kak Evy
(kursil)
16. Apakah ada
buku panduan
mengajar dan
Jelas ada, kalo buku ga ada susah juga buat nambah
referensi, ada juga modul khusus Homeschooling
yang dibuat oleh tim kurikulum dari HSKS pusat
Kak Evy
(kursil)
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buku pelajaran
dalam proses
pembelajaran?
sebagai acuan pembelajaran yang diberikan tiap
semester  dan memakai kurikulum KTSP 2006,
walaupun ada modul kita tidak boleh textbook
setiap belajar harus menggunakan modul. Kita
harus mencari referensi lain yang kita sediakan di
mini library. Kemudian kita juga lewat media link –
link google dengan menyertakan alamat link-nya.
Maka dalam RPP di media pembelajaran dan
sumber belajar harus disebutkan secara rinci dan
juga ada referensi lain selain modul HS. Ada
beberapa kakak yang selalu pake modul setiap
pembelajaran, tapi bukan berarti harus ke kelas
bawa modul tapi itu gunanya RPP biar di kelas
tidak on book/ on modul tapi dikembangkan ke
handout, sudah lepas harus di implementasikan ke
presentasi atau audio visual. Kak Nindy dan Kak
Heru pun juga jarang menggunakan modul, bisa di
liat di RPP pun modul tetap disertakan sebagai
sumber utama akan tetapi ada sumber –sumber ajar
lain dan kreasi metode dari keduanya pun sangat
berkembang. Kalo kak Nindy kreatif method nya
banyak dan variatif dan untuk Kak heru juga kreatif
cukup bagus tapi untuk kak Heru dari delivery-nya
saja satu dua yang mengalami hambatan. Bagus –
bagus kog kak methods yang digunakan.
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17. Kelengkapan apa
saja yang perlu
dipersiapkan
tutor dan dan
siswa dalam
pembelajaran
bahasa Inggris?
Jelas modul ya sebagai referensi, trus handout jika
ada, kemudian instrumentasinya apa misalkan
listening harus ada guide-nya atau list, buku
komunikasi, presensi, media interaktif yang
digunakan ga hanya spidol dan papan tulis,
misalkan pake speaker, laptop apa LCD. Tapi untuk
pemakaian LCD harus liat RPP juga kak, kalo ada
yang pake ya ga bisa. Ada juga evaluasi harian
siswa per nama sebagai bahan pantau orang tua.
Kak Evy
(kursil)
19. Apakah ada
perencanaan
kurikulum yang
dilakukan oleh
HSKS? Apa
dasarnya?
Untuk perencanaan kurikulum itu jelas yang
merumuskan tim kursil HSKS pusat ya, untuk
internal tim kursil HSKS Solo dari kurikulum
development ada saya,dari PJ RPP ada kak Ririn
dan kak Sulis sebagai staf pengembangan, inovasi
dan kurikulum. Kalo kurikulum modifikasi di SMP
dan SMA ada saya dan kak Nindy.
Kak Evy
(kursil)
22. Siapa saja yang
boleh mengikuti
pembelajaran
Ditance
Learning?
Ya, jadi bersekolah di HSKS itu memang dari
kebutuhan. Misalkan dari orang tua menginginkan
anaknya DL karena trauma dengan model sekolah
klasikal. Nanti kita konseling ternyata hasilnya
memang benar kalo si anak mengalami trauma,
maka dari itu kita bisa jadwalkan program DL
karena kebutuhannya seperti itu. Program DL itu
bisa dilakukan kalau itu memang sebagai kebutuhan
si anak yang bisa di ketahui dari hasil penjelasan
Kak Evy
(kursil)
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orang tua serta hasil dari konseling. Tidak bisa
semua boleh DL, karena itu nanti bisa memfasilitasi
kemanjaan dia.
23. Bagaimana
peran orang tua
dalam
pembelajaran
Ditance
Learning dan
komunitas?
Peran orang dalam hal ini kalo di tingkatan SMA
lebih ke bagaimana memantau anak-anaknya untuk
belajar bahkan mengorganisasikan, membantu
anak-anak belajar, mengingatkan dan lain
sebagainya. Jadi kalo kita tidak bisa menghubungi
anaknya maka kita menghubungi orang tuanya.
Kak Heru
24. Apa metode
pembelajaran
yang digunakan
di HSKS?
Kita sangat variatif untuk metodenya. Selalu
berkembang, bahkan kakak – kakak menemukan
pendekatan belajar sendiri dan dinamakan sendiri
juga ada, kak. Jadi metode-metode yang variatif ya.
Kak Evy
(kursil)
Method atau pendekatan yang saya gunakan untuk
memahamkan anak-anak selama ini hampir tidak
ada bedanya. Dalam artian konseptualnya atau
perencanaannya tidak sama. Cuma, dalam
pendekatannya yang berbeda pada saat action di
kelas menyesuaikan dengan karakteristik anak. Dan
juga gini, eee..kalo dari saya lebih banyak untuk
kemaren karena kita fokus ke teks, mencoba
membedah memahami teks seperti apa, saya lebih
banyak menggunakan main mapping terlebih
dahulu. Teks ini seperti apa gambaran umumnya.
Kak Heru
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Kemudian saat anak harus mampu menangkap
informasi kemampuan belajar setelah mengetahui
main mapping gambaran umumnya teks seperti apa
maka bisa dengan mudah menggunakan itu.
Kemudian untuk kemaren yang menulis untuk
melatih kemampuan menulis saya menggunakan,
eeee…ya sebenarnya sama dengan konsep main
map. Main map diturunkan di bedah terlebih dahulu
untuk sesuai dengan generic strukturenya, bagian
bagiannya apa. Yang perlu dikembangkan dimana,
dari kata dibentuk menjadi frase, frase dibentuk
menjadi kalimat. Akhirnya nanti anak-anak bisa
menyusun kalimat tersebut sesuai dengan bagian-
bagian main mapping itu menjadi sebuah
paragraph-paragraf.
Kalo kesulitannya memang begini, kalo
kemampuan berbahasa itu mau tidak mau harus
diakui bahwa banyak hal yang mempengaruhi
keberhasilan karena skill berbahasa sendiri terdiri
dari 4 skill, setiap skillnya sendiri selain memahami
dari part of speech-nya mulai dari grammarnya
juga, juga harus mengenal beberapa vocabulary,
yang agak susah adalah saat tidak tahu
vocabularynya. Tapi di kelas 11 ini partisipasinya
dalam mempelajari bahasa Inggris, emmm…
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misalkan kita melatih kemampuannya yang secara
tertulis grammar nya cukup ada usaha untuk
menuju bisa.
25. Persiapan apa
sajakah yang
disiapkan
sebelum
mengajar bahasa
Inggris?
Kalo persiapan seperti biasa ada RPP, ada bahan
evaluasi, ada materi, ada komponen penilaiannya
juga, lalu ada evaluasi seperti yang saya kasihkan
kemarin itu ya. Jadi setiap habis mengajar selalu
ada evaluasi langsung per kelas per anak itu juga
sudah saya buat sekalian, saya siapkan RPP, materi,
presensi.
Kak Nindy
26. Bagaimana anda
menerapkan
kurikulum
homeschooling
dalam
pembelajaran
bahasa Inggris?
Pada umumnya kurikulum di homeschooling
dengan kurikulum sekolah formal lainnya itu
hampir sama walaupun berbeda acuan SKKD nya
tapi itu hampir mirip untuk
pengimplementasiannya, untuk penerapannya
SKKD nya saya base ke formal , materi pun banyak
acuan ke buku-buku formal. Kalo untuk
implementasi ke masing – masing anak itu karena
di 11 IPA dan IPS kebetulan mereka punya watak
yang hampir sama kemudian kesukaannya juga
hampir sama jadi kalo 11 IPS itu lebih banyak
menggunakan gadget mereka, karena kan mereka
lagi addic banget dengan yang namanya HP, dan
susah juga melarang mereka untuk tidak
menggunakan HP, jadi saya manfaatkan saja
Kak Nindy
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sebagai media pembelajaran atau fasilitas
pembelajaran, dan untuk kelas 11 IPS itu karena
muridnya 2 yang aktif ya(vina dan Tomi), karrena
yang 2 jarang masuk jadi saya tidak ada kendala
disitu karena menghandle anak ini lebih gampang
daripada 11 IPA, dan untuk kelas 11 IPS ini
anaknya mudah untuk diarahkan semua jadi tidak
ada masalah untuk pengaturan perbedaan bakat dan
minat. Kemudian untuk yang DL, kalo yang DL itu
ada Ida Ayu dan Arung. Kalo Arung itu kan
bakatnya menggambar, jadi saya banyak
menuangkan materi dalam bentuk gambar dan
untuk Ida Ayu itu dia ada masalah dalam
pendengaran dan untuk bakat minatnya, dia masih
belum terlihat bakat minatnya apa, jadi kalo untuk
belajar dia masih standar.
Kalo pembelajaran pada Arung itu, ehmm.. kaya
kemaren ya misalkan materi narative, Arung tidak
perlu mengetahui adanya sosial function, eh, sosial
function mungkin bisa ya mengetahui tujuannya
apa, maksudnya yang perlu mengetahui generic
structure nya seperti apa, yang penting dia tahu inti
ceritanya seperti apa, bisa menuangkan lagi dari
cerita itu dia menggambarkan ulang itu dinilai
untuk menilai seberapa paham dia terhadap cerita
Kak Nindy
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tersebut jadi dia harus menceritakan lagi atau
menuangkan lagi ke dalam bentuk komik. Kalo
untuk materi seperti modality, conjungsi itu lebih
banyak ke hafalan. Kalo kesulitannya pembelajaran
di Arung itu tergantung moody nya dia. Jadi ketika
kalo moody nya jelek itu dia belajar bisa hanya
setengah jam. Ketika dia fokus pada hal sepele
kayak kartu nama, dia bisa sampe berjam – jam
gamau belajar. Kalo moodnya ag bagus itu dia fine
fine aja kalo kita kasih materi apa aja dia bisa. Kalo
Ida ayu karena ada kekurangan di pendengaran
makanya kadang ada miss understanding dan dia
kadang tidak mau bertanya lagi. Jadi kita yang
harusnya konfirmasi ulang dia sudah paham atau
belum.
27. Kesulitan apa
sajakah yang
anda hadapi
dalam
menerapkan
kurikulum
homeschooling
dalam
pembelajaran
bahasa Inggris di
Kalo untuk kesulitan itu pada saat.., euhm, di 11
IPS misalnya ada 4 orang anak yang aktif masuk
hanya 2 anak. Jadinya untuk menyeimbangkan
materi itu yang susah. Jadi misalkan Mirah dan
Revo tidak masuk kemudian Vina dan Tomi
capaian materinya uda banyak, kan ketika 2 anak
(Mirah dan Revo) ini masuk mereka akan sangat
ketinggalan materi, nah itu saya harus
menyeimbangkan materinya itu yang susah. Kadang
saya harus menerangkan kembali kepada 2 anak itu,
Kak Nindy
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kelas XI? padahal 2 anak yang lain harus move ke bab
selanjutnya. Kalo untuk 11 IPA itu tidak ada
kendala karena anaknya tidak ada yang khusus.
Maksudnya tidak ada yang berkebutuhan khusus
dan untuk masalah presensi itu mereka sudah
hampir sama semua kuantitas. Solusi menghadapi
siswa yang sering tidak masuk ini adalah mereka
punya konsekuensi memenuhi tugas presensi
sebagai pengganti dia gak pernah masuk, jadi untuk
mengikuti UAS terlebih dulu dia harus memenuhi
tugas presensi. Kalo semester ini tugas presensinya
adalah dia harus menuliskan tentang hidupnya,
tentang visi misi dia ke depan, kalo dia tidak
menyelesaikan tugas itu maka dia tidak
diperbolehkan mengikuti UAS, dan untuk target
materi kita sudah menyiapkan kisi – kisi jadi ketika
itu tidak terkejar di kelas jadi dia harus mengejar
materi di  rumah. Konsekuensi kalo siswa tidak
masuk ya berarti dia tidak punya nilai harian dan
nilai ulangan harian.
Kesulitannya itu ada, misalkan materi tertentu
rencana mau dibikin grup gitu, tiba – tiba pas
masuk kelas yang dateng cuma satu orang, kan jadi
ga bisa di bikin grup abis itu kelas jadi ga efektif.
Trus presensi anak – anakya juga, kadang itu kalo
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satu semester banyak ga masuknya kadang susah,
dia
29.
Susahnya tuh kalo ada yang telat dateng kak, jadi
yang dateng duluan uda nyampe ngerjain soal dia
baru dateng, kan dia nanti ga bisa tau materinya dari
awal. Harus ngulang khusus ke dia dari awal lagi.
Kehadiran siswa yang kadang menyusahkan tutor.
Kalo ga dateng materinya bisa kelewat, akhirnya
tag suruh belajar sendiri, kehadiran diganti tugas.
Trus juga testnya jadi tidak target. Setiap siswa
tidak sama kemampuan, posisi tutor agak susah
perlu treatment sendiri – sendiri dan target
pembelajaran juga beda-beda,
Kak Heru
41. Kendala apa
sajakah yang
anda dihadapi
ketika mengajar?
Kalo dari segi fasilitas memang sebenarnya
pelajaran bahasa inggris itu lebih asyik kalo ada lab
bahasa Inggris, ada LCD proyektor, ada speaker di
kelas. Tapi kan tidak semua kelas ada speaker jadi
kadang untuk kegiatan menonton film itu pake
laptop. Misal 2 – 3 anak itu pake satu laptop.
Sebenarnya kan lebih asyik lagi kalo pake LCD
proyektor dan speaker. Sebenarnya ada, sekolah
punya, tapi itu memang untuk dari kelas 1 SD
sampe 12 SMA, jadi kan agak susah nyari jadwal
ini sedang dipakai siapa.
Kak Nindy
42. Apa metode Kalo saya lebih ke metode audio  lingual kemudian Kak Nindy
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pembelajaran
yang digunakan
di pembelajaran
Bahasa Inggris?
communicative language teaching, community
language learning, active learning, students project.
Dan penerapanya berbeda antara DL dengan
komunitas atau bahkan berbeda setiap anaknya.
Kalo Arung mungkin tehniknya yang berbeda, kalo
metodenya mungkin audio lingual tapi tehniknya
berbeda.da untuk beberapa teknik seperti Think,
Pair, Share juga tidak mungkin diterapkan pada DL
karena kan dia hanya sendiri tapi kalo di komunitas
itu mungkin saja.
43. Bagaimana tutor
mengevaluasi
pembelajaran
Bahasa Inggris
pada kurikulum
homeschooling?
(Ditance
Learning dan
Komunitas)
Kalo untuk evaluasi itu setiap habis pembelajaran
kita ada evaluai per anak yang di evaluasi adalah
dari segi kosentrasi, segi penggunaan bahasa, sikap,
dan feedback itu dinilai masing – masing anak di
cantumkan disitu. Kemudian dari segi penilaian
dinilai dari tugas anak – anak. Kalo yang DL juga
sama.
Kak Nindy
44. Apa saja yang
perlu
diperhatikan
tutor ketika
mengajar di
kelas?
Kalo untuk di homeschooling ini yang perlu
diperhatikan itu malah bukan cakupan materinya
tapi justru yang diperhatikan dari pribadi anaknya.
Jadi lebih diperhatikan saja anak ini suka apa untuk
menarik minat dia. Mau bagaimanapun kalo dia
tidak minat dia tidak tertarik mau se-kreatif apapun,
Kak Nindy
239
kalau dia sudah men-judge tidak suka dengan tutor
ini walaupun semenarik apapun, dia tidak akan
peduli. Makanya lebih ke personality dulu yang kita
dekati. Kalo untuk target materi untuk setiap anak
tidak bisa diamakan. Misalkan untuk Mirah dan
Vina itu tidak akan sama target materinya. Dari segi
minat juga beda semua.
Pembelajaran dikatakan berhasil itu jika ada pihak
yang diajar itu yang paling utama. Jadi kalo tidak
ada yang datang untuk diajar maka pembelajran
dikatakan gagal.
Kak Heru
45. Apa sajakah
kelebihan dan
kekurangan yang
anda rasakan
dari
pembelajaran
bahasa Inggris?
Kalo kekurangannya, karena kita nonformal jadi
kurang banyak acuan buku – buku nonformal. Jadi
acuan pelajaran bahasa Inggris selama 3 tahun saya
di sini itu belum pernah menemui acuan khusus
bahasa Inggris untuk pendidikan nonformal kecuali
modul. Modul itu pun disadur dari acuan buku-buku
formal. Kelemahannya itu di situ jadi untuk
pelajaran bahasa Inggris untuk pendidikan
nonformal acuan buku – buku nonformal sangat
kurang sekali. Jadinya kan tutor harus
mengembangkan sendiri dari formal kemudian
dimodifikasi lagi. Modul HSKS kalo dibilang
efektif, belum ya. Karena jangkauan materinya kan
ga bisa banyak. Misalkan materi narrative yang
Kak Nindy
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dicontohkan hanya satu teks saja. Padahal kan anak
butu lebih dari itu.
Sedangkan kelebihannya, karena muridnya sedikit
jadi lebih banyak bisa mengintensifkan lagi
materinya jadi ketika ada anak belum pernah masuk
tapi temen – temenya ga masuk jadi bia ngejar
ketertinggalannya dalam hal materi. Dan juga lebih
dekat secara personal. Controlling ke siswa juga
lebih dapet karena sedikit jumlahnya, Gampang
handle, teknik dan materi bisa di sesuaikan ke anak.
Tidak ada anak ABK di kelas 11 IPA dan IPS.
Lebih asyik mengajar di kelas IPA daripada kelas
IPS karena komunikasinya lebih asyik, susah diem
jadi enak kalo buat cerita, kalo IPS lebih diem dan
susah untuk diajak komunikasi.
23. Kelebihan dan kekurangannya…., eeee,begini kalo
saya tidak bisa mengatakan kelebihan dan
kekurangannya. Tapi kurikulum ini memberikan
gambaran yang cukup jelas dalam pembelajaran
bahasa Inggris. Di KTSP sudah jelas SK maupun
KD nya bahwa di tingkatan SMA itu seorang siswa
itu harus menguasai langkah-langkah retorika
dalam sebuah teks. Kalo saat ini di homeschooling
sangat memfokuskan ke teks dan untuk
pengaplilkasiannya cukup dapat dipahami dari
Kak Heru
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anak-anak. Dalam artian dengan panduan-panduan
atau buku yang bersumber dari KTSP.
Sedangkan pada Hansel yang menempuh program
DL dia sama, menggunakan KTSP. Akan tetapi
yang membedakan pembelajaran pada Hansel
dengan komunitas itu adalah pemantauan dan
pendampingan pembelajaran. Karena dia
menempuh program DL tentu saja intensitas
pendampingan dari tutor terbatas karena sesuai
dengan jadwal dan kendala untuk yang DL itu jelas,
saat komunikasi tutor dengan homeschooler tidak
bisa mengadakan pembelajaran, misalkan dari tutor
sudah menyanggupi hari ini terjadwal dari
homeschooler sedang tidak di rumah, atau dari saya
pas di homeschooling ada acara yang mau tidak
mau harus saya ikuti terlebih dahulu sehingga
membatalkan yang tidak bisa ditinggalkan. Nah,
untuk pergantian – pergantian jam itu terkadang
mengalami kendala. Nah, yang DL itu lebih sedikit
lagi tapi capaian pembelajarannya yang harus diraih
sama karena sesuai dengan SKKD. Harapannya
anak harus mencapai capaian yang tertulis sesuai di
SKKD. Kalo tidak ada pendampingan, tentu saja ini
konsekuensi dari siswa mak dia harus bisa belajar
sendiri atau les untuk memahamkan dirinya.
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Inisiatif dari setiap siswa, mau datang atau tidak?
Saya terjadwal ada yang 2 JPL ada yang satu jam.
Kemaren saat di 11 IPA yang datang hanya 2 orang
si Kelvin sama Malvin. Kalo dalam satu kelas yang
datang ada 4 orang kita tahu kemampuan mereka
seperti apa, maka pendampingannya seperti ya ini
duduk bareng jejer kita tanyain kamu yang ga bisa
apa? Misalkan kalo mau menuliskan ini kak Bahasa
Inggrisnya seperti apa kak? Apa yang harus
dibantu? Dikasih klu,idenya ini, di kasih kata kerja
misalnya, dikasih kombinasi misalnya.
Bagaimana
peran orang tua
dalam
pembelajaran
Bahasa Inggris?
Kalo yang keterlibatan orang tua yang lebih banyak
itu di DL. Dari keluarga sangat amat terlibat,
sedangkan dikomunitas, kebanyakan peran orang
tua hanya mengontrol apakah anaknya sudah masuk
belum, anaknya sudah bisa apa, itu mereka malah
jarang memperhatikan yang penting anaknya masuk
sekolah, ikut ujian.
Kalo buku komuikasi itu untuk SD efektif karena
itu untuk mengkomunikasikan ke orang tua seharian
ini kegiatan anaknya apa, trus tugasnya apa jadi
untuk orang tua itu sangat berpengaruh. Kalo untuk
SMP dan SMA itu sudah jarang, dan memang orang
tua itu lebih seneng melalui Whats Up langsung,
untuk informasi, segi pengawasan orang tua
Kak Nindy
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langsung ke wali kelas masing-masing jadi memang
kurang efektif buku komunikasinya kalo untuk
SMA.
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Data Siswa Homeschooling Kak Seto Solo
Kelas XI
A. Program IPA
No Nama Program Agama
1 Theo Malfin Komunitas Kristen
2 Rafikul Ashraff Willyasmoko Komunitas Islam
3 Ariq Sulthan Rahe Komunitas Islam
4 Kelvin Hartanto Komunitas Kristen
5 Ida Ayu Shintya Dewi Distance Learning Islam
6 Aulia Ayu Andiana Distance Learning Islam
B. Program IPS
No Nama Program Agama
1 Tomi Adrian Komunitas Katholik
2 Braj Sedah Mirah Komunitas Islam
3 Revo Raiz Zaksena Komunitas Islam
4 Hansel Leonardo Distance Learning Katholik
5 Arung Wiguna Candra Distance Learning Kristen
6 Boanarges Santosa Distance Learning
Mandiri
Kristen
7 Vina Angelika Handoko Komunitas Budha
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LOCATION OF
HOMESCHOOLING KAK SETO SOLO
Picture 01. House 1 (Rumah 1 Homeschooling Kak Seto Solo)
Picture 02. House 2 (Rumah 2 Homeschooling Kak Seto Solo)
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Picture 03. House 3 (Rumah 3 Homeschooling Kak Seto Solo)
Picture 04. Papan petunjuk jalan sekolah
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TEACHING LEARNING ACTIVITY
(COMMUNITY PROGRAM)
Picture 05. English Learning in XI IPA with Kak Nindy
Picture 06. English Learning in XI IPA with Kak Heru
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Picture 07. English Learning in XI IPA with Kak Nindy
Picture 08. English Learning in XI IPS with Kak Heru
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TEACHING LEARNING ACTIVITY
(DISTANCE LEARNING PROGRAM)
Picture 09. English Learning in DL XI IPS of Arung with Kak Nindy
Picture 10. English Learning in DL XI IPS of Arung with Kak Nindy
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MATERIAL OF LEARNING
Picture 11. Module Homeschooling Kak Seto
Picture 12. Buku Komunikasi
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Picture 13. Material of Narative Text
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Curriculum Vitae Respondent
No. Nama Jabatan Peran
1. Kak Heny Erna Setyawati Manager Personalia Sebagai penanggung jawab
mahasiswa penelitian
2. Kak Evy Febri Artanti Manager Kurikulum dan
pengawas mutu pendidikan
Respondend Kurikulum
3. Kak Heru Suwignyo Wakil Kepala Sekolah dan
Tutor Bahasa Inggris
Respondend Pembelajaran
4. Kak Nindy Antika Arizka Tutor Bahasa Inggris dan
Wali Kelas 11
Respondend Pembelajaran
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Curriculum Vitae
Name : Yulia Vakusti Rahma
Place & date of Birth : Surakarta / July 26th 1993
Sex : Female
Address : Purworejan, Brujul RT 01/IX, Jaten, Karanganyar
Jl. Solo – Sragen KM 9,6 post code : 57771
Telephone : +6289- 7821- 2094
Email : vakustiyulia@gmail.com
Education Background :
1. TK Aisyah Sroyo Jaten Graduated in 1998
2. TK Kemiri 2 Kebakkramat Graduated in 1999
3. SDN 04 Kemiri Graduated in 2005
4. SMP AL-ISLAM 1 Surakarta Graduated in 2008
5. MA Al- ISLAM Jamsaren Surakarta Graduated in 2011
6. IAIN Surakarta Generation 2012
Organizational Experience :
1. LOCUS IAIN Surakarta in 2012
2. HMJ Bahasa dan Sastra in 2013-2015
3. HMJ Pendidikan Bahasa Inggris in 2015
4. DEMA IAIN Surakarta in 2016 - 2017
5. PMII Cabang Sukoharjo in 2013 - now
6. KOPRI PMII Cabang Sukoharjo in 2013 - now
7. IKAMABSII Karisidenan Solo in 2015
8. IKAMABSII Daerah Jawa Tengah in 2015 - now
9. Karang Taruna Sinar Remaja Dsn. Purworejan in 2011 - now

